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AND OFF-CAMPUS HOUSING AT ANDREWS UNIVERSITY AND 
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Name o f researcher Jose R Bourget-Tactuk
Name and degree o f  faculty chair John B Youngberg, Ed D
Date completed December 1997
Problem
Andrews University has maintained a large international student population 
throughout the years, but no previous study exists that examines expectations o f reentry 
problems among international students. Consequently, neither has there been data 
collected on important demographic variables influencing the sojourn experience o f  this 
group, nor does there exist information about relationships among demographic variables 
and specific reentry areas that shape the students’ expectations about the return home
Method
The Expectations o f  Problems Upon Return to the Home Country Among 
International Students at Andrews University survey instrument was developed. 
Descriptive statistics were used to discover demographic characteristics and frequency o f 
responses, /-tests were done to identify the presence o f significant differences between
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
selected dichotomous student characteristics and seven areas o f  reentry concern One­
way ANOVAs were done to explore main effects among non-dichotomous variables and 
two-way ANOVAs were done to explore possible interactions
Results
Unmarried students had significantly higher expectations o f problems in the return 
experience in regard to three reentry areas national and political conditions (p=  001), 
educational aspects (p = 049) and professional aspects (p = 006)
Students who socialized little, or not at all, with other students from the same 
country had significantly lower expectations o f problems in regard to professional aspects 
in the return experience than those who socialized more (p = 0248)
Seven significant main effects and ten significant interactive effects were obtained 
for variables unrelated to hypotheses in the study
Conclusions
Marital status, age, level o f degree program, location o f Andrews University, use o f 
English language and socialization with students from the home country represent 
significant student characteristics that shape expectations o f reentry problems in regard to 
cultural adjustment, national and political conditions, professional aspects and church 
work adjustment Professional integration is an issue o f  primary concern
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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CHAPTER 1
INTRODUCTION
The enrollment o f  international students lies at the core o f the educational mission 
o f  Andrews University as a Seventh-day Adventist (SDA) institution serving the world 
church. International student enrollment has been traditionally high at the school, 
sometimes reaching 20-25% o f total enrollment. As an example, the population o f 
foreign-born nationals studying at Andrews University reached 875 students from 99 
countries in fall quarter o f  1995, possibly the highest enrollment ever. Recent statistics 
(Office of International Student Services, 1996) indicate that the lowest enrollment in 
recent past took place in the fall o f  1990 with 764 students from 77 countries As a 
church institution, most international students are SDA church members who, after 
completion o f their degrees, return to their countries to serve in church-related capacities.
Given this strong international presence and the importance that Andrews 
University has for the world church as a training place for its workers, a study o f those 
aspects of returning home that may affect a successful reintegration (reentry) into the 
home culture could enhance the institution’s ability to serve the church and its 
international leadership in a more effective way That is, a successful reintegration into 
the home culture increases the value and effectiveness o f  the education received in the 
U.S. (Westwood, Lawrence, & Paul, 1986). Some aspects o f this process o f  
reintegration, herein called reentry, include the intricate web o f cultural, social, economic,
1
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professional, political, and educational adjustments that occur when students return to 
their countries after a study sojourn in the United States (Brislin & Yoshida, 1994, La 
Brack, 1993, Martin, 1993, Westwood et al., 1986) Another aspect o f  this experience for 
SDA returnees is the level o f adjustment needed in order to serve their church under 
seemingly different conditions when compared to their work and study experiences in the 
U S (Austin, 1986a)
The return home parallels the initial adjustment stage (culture shock) that occurs 
shortly after arriving at a foreign destination and is also similar to many other adult 
“transition experiences” (Bennett, 1977, Martin, 1993, p. 302; Westwood et al., 1986). 
What occurs during the return home is also called “culture shock,” but in reverse, hence 
the name “reverse culture shock.” Adler (1975) asserts that “transitional experiences are 
often processes o f  both frustration and grow th” (pp 21-22), and another study (Brislin & 
Van Buren, 1974) indicates that one o f the most noticeable differences between the 
culture shock experienced when going abroad for an extended sojourn and the culture 
shock in the experience o f  returning back home is the element o f surprise in the latter 
This element o f  surprise may explain why many international students find themselves 
psychologically unprepared for the conflicts that appear in their return home experience 
(Brislin & Yoshida, 1994, Westwood et al., 1986), a conflict that has been identified by 
some as essentially developmental ( Gullahom & Gullahom, 1963, Lysgaard, 1955;
Oberg, 1960).
Asuncion-Lande (1975) points out that the process o f readjustment from a study 
sojourn in the U S to the local culture back home does not occur without significant 
stress to the students and to their relatives and friends. In the case o f church workers, 
added stress may come from church members or the church hierarchy, as revealed in a 
study prepared by the Campus Crusade for Christ (Training Department o f International
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
3Resources, 1983) Because o f these and other factors, Andrews University has the same 
ethical obligation that all institutions o f higher education have to minimize the extreme 
isolation that students may face once they return home (Westwood et al., 1986), a process 
that can be achieved through the implementation o f a solid transition program. This 
obligation is seen by Asuncion-Lande (1975) and others (Heikinheimo & Shute, 1986. 
Westwood et al., 1986) as one o f  the responsibilities o f  institutions that recruit 
international students and are concerned with offering a sound education.
The Office o f International Student Services (OISS) at Andrews University is the 
primary on-campus provider o f  reentry workshops for international students The first 
comprehensive on-campus pre-reentry workshop for international students was conducted 
in spring o f 1991 when this researcher was director o f OISS The workshop was co­
facilitated with Dr Bruce Bauer, professor o f Mission in the Theological Seminary, and 
Dr Diane Wissinger Hodgson, an international student advisor at the University o f 
Southern Illinois at Carbondale. A second workshop was co-facilitated by Professor 
Bauer and this researcher in February of 1992. These first workshops attracted only a few 
students and, according to Bauer (personal communication, December 28, 1995), recent 
pre-reentry workshops sponsored by OISS continue to be poorly attended.
The literature on reentry o f  U.S. expatriates has revealed that the process o f 
reentry readjustment is more severe than the initial entry— culture shock— because it is 
unexpected (Brislin & Van Buren, 1983, Westwood et al., 1986). For instance, a recent 
study (Adler, 1981) reported that returnees “found reentry slightly more difficult” (p 
344). These references seem to point out that returnees did not expect to have problems 
in reentering their home country, or had felt that having adjusted to life outside o f the U S 
or Canada they could do likewise when coming back home. This may help explain poor 
attendance at pre-reentry workshops since students may feel no need to prepare “to go
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
4back home ” One example o f  how issues related to personal and professional
reintegration into the home country apply to the study of international students at
Andrews University is the question o f whether these students perceive their home cultures
to be more “traditional” when compared to U S culture in general and to the U S
Adventist microculture in particular I f  they see differences, then what would be the
implications for their adjustment back to the values o f the home culture and to what extent
do they see this re-adjustment as the source o f potential problems9 Some researchers
(Brislin & Yoshida, 1994) have even indicated that reverse culture shock is often more
troublesome for certain sojourners:
Reverse culture shock is more likely to cause problems for individuals under 
certain conditions: (1) Those who have spent time in cultures significantly different 
from their own may have an especially difficult time on reentry, as when Japanese 
students return to a rather traditional lifestyle from a more dynamic one in the 
United States or Western Europe. (2) Those who have spent a long period o f time 
away from their natural home, and especially those who were better adjusted 
during their sojoum experience, may have a difficult reentry. (3) A rather 
thorough and involved post-retum orientation may also be especially needed when 
returnees come home to developing countries from experiences in an industrialized 
nation, (pp. 102-3)
Other researchers (Westwood et al., 1986) have indicated that the return home 
becomes “a second shock, possibly more traumatic,” because the individual returnee does 
not anticipate adjustment difficulties (p 221). The works o f Uehara (1986), Harrell 
(1994), and Asuncion-Lande (1975) confirm the presence o f these adjustment conflicts 
and points to similarities in the experiences o f  business expatriates returning home to the 
United States or Canada (Adler, 1975)
Significance of the Study
The successful reintegration o f international students into their home cultures 
creates both an ethical as well as an educational dilemma for Andrews University It is an 
ethical dilemma because o f the expressed mission o f the institution as a purveyor o f
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
educated workers for the SDA church. When these international students rejoin the ranks 
o f  institutional workers in their countries o f  origin, they have the potential o f  bringing 
honor and high marks to the church’s educational system. On the other hand, if these 
students become less than adequate in their functions due to unsuccessful reentry 
readjustments, the whole educational experience may become objectionable in the eyes o f 
the local church. It is also an educational dilemma because o f the implications for delivery 
o f  services and for academic life on campus These areas have not been addressed 
adequately in the past even when graduates currently working overseas have indicated that 
they have faced serious difficulties once they returned home after studying at the 
University (B. Bauer, personal communication, December 28, 1995).
Andrews University stands to receive various benefits from knowledge that leads 
to more effective educational and administrative practices, especially if  these practices 
foster more effective professional reintegration and personal readjustment among 
returning international students. First, as the largest comprehensive university o f  the 
Seventh-day Adventist Church, a study o f reentry issues will significantly enhance 
awareness o f  vital educational implications related to the function o f the Institute o f  World 
Mission, the role o f faculty members, the mission o f student services areas, and o f the 
Office of International Student Services in particular. Second, the present study relates to 
Andrews University’s commitment to the recruitment o f foreign-born students and the 
successful completion o f their academic programs (recruitment and retention) Third, this 
line o f  research also has important implications for various categories o f  religious 
education studies such as: cultural anthropology, product development, curriculum and 
instruction, family life education, internal dynamics o f families, training o f  religious 
educators, and SDA religious education. Fourth, this study will describe how scholarly 
work in the area o f reentry adjustment reveals that international students returning to their
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
6home country after a long sojourn in the U S experience a significant amount o f  reentry 
shock and need to be adequately prepared for the return experience Fifth, the results will 
provide new and vital information on how the experience o f international students at 
Andrews University impacts their return home and their reintegration to church work on 
the basis o f  selected demographic characteristics Sixth, this research will provide a 
greater understanding o f how preparation for the cultural readjustment o f  returning “local 
workers” has profound implications for the SDA church as a whole, its ecclesiastical 
functions, and the educational mission o f Andrews University Finally, the study will 
provide useful data for additional research in religious education, international education, 
and higher education administration.
The SDA church has taken some initiatives in the area o f cross-cultural transitions 
through the functions o f the Institute o f  World Mission (IWM) at Andrews University. 
The mission o f the IWM has been to help missionaries and others interested in cross- 
cultural ministry "to deal effectively with the challenges o f adapting to new cultures” 
(Institute o f  World Mission, 1994). IWM has served as the primary agency for the 
preparation o f  missionaries going overseas. This training program operates on behalf of 
the General Conference o f Seventh-day Adventists and Andrews University Individuals 
who are citizens o f the United States and are going overseas as missionaries, and foreign- 
born individuals going as missionaries to countries other than their own, benefit from this 
training.
Conversely, no training is conducted at IWM for foreign-born individuals returning 
to their own countries after pursuing graduate studies at Andrews University These 
individuals are not considered "missionaries” in the traditional sense o f the word, but are 
seen as “local workers.” IWM is funded neither to provide reentry workshops for 
returning U S missionaries, nor to provide pre-reentry workshops to church workers
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
7returning to their home countries Returning nationals are allowed to participate in the 
cross-cultural workshops on request, but the content o f these workshops, though mostly 
aimed at cross-cultural issues, does not focus on the problems of reentry adjustment (J 
Dybdahl, personal communication, December 28, 1995)
The need for adequate preparation for the reentry experience has been discussed 
by La Brack (1993) in pointing out how to link orientation and reentry in order to address 
the sojourner’s experience as a whole, and by Cushner (1994) who indicated that 
returnees must find a way to integrate their experiences in order to understand the changes 
they have experienced. In addition, Martin (1993) asserts that preparation for the return 
should assist students “in developing the functional fitness aspect o f reentry adaptation,” 
which ultimately leads to the use o f “the same communication skills that they used abroad 
to be successful at home” (p 316). All o f  these factors enhance the significance o f the 
current study and its potential for educational and administrative practices on campus
Purpose of the Study
As described above, the present study is significant in the context o f  the 
educational mission o f Andrews University and its administrative practices However, the 
problem is that even though Andrews University has maintained a large international 
student population throughout the years, no study has been conducted that examines 
expectations that this group may have in regard to potential problems in the return home. 
Consequently, neither has there been data collected on student characteristics influencing 
the sojourn in the home country and the return home experience, nor there exists 
information about possible relationships among the student characteristics and specific 
reentry variables that shape students’ expectations about the return home The lack o f 
information about which expectations students may have about the return home and how 
they relate to specific student characteristics created the need to fill the gap in this aspect
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
8of Andrews University’s educational mission. The purpose of this study is, then, to (1) 
investigate student characteristics o f international students living in university apartments 
and in the community during Spring 1996, (2) analyze the extent to which international 
students enrolled at Andrews University during spring quarter 1996 expected to 
experience certain reentry problems once they return home; and (3) explore the 
relationships that exist among their expectations o f  reentry problems and selected student 
characteristics. Since the Seventh-day Adventist Church places a high value on higher 
education and on the advanced preparation o f workers for its institutions, this study 
enhances the ability of Andrews University to prepare its graduates for a more successful 
reentry process and eventual service to the church. In addition, practical outcomes may 
address ethical and educational realities, service delivery and programs, as well as 
curriculum and instruction.
Limitations of the Study
An attempt was made to contact all international students enrolled full-time during 
spring quarter 1996. These included students living in the dormitories, in the community 
and in on-campus university housing (apartments) However, o f 133 students living in the 
dormitories, only 13 returned the survey form and, if  included in the final pool, would 
have lowered significantly the total return rate. Therefore, the present study applies only 
to students living in on-campus university apartments and to students living off-campus. 
Only students identified as being on non-immigrant alien status were used in the study 
These included international students in both F-l and J-l status according to the 
Immigration and Naturalization Services (INS). This means that foreign-born students 
holding permanent resident status were not used in the study even when the International 
Student Services Office traditionally uses them in computing the total number o f 
international students on campus in a given quarter The primary reason for exempting
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9permanent residents from the study is that most if not all permanent residents reside in the 
U S and would not plan to return to their country o f birth upon completion o f  their 
studies at Andrews University They may have ideas about the challenges o f  returning to 
their country o f  birth, but their realities are essentially different from the realities o f 
international students on student visa who, by definition, must return home
Definition of Terms
The study o f expectations o f  reentry problems among international students and 
their relationships to important student characteristics can be understood better in the 
context o f the terms below
Culture: The composite o f  thinking patterns, values, belief systems, and behaviors 
that are part o f the way a given group identifies itself, and is inclusive o f  socially expected 
or accepted thoughts, feelings, and actions
Culture shock: Is defined by Paige (1993b), an interculturalist, as "emotional 
reactions to the disorientation that occurs when one is immersed in an unfamiliar culture 
and is deprived o f familiar clues” (p. 2) This definition parallels that o f  Condon and 
Yousef (1975), which describes culture shock as "the experience o f frustration, anger, 
alienation, depression, and other such reactions which result from living in another culture 
quite different from one’s own” (p. 262).
Expectations: Based on previous research results, are positive or negative 
"predeparture concerns about salient aspects o f the sojoum experience” (Martin & 
Rohrlich, 1991, p. 39). These salient aspects have been identified by a number of 
researchers (Asuncion-Lande, 1975, Harrell, 1994; La Brack, 1994; Uehara, 1986; 
Westwood et al., 1986)
Reverse culture shock/reentrv culture shock: Similar to culture shock, reentry 
culture shock or reverse culture shock identifies the stresses that individuals experience
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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when they reenter their home culture and, according to Paige (1993b), "seek to 
comprehend what has happened to them, integrate what they have learned into their lives, 
and readapt to their home cultures” (p. 2). La Brack (1986) defines reverse culture shock 
as "the result o f lots of overseas experience, perceived familiarity with the home culture, 
and frustrated expectations, among other factors” (p 231)
Pre-reentry and reentry: Pre-reentry is the time immediately preceding the return 
home Reentry is the experience o f physically reentering the home country after a sojourn 
experience in the U S In this sense, "pre-reentry workshops,” or "pre-reentry 
orientation,” refers to training activities conducted to prepare students for reentry into 
their home culture while still in the U.S.
Reentry adjustment: Refers to the physical and psychological accommodation that 
takes place once the student has returned to the home/country environment. One o f  the 
positive outcomes of the reentry adjustment period is the realization of valuable gains from 
the experience abroad such as when students integrate “what they have learned into their 
lives, and readapt to their home cultures” (Paige, 1993b, p 2)
Pre-reentry expectations: Refers to the changes, challenges, or experiences that 
students expect to occur once they return to their home country These expectations are 
different from reentry adjustments in that a student’s assessment o f what lies ahead takes 
place prior to the students’ departure from the U S In the present study, pre-reentry 
expectations is sometimes identified simply as “expectations ”
Sojoum/sojoumers: A sojourn is the time spent away from home participating in a 
business, professional, or educational experience A short sojoum may be a week or up to 
6 months. A long sojourn is defined in this work as an extended period o f time abroad o f 
at least 1 year. The term “sojourners” refers to the individuals who leave their country to 
participate in a travel, work, or study experience in a different country
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Division and Union: Refers to the geographical regions into which SDA church 
territory is divided around the world. A  Division is formed by a conglomerate o f  Unions 
within a given territory. Unions are formed by a number o f church territories called 
“conferences” and “missions” within a given country or several countries
International students: Refers to  individuals who come to the U S to pursue a 
degree program and are allowed into the country under either F-l or J-l visa status It is 
often used in the present study to identify all subjects
Returning students Refers to the students participating in this study— those who 
will return to their home countries upon completion of their educational program.
Subjects/respondents: Individuals participating in this study— specifically, 
international students enrolled full-time during spring quarter 1996 who were living in the 
community and in on-campus university housing. They are also identified as international 
students.
Organization of the Study
This dissertation reports the investigation o f  the relationship among expectations 
o f reentry problems among international students at Andrews University and selected 
student characteristics. The respondents were full-time international students enrolled 
during Spring quarter 1996 and living in the community and in on-campus university 
housing. Results will enhance the understanding o f demographic variables about this 
population and will help to determine areas o f  potential need. More importantly, the study 
will provide valuable information related to students’ expected problems in reentering the 
home culture in the context o f various reentry adjustment areas.
To provide background information, a literature review appears in chapter 2 
describing applicable aspects o f culture, culture shock, and reverse culture shock. In 
addition, an exploration o f expectancy theories and reentry adjustment variables appears
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with a suggested framework for the study o f church-related adjustment variables and the 
description o f the student characteristics that form the basis for the relational analyses o f 
the data. Chapter 3 provides design and methodological details o f the study, and chapter 
4 explains results from the analyses o f survey instruments used in the present study. 
Chapter 5 presents summary, conclusions, and recommendations for the educational 
mission of .Andrews University and for future studies
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
CHAPTER 2
REVIEW OF RELEVANT RESEARCH AND THEORY
To understand reverse culture shock, one must first discern the complexity o f  the 
phenomenon o f culture shock (David, 1971, Weaver, 1994, Westwood et al., 1986) 
Culture shock cannot be fully understood without some basic understanding of what 
culture is. This explains why, in this study, a review o f the literature on reverse culture 
shock includes a discussion o f such important aspects as culture and culture shock. In 
addition, the present study addresses the issue o f expectations and how they relate to 
successful cultural reintegration and adaptation. In order to  provide a sound foundation 
for a study o f relationships among reverse culture shock variables and expectations 
variables, a review o f the literature on expectations theories is also provided.
This review helps define those student characteristics that current research 
identifies as impacting cross-cultural transitions, herein called background variables, 
previous experience variables, and sojourn variables. The literature provides the 
framework for selecting seven areas o f  reentry problems as the basis for the study. The 
present study was concerned with exploring the relationships among some of the student 
characteristics and the identified areas o f reentry problems using expectations theory as a 
context.
Culture
Ever since the work of Kroeber and Kluckhohn (1952) in which more than 150
13
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ways to define “culture” were identified, the understanding of the concept and its 
components has increased significantly In the previous century, Tylor (1874, cited in 
Uehara, 1986, p. 11) defined culture as “that complex whole which includes knowledge, 
belief, art, morals, law, customs, and any other capabilities and habits acquired by man as a 
member o f society," however, it was the work o f Hall (1959, 1966, 1976, 1983) in seeing 
culture from the perspective o f  time, space, verbal and nonverbal language, and 
context— among others— that the term acquired a solid intercultural perspective In The 
Silent Language (1959), Hall describes the complex nature o f culture learning:
From the beginning, culture has been the special province o f  the 
anthropologist, who usually gained a firsthand experience of its pervasive power in 
the field during the internship which follows the prescribed period o f classroom 
training. As the fledgling anthropologist moved deeper and deeper into the life o f 
the people he was studying he inevitably acquired the conviction that culture was 
real and not just something dreamed up by the theoretician. Moreover, as he 
slowly mastered the complexities o f  a given culture he was apt to feel that they 
could be understood in no other way than by prolonged experience; and that it was 
almost impossible to communicate this understanding to anyone who had not lived 
through the same experience, (p 21)
Hall (1959) was also the first one to point out “the true significance o f the fact that 
culture controls behavior in deep and persisting ways, many of which are outside o f 
awareness and therefore beyond conscious control o f the individual” (p 25) His central 
point in The Silent Language was that “we must learn to understand the 'out-of­
awareness’ aspects o f  communication” (p. 29) The value o f using culture as a framework 
for reverse culture shock is that it helps understand the nature o f the phenomenon, in other 
words, why the shock occurs. Sojourners may expect that returning home would pose 
special challenges to their “out o f awareness,” as Hall calls it They may assume that 
things have not changed at home, or that they themselves have not changed significantly 
But individual sojourners change over time, and what used to be “out o f awareness” in the 
home country has been transformed by the impact o f a new and different cultural context, 
that o f  the host culture. Being engaged in, or simply being in the vicinity o f a different
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cultural context, often results in a transformation and broadening o f the original “out o f  
awareness” cultural framework. Reverse culture shock occurs when the new— and mostly 
invisible—“out o f  awareness” in the post-sojoum does not match the “out o f awareness” 
that the sojourner expected to have maintained. This description exemplifies why an 
understanding o f culture enlightens the phenomenon o f the return home experience.
Culture Shock
Most international students experience culture shock when coming to the U S for 
the first time. As a widely recognized phenomenon, the term culture shock describes the 
experiences o f individuals who become immersed in a culture that is different from their 
own (Oberg, 1960, Parker & McEvoy, 1993; Ward & Kennedy, 1992, Ward & Searle, 
1991) The term itself was coined by Cora Dubois in 1951, and was first used in the 
cross-cultural literature by anthropologist Kalervo Oberg (1960) to describe problems o f  
acculturation and adjustment among Americans who were working in a health project in 
Brazil. Oberg (1960) defined culture shock as the anxiety resulting “from losing all our 
familiar signs and symbols o f social intercourse” and Hall (1959), a principal figure in the 
field o f intercultural communication, describes the term as “simply a removal or distortion 
o f many of the familiar cues one encounters at home and the substitution for them o f  other 
cues which are strange” (p. 170). Oberg (1960) affirms that culture shock includes at 
least six types o f reactions:
1. Strain due to the effort required to make necessary psychological 
adaptations.
2. A sense o f  loss and feelings o f deprivation  in regard to friends, status, 
profession and possessions.
3. Being rejected  by/and or rejecting members o f  the new culture.
4. Confusion in role, role expectations, values, feelings and self-identity
5 Surprise, anxiety, even disgust and indignation after becoming aware o f 
cultural differences.
6. Feelings o f impotence due to not being able to cope with the new 
environment (p. 180)
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The experience o f culture shock is common to most cultural transition experiences 
and is often an essential first step in cross-cultural adjustment (David, 1971, Westwood, et 
al., 1986). Often precipitated by anxiety (Oberg, 1960, p. 177), culture shock may also be 
observed as a defense mechanism in the individual, the result o f inconsistencies in the 
cognitive domain that occur when the individual is presented with concepts and behaviors 
that do not fit the existing cognitive framework (Bennett, 1977) This and other 
descriptive approaches, or typologies, have been used to explain the phenomenon o f 
culture shock such as stage descriptions (Adler, 1975, Oberg, 1960, Smalley, 1963), the 
U-curve o f  adjustment (Lysgaard, 1955), and the W-curve o f adjustment (Gullahom & 
Gullahom, 1963)
Church (1982) disregards most o f these typologies as “superficial,” “weak,” 
“limited,” and “overgeneralized,” primarily on the basis o f the complexity o f  the 
adaptation processes involved in the sojourn. He recognizes that considerable 
disagreement exists about the extent o f  adjustment difficulties o f  international students 
(pp 541-545), which may explain why the study of problems reported by them has 
remained limited, even when overall research on cross-cultural transitions is extensive. 
Church (1982) also states that the study o f problems of adjustment (as in culture shock) 
among international students has consisted, primarily, o f checklists or questionnaires 
whereby students are asked to elicit the presence o f certain problems. This has also been 
the case in later studies (Adelegan & Parks, 1985, Heikinheimo & Shute, 1986, Kurth, 
1995, Surdam & Collins, 1984), but even when descriptive studies do not provide all- 
encompassing typologies, one must be reminded o f the difficulties involved in producing 
models that would include all cultural differences in multi-national populations.
Church’s (1982) warning should not prevent researchers from exploring conditions 
among specific populations, particularly if findings may not be replicable to all
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international populations In other words, replicability in the presence of such a vast 
cultural diversity may simply be unobtainable, but continuous research, though descriptive, 
enhances an institution’s ability to recognize its own needs and conditions, such as in the 
case o f the present study
Some responses to the special problems to an international student audience has 
included a legal perspective (Wemick, 1992), as in making sure that international students 
understand some of the complicated aspects o f immigration and work during their sojourn 
in the U.S., orientation o f family members (Ashamalla, 1994, Frank de Vertheley, 1995), 
cultural orientation (Kendon, 1994); and the relationship between cultural adjustment and 
academic success (Kurth, 1995) In addition, findings in culture shock studies o f 
international students reveal the role o f various sojourn and demographic variables that 
impinge on a successful sojourn. Examples o f  these variables are age, marital status and 
country o f  origin (Adelegan & Parks, 1985), age, TOEFL scores, marital status and the 
presence o f  children (Kurth, 1995), international student interaction, English language 
facility, parental education, religious participation and attitudes, participation in activities 
and discrimination (Surdam & Collins, 1984); language skills, academic issues and social 
interaction (Heikinheimo & Shute, 1986).
Culture shock is common in most, if not all, cultural transitions However, the 
study o f cross-cultural contact and its effects on sojourners has lacked what some call 
“theoretical coherence” (Ward & Kennedy, 1992, p. 329). It has been noted that part o f 
the process o f cross-cultural contact results in significant levels o f stress (Berry, 1990), 
and that sojourners respond to it through adaptation processes that are often dependent on 
significant personal factors (Dunbar, 1992; Parker & McEvoy, 1993; Ward & Searle,
1991) Awareness o f  culture shock has become more prevalent in today’s world given the 
magnitude o f cross-cultural contact caused by global markets and significant international
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Reverse Culture Shock
Many o f the observed and self-reported psychosocial difficulties experienced by
individuals in culture shock, as described in the previous section, can also be part o f the
reality o f those going through a reentry process. The reentry process becomes the other
end o f the cross-cultural sojourn. According to Westwood et al (1986),
reentry refers to the continuum of experience and behaviours which are 
encountered when an individual returns to a place o f  origin after having been 
immersed in another context for a period o f time sufficient to cause some degree 
o f mental and emotional adjustment prior to optimal functioning in the ‘new' 
environment (p. 223)
One major difference between adjusting to a new culture and readjusting to the 
home culture is that the latter may be more challenging and severe given the fact that most 
returnees do not appear to be aware o f the challenges ahead and. therefore, are taken by- 
surprise (Adler, 1981, Austin, 1986b; Brislin & Van Buren, 1983, Koehler, 1986, Sobie, 
1986; Weaver, 1994) For example, Adler (1981) reported that managers returning to the 
U.S. “did not anticipate culture shock or trauma and that some planned to ‘just slip into’ 
their life styles or even expected their children to return immediately to North American 
behavior” (p 350) In time, people recognize that individuals and situations they once 
knew have changed, and that the nature o f social interactions as well as the meaning of 
many things have evolved. They soon realize that old cues are no longer operational and 
hence become useless. Anxiety results from not knowing which new cues are needed in 
old— and once familiar— situations. This condition is aggravated by “a feeling o f anger or 
alienation at the discovery that one has become a ‘stranger to one’s own culture’” 
(Asuncion-Lande, 1980)
The diverse nature o f this shocking experience had been observed by Gama and 
Pedersen (1976) when examining the difficulties o f Brazilian returnees (V  = 31) and their
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families, especially for females Results o f  their study revealed problems regarding values, 
availability o f privacy, adjusting to professional life, lack o f intellectual stimulation, lack o f 
facilities and materials, excessive red tape, lack o f opportunity to do research in their 
sponsoring universities, and jealousy among colleagues, among others (pp 9-12).
In another study, J T. Gullahom and J E Gullahom (1963) reported reentry 
difficulties among family members for American students and scholars, which, in the case 
o f professors and lecturers, included feeling “annoyed and frustrated by .American 
practices they had previously accepted” (p 39) Many felt they were not accorded the 
level of respect they had come to experience abroad, felt nostalgic about the greater time 
for reflection and personal interaction, and missed the freedom from committee 
assignments Students often felt alienated from American culture, experienced “relative 
deprivation after their sojourns in more gratifying social settings,” and were reluctant to 
abandon “the security they had finally achieved” (p 40).
Uehara (1986) described the condition o f Japanese and American returnees and 
found significant variables impacting the return home experience such as language and 
problems o f relationships among friends and relatives. More recently, Harrell (1994) 
explored the professional integration difficulties o f Indonesian returnees and how they 
were different among private and public employees and found significant differences on 
the basis o f professional integration variables. For instance, the experience o f  students in 
the private sector was significantly different from the experience o f those in the public 
sector because o f salary discrepancies that favored private sector employees over 
government employees. She also discovered that women were at a disadvantage since 
they did not have the same access to government funding as men did. At the same time, 
women kept more in touch with friends and relatives than men did
Some o f the emotional characteristics o f reverse culture shock are also
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characterized by Martin (1993) in her w ork on study abroad students when she asserts 
that “returned students have a tendency to isolate themselves during reentry, to assume 
that nobody understands them, especially if none of their friends has had a sojourn 
experience” (p 316)
Although a long-term absence from the home country would justify certain anxiety 
on the return, its manifestations are very diverse and complex Grove (1989) says that 
“returnees who do not find satisfying relationships with their family and old friends are 
likely to have the most difficulty readjusting” (p. 231), a reality already confirmed by 
Werkman’s (1980) observations o f students and adults at schools overseas, university 
students who had worked overseas, patients o f  his that had lived overseas, and his 
comparisons o f adolescents who had and had not lived overseas Similar to La B rack’s 
(1993) views, Werkman (1980) believes that psychological problems that originate on the 
return home are best understood in the context o f the whole cycle, that is, from leaving the 
U.S., settling overseas, and their reentering the U.S. Not all studies take such a cyclical, 
or holistic, view.
Returnees who are unable to establish “satisfying relationships with their family 
and old friends,” says Grove (1989), “are likely to have the most difficulty readjusting” (p 
231) He lists nine typical complaints made by U S returned exchange students which 
range from parental problems (“my parents do not understand how I’ve changed”), to 
rejection o f the home country (“I hate this country”), and rejection o f all friends (“I don’t 
find my old friends very interesting any more”), among others (pp 235-237) The 
presence o f these conditions has been confirmed in a number o f other studies (Asuncion- 
Lande, 1980; Burton, 1994; Colin, 1982; Morris & Morris, 1992, Sobie, 1986), as well as 
the reality o f  both positive and negative changes in the individual as a result o f  a sojourn 
overseas such as a study abroad program (Carsello & Creaser, 1976)
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The area o f primary concern in the present study is expectations o f reverse culture 
shock among international students. The phenomena is highly complex For instance, 
Corey (1979) observed professional and cultural challenges faced by Saudi Arabian 
students He described how he saw returnees struggling about whether to join the 
economic boom o f their country while deciding not to confront the obvious cultural 
challenges in society. Although Corey’s comments reflect ethnocentric views (he 
describes the interest of students in their own country as trying to move Saudi Arabia out 
o f  “cultural backwardness”), his description parallels the observations o f others (Boakari, 
1982, Davis, 1971, Gama & Pedersen, 1976; Pasaribu, 1991; Sabageh, 1990) Boakari’s 
(1982) puzzlement upon his return home for a brief visit reflects the challenges o f 
misplaced expectations about friends and relatives. He realized that he had not 
“adequately prepared” himself for the home situation (p 48)
This sense o f inadequacy is probably the result o f subt _ . . _, ~ <-
brought about by the sojourn experience (Asuncidn-Lande, l l ~
1976). As warned by some authors, conclusions about this pi
j
generalizable to the total sojourner population (Church, 1982 
socio-cultural and geographical variables among distinctive m 
contradictory results (Davis, 1971) since what appears to be ( 
not conflicting or significantly less conflicting for another (i.e 
females), and may derive from limited populations (Gama & I 
small number o f subjects in a study prevents the formulation oi guiuanuuv/iu .
Understandably, it would be difficult to assess the value o f these observations 
beyond their descriptive nature; however, students feelings and reactions to their home 
environment, upon their return from a sojourn abroad, cannot be dismissed as irrelevant 
Research on many other aspects o f  cross-cultural transitions reveal similar experiences as
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the ones reported by international students and should not, therefore, be considered as 
meaningless.
From the perspective o f religious education, the presence of cultural factors in the 
way an individual functions in society has been recognized by a number o f authors 
Richards (1988) points out the role and impact o f  social constructs that are culture-based 
Knight (1980) expands on the educational implications o f  the student’s nature, and in 
Exploring Christian Education. Wise (1978) looks at society and culture in the chapter 
“The Sociological Basis of Christian Education.” These are not comprehensive 
expositions on culture, culture shock, reverse culture shock or cross-cultural adaptations, 
but they do acknowledge the presence of cultural constructs that result from the effect of 
powerful social forces on the individual, identified by Wise (1978) as the family, the 
church, public education, and the government Religious education takes place in the 
context o f  these forces.
Theoretical Framework
The present study addresses expectations o f  problems in the return home 
experience o f international students who resided in the apartments and in the community 
in regard to seven reentry areas, and how these expectations related to specific student 
characteristics. In this section the key terms “student characteristics,” “reentry areas,” 
and “expectations” are discussed, providing the theoretical foundation for the two 
research questions and the 10 hypotheses that form the basis for the present study.
Student Characteristics
The phenomenon of reverse culture shock is essentially one o f mismatched 
expectations. Church (1982) clarified the difficulties involved in producing typologies that 
attempt to explain all aspects o f a very complex phenomenon, but he has acknowledged
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obtained in predicting indices o f sojourner adjustment from background or demographic 
characteristics o f  the sojoumer, ever, when some results are contradictory, are not always 
replicable, or do not support existing typologies (i.e., Tanaka, Takai, Kohyama, & 
Fujihara, 1994) Church (1982) also mentioned that some o f these characteristics include 
proficiency in the language o f the host culture, age, social interaction, sex, nationality, 
status, previous cross-cultural experience, situational variables, and adjustment in the 
sojourn, and identified some o f these characteristics as background variables and 
situational variables Host culture variables include location o f the sojourn, duration o f 
stay, degree o f interaction with host culture, and readiness to return home Torbiom 
(1982) also indicated that spouse, food, safety, and climatic conditions were equally 
important and, according to Martin (1984), other reentry variables impacting students 
include the environment to which one returns, the return to same family home, friends, and 
college, and different family home, friends, and college
Research on study-abroad students (Martin & Rohrlich, 1991) and the studies 
listed above support the idea that these various variables would influence the outcomes of 
expectations in the reentry experience. There is also evidence in existing intercultural 
sojourn research (Martin & Rohrlich, 1991; Weissman & Fumham, 1987) that gender, 
previous transitional experience (Kealey, 1989; Martin & Rohrlich, 1991), and location 
(Martin & Rohrlich, 1991) influence the form ation  o f  expectations (Martin, Bradford, & 
Rohrlich, 1995, p 91). As briefly noted above, the investigation o f study-abroad students 
by Martin and Rohrlich (1991) seems to indicate that gender is an important variable in 
determining the level o f  concern about the intercultural sojourn. Their study suggested 
that “a person’s sex needs to be incorporated into future sojoumer research and needs to 
be considered when planning and implementing predeparture orientation programs” (p
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44) By contrast, Weissman and Fumham’s (1987) study of Americans temporarily 
working in London did not reveal significant gender differences, but their study had only 
20 respondents and a 33% return rate
In addition to the background and demographic information described above, 
several researchers (Church, 1982; Dunbar, 1992; Fumham, 1988, Gullahom &
Gullahom, 1963, Kim, 1988, Torbiom, 1982) indicate that prior transitional experiences 
or previous international relocation influence sojoumer adaptation Martin and Rohrlich 
(1991) suggest that location o f  the sojourn experience may also affect expectations.
A recent study (W estwood et al., 1986) asserts that adjustment to the home 
country “does not occur at once” (p. 226), and that the actual experience is influenced by 
a number of factors that impact the degree o f reentry shock. They are
1. Personality o f  the individual involved
2. Length o f stay in the host culture.
3 Quality o f the sojourn experience.
4 Degree o f similarity between the two cultures.
5 Degree to which the sojourner’s new ideas are incongruent with cultural norms
6 Nature o f  job placement upon return.
7 Number o f sojourning experiences.
8. Nature and degree o f  preparation for return home (p 226)
The importance o f  all o f  these variables in the formation o f expectations about the 
return home experience had also been affirmed by Brislin and Van Buren (1974) in their 
“Can They Go Home Again” workshops at the East-West Center They designed 
workshops in such a way that participants would have an opportunity to address questions 
about the return from the perspective o f numerous background, situational and personal 
variables. Because o f the importance given in the literature to these factors, three groups 
o f  variables were selected and included in the survey instrument and were arranged 
according to the primary categories identified in the literature above; namely, background, 
previous experience, and sojourn variables. These variables were incorporated into Pan 
One o f  the survey instrument (Appendix C)
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Background Variables
These variables include students’ characteristics that could be identified as being o f 
a demographic nature (Adelegan & Parks, 1985, Church, 1982, Kealey, 1989, Kurth,
1995; Martin, 1984; Martin & Rohrlich, 1991) They include sex, age, church 
membership, civil and family status, also country or origin o f  spouse, fiancee, or 
boyfriend/girlfriend, if any; school enrollment (School o f Education, School o f Business, 
Seminary, College o f Arts and Sciences, College o f Technology), program level 
(bachelor’s, master’s, doctoral), degree program or specialty; Division and Union of 
origin, sponsorship status (financial), and length o f time working for the church (Part One, 
questions 1-14).
Previous Experience Variables
Two significant factors are identified in the literature as having a major influence 
on the reentry experience (Church, 1982; Dunbar, 1992, Fumham, 1988, Gullahom & 
Gullahom, 1963, Kealey, 1989, Kim, 1988, Martin & Rohrlich, 1991, Torbidm, 1982, 
Westwood et al ., 1986). They are prior transitional experiences or previous international 
relocation in the sojourner’s experience. In the instrument used in the present study, the 
questions used to identify prior transitions as well as previous international experiences 
have been described as the amount o f  trips taken outside o f home country before the 
sojoumer came to Andrews University (Part One, question 15), and the number o f times, 
before 18 years o f  age, the sojoumer had changed residences (question 16) These two 
variables address the issue o f prior transitions as well as previous international relocation
Sojourn Variables
The third category o f variables addresses issues related to the actual experiences o f 
students on campus and in the U.S. As indicated by a number o f  researchers (Church,
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
26
1982, Martin & Rohrlich, 1991, Torbiom, 1982), these variables included length o f time at 
Andrews University; degree o f difficulty in adjusting initially to U S culture, current level 
o f  satisfaction with life in the U.S., level o f satisfaction with the location of Andrews 
University, level o f satisfaction with the presence o f  other international students on 
campus, level of satisfaction with the level o f skill in the English language, contact by mail 
or phone w'ith friends or relatives from the home country; social contact with compatriots 
or other international students; social contact with American students, travel in the U.S., 
expected time for the return home, if at all; and place o f residence (on-campus or off- 
campus)
These three clusters o f variables are identified in the present study as “student 
characteristics,” and they formed the basis for investigating their relationship to the areas 
o f potential problems in the reentry experience described in the following section.
Reentry Adjustment Variables
The overall study o f  variables affecting cross-cultural reentry' adjustment has 
typically addressed a diverse group. For example. Hansel (cited in Grove. 1989) studied
2,500 secondary-school students, most o f whom participated in an intercultural homestay 
in a foreign country A questionnaire was developed to measure how an intercultural 
homestay improves 17 personal characteristics and was mailed to thousands of students 
who had applied to participate in homestays offered by AFS This pretest provided ratings 
o f how the students evaluated themselves prior to their sojourn overseas Most o f the 
applicants eventually participated in an intercultural homestay, and those who did not 
became the comparison group. The self-ratings o f the comparison group and those o f 
homestay participants were highly similar. Four months after the exchange students had 
returned to the U.S. they were asked to complete the same questionnaire a second time. 
Students in the comparison group were asked to do the same The ratings obtained from
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
27
the posttest indicated how these students evaluated themselves after 11 to 22 months 
This pretest/posttest method allowed researchers to measure the amount o f  change that 
had occurred in each o f  the 17 personal characteristics and to compare ratings between the 
two groups. Outcomes o f the study indicated that exchangees experienced significantly 
greater positive changes with respect to 10 characteristics: awareness and appreciation of 
host country and culture, foreign language appreciation and ability, understanding other 
cultures, international awareness, adaptability, awareness o f opportunities, critical 
thinking, non-materialism, independence— responsibility for self, and awareness and 
appreciation o f home country and culture. These research findings "provide clear 
evidence that living with a new family in another country enables secondary school 
students to learn and grow to an extent well beyond what could be expected due to 
normal maturation over the same period o f  time” (Grove, 1989, p. 225)
In addition to the above study about secondary-school students, a previous study 
with college students participating in study abroad programs (Carsello & Creaser, 1976) 
had indicated positive and negative changes in students’ outlook on life as a result of their 
sojourn experience with respect to 30 different variables. In addition, an extensive 
pretest/posttest study o f  200 Turkish subjects (exchange students) who participated in an 
year-long exchange program in the United States and 200 controls (non-participating 
students) indicated outcomes similar to that o f  the AFS study (Kagitcibasi, 1978).
Findings indicated that exchangees were most likely to increase in world-mindedness, 
increase in self-reliance, decrease in authoritarianism, and decrease in religiosity.
Another group o f  subjects for cross-cultural adjustment studies is business 
expatriates (Adler, 1981; Dunbar, 1992; Howard, 1974). Howard (1974) lists a number 
o f problems in the return home experience such as reduced income, loss in prestige and 
status, job qualifications inadequacy and/or obsolescence, difficulty in suitable placement.
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disenchantment with the domestic scene, inadequacy in domestic operations, and 
resentment by peers. He explains that the family also experiences problems, “possibly 
more traumatic that his [the business executive] ” Examples o f these problems are 
different educational system, loss o f  domestic help, and fear o f  being in the old “rat race ” 
He recommends a strong “de-sensitivity training program” to help with the transition 
experience and indicates that each multinational firm must determine its own program
Howard further asserts that such training must start prior to the expatriate family’s 
arrival in the U S While Howard’s list o f problems is exemplar)' and his recommendations 
seem easy to implement (a similar list was offered by Irish, 1983, with respect to Foreign 
Service employees, and Sobie, 1986, addressed similar issues with regard to military 
personnel), his approach is nonetheless limited given the complexity o f the phenomenon. 
For instance, Dunbar’s study (1992) on business expatriates reveals that those who 
demonstrated more culturally appropriate interpersonal skills and cognition were more 
satisfied with their overseas assignment. However, in Adler’s study (1981) o f 200 
government and corporate employees returning to Canada after working overseas for an 
average o f  2 years found that regardless o f  location or transition strategies, a pattern 
emerged from the interviews and questionnaires: returnees reported experiencing a more 
difficult time with the re-entry experience than with the initial move to the foreign culture.
Whereas in Dunbar’s study (1992) crosscultural skills were useful overseas, in 
Adler’s study (1981) managers reported that the home-country organization tended 
neither to recognize nor to utilize these skills. These studies seem to point out two 
important aspects in the complete cycle o f cross-cultural sojourns: a successful initial 
adjustment and work experience overseas does not guarantee a successful reentry back 
home, particularly since sojourners must undergo a second adjustment upon returning 
home, which is often more challenging
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Another significant group is composed of Peace Corps volunteers A study of
3,500 subjects (Longworth, 1971) addressed the role o f  the returned volunteer back home
and left the researcher “with more questions than answers ” The article highlights some of
the valuable personal qualities among this group o f “restless enemies o f the status quo ”
Though not scholarly written, this piece provides a rich overview of the highly personal
and emotional factors involved in the adjustment to conditions back home For instance,
Longsworth (1971) says.
The magnitude o f  problems at home is a shock to most returning volunteers whose 
only first-hand contact with poverty was overseas Many remark that in a 
developing society an individual’s psychic needs are fulfilled and his material needs 
frustrated whereas the reverse is the case at home It is easier, they feel, to fight 
poverty than despair, and the two together are a formidable enemy, (p. 16)
Other studies have looked at adolescents. Eakin (1979) discussed the difficulties
of adolescents with regard to the return home in the context o f  Foreign Service families.
She reports that adolescents often return home feeling more “American” than teenagers
who never left home, possibly because they are constantly reminded about how important
it is for them to represent their country well while overseas. Yet, they soon discover upon
return, woefully, “that they are very different from the other kids in school and that this
wonderful country is foreign and alien to them in a way that, perhaps, no foreign country
has ever been” (p. 20). Werkman (1975), a professor o f  psychiatry, discussed aspects o f
this experience also in the context o f Foreign Service adolescents returning to the U.S.
His approach is more clinical than that o f  Eakin (1979), but equally descriptive. Some of
the special challenges that he said are faced by adolescents are clothing styles, meeting
places, high profile, dating and sexuality, work, schools, and “what is left behind,”
meaning everything that provided the adolescent with a sense o f belonging and identity.
This is a condition that many missionary families could identify as their own. Werkman
emphasized that attention given to these adolescents will greatly facilitate the transition as
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
30
they make their way in a “new land.”
In the context o f higher education, the groups that have probably received most 
attention with regard to crosscultural sojourns are study abroad and exchange students 
(Brislin & Yoshida, 1994; Carolson & Widamon, 1988, Carsello & Creaser, 1976, Martin, 
1989, Martin & Rohrlich, 1991, Martin et al., 1995, Nash, 1976, Opper, Teichler, & 
Carlson, 1990; Rohrlich & Martin, 1991, Sell, 1983, Wilson, 1985) The most 
representative findings about these groups seem to indicate the presence o f  certain sojourn 
characteristics (Rohrlich & Martin, 1991) which influence both the sojourn and reentry 
experiences, such as gender, age, location o f  program, and previous transition experience 
These characteristics were identified in the present study as background variables, 
previous experience variables, and sojoum variables (Rohrlich & Martin, 1991). A later 
study (Martin et al., 1995) explored sojourners’ expectations with regard to similar 
background, previous experience, and sojoum variables.
Findings from the above studies point in the direction of specific variables which 
seem to shape the experiences of students both in their study abroad sojoum as well as in 
their reentry experience. For instance, students receive both positive and negative 
influences during their sojoum (Carsello & Creaser, 1976); gender seems to influence 
positive evaluation o f the sojoum, but previous experience does not (Martin et al., 1995), 
although this latter fact stands somewhat in contrast with earlier findings (Martin & 
Rohrlich, 1991), which indicated that those who had moved several times prior to study 
abroad were less concerned than were those who had fewer or more moves, positive 
violation o f expectations leads to greater satisfaction with the sojoum (Martin et al.,
1995); higher interaction with nationals leads to  a higher degree of satisfaction (Dunbar,
1992); and age, in addition to gender and previous experience, appears as a significant 
factor in the sojoum experience (Rohrlich & Martin, 1991).
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Although the significance o f these findings helped to determine which student 
characteristics could be used in the present study o f expectations o f problems o f 
international students about the return home experience, they are only illustrative since 
conditions for U.S. sojourners returning home to  the U S are substantially different from 
conditions o f  foreign nationals attending school in the U S and returning to their home 
countries. Knowledge about what actually occurs when international students return 
home is rather limited, primarily due to the incredible diversity o f variables in this group, 
either on the basis o f  country/region of origin, or on the basis o f diversity o f demographic 
variables even within a single country. A group o f students from a given country returns 
home and each student may be faced with circumstances quite distinct from the 
circumstances o f another student from a different country. Or the circumstances in a 
given country are very dissimilar from the circumstances in another country, even when 
their countries may share border lines.
The most challenging factor, however, may well be access to the targeted 
population once they return to their home country. Whereas access, cost, and ease o f 
communication are within the range of any researcher within the U.S., the same factors 
operate against the success o f any researcher in the case o f international students once 
they return to their home countries. O f critical reentry variables previously identified by 
Martin (1984), nationality played the most significant role in the reentry experience o f 
high-school exchange students from Australia, Ecuador, Norway, and Sweden as 
researched by Wilson (1993). Her study indicated that students found it hard to return 
home because they felt they were not ready or were ambivalent about it In addition, her 
findings about how problematic the reentry experience was for her subjects stand in 
contrast with K oester’s study (1985), which indicated that only 20% o f  American youth 
traveling abroad found their readjustment difficult, and with the Study Abroad Evaluation
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experience These findings exemplify the complexity o f  the reentry experience among 
cross-cultural sojourners and reaffirm the concerns stated by Church (1982) when he 
warned against the development o f  typologies based on descriptive studies
As stated above, comprehensive studies o f the reentry experiences o f international 
students are rather limited Boakari (1981, 1982), a national o f  Sierra Leone and a former 
student at the University o f  Iowa, identifies psychological aspects, cultural adjustments, 
linguistic barriers, the domestic political situation, and the challenges for educated people 
as significant factors in the return home experience Speaking on the basis o f his personal 
experience, Boakari (1981) asserts that problems related to those factors are o f  general 
concern for the majority o f foreign students in the developed countries and that such 
problems “are intensified for those who are female” (p 43). Pasaribu (1991), a former 
student at Colorado State University and an Indonesian national, pointed out the particular 
difficulties o f  social and cultural adjustment, as well as professional integration in the 
return experience. Distinguishing from his experience in the office and his experience in 
the community, Pasaribu (1991) stated that he tried to keep a low profile in the office 
because he could sense that co-workers were feeling uncomfortable; but at home the 
experience was entirely different. “At home education is in first place,” he said. “Some 
people drove 200 miles to see me. When I returned I couldn’t sleep for a week” (p. 8).
A recent study o f Indonesian graduate-degree holders in the fields o f  business, 
administration, education, and engineering (Harrell, 1994) found significant differences on 
the basis o f  professional integration variables. For instance, the experience o f  students in 
the private sector was significantly different from the experience o f those in the public 
sector because o f  salary discrepancies that favored private sector employees over 
government employees. She also discovered that women were at a disadvantage since
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they did not have the same access to government funding as men did At the same time, 
women kept more in touch with friends and relatives than men did Harrell’s study (1994) 
is very valuable, particularly for its findings in the area o f professional integration, but it is 
hardly representative o f the totality o f issues impacting the return home experience even 
within a single country The same can be said about a study o f U S and Japanese 
returnees (Uehara, 1986), which found significant variables impacting the return home 
experience such as language, relationships with friends and relatives, and professional 
integration issues. Neither study is comprehensive to the extent that their findings would 
be generalizable enough to apply to the entire population o f the countries under study
A recent longitudinal study at Stanford University (Chiu, 1995) explored the 
influence o f anticipatory fear, both in relationship to natural adjustment processes for 
international students and on the effectiveness o f  cross-cultural orientation programs 
based on a stress inoculation treatment (SIT) model. The study investigated over time the 
emotions, stress evaluations, coping strategies, and adaptation outcomes o f 39 newly 
arrived Asians during their first academic year at Stanford This study is somewhat 
significant because it illustrates how anticipatory fear (i.e., expectations o f  problems that 
international students have prior to coming to the U S ) does impact the adjustment 
process
Chiu (1995) found that assessing the anticipatory fear o f  newly arrived 
international students has practical implications for designing and evaluating cross-cultural 
training programs in a fashion similar to the way the present study uses expectancy theory 
to explore how international students perceive the presence o f problems in the return 
home experience. Whereas Chiu’s study (1995) discovered that different levels of 
anticipatory fear produced distinctions in the way subjects responded to the treatment, the 
present study explores how expectations o f problems relates to specific student
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characteristics These parallels are theoretically important, but ultimately the experiences 
among the subjects are different In Chiu’s study (1995) a number o f  students arrive to a 
single country (the U S ), whereas in the present study a number o f students go back to a 
number of different countries; in addition, her study explores actual on-campus 
experiences (arrival to the U.S.) and the present study addresses expectations about a 
future experience (reentry to the home country after termination o f studies in the U S ) 
One example o f  the complexity in studying individual countries can be found in 
Hodgkin’s research (1971) o f Malaysian and Singaporean nationals who had studied in 
Australia from 1958-68 Most o f the 447 returnees in the study were o f  Chinese ancestry 
(A/=312), followed by much smaller groups o f  Malay and Indians. He found that 
language, social relations, dress, and country characteristics (heat, noise, traffic, etc.) were 
the most important factors causing culture shock among returnees Location o f the 
overseas sojoum was also important, with graduates from England being better accepted 
than those who graduated in Australia, a factor that also influenced socialization among 
groups as well as financial remuneration. The overwhelming Chinese presence in the 
sample illustrates the complexity o f studies conducted in countries o f diverse ethnic 
compositions, another factor to take into consideration when studying reverse culture 
shock. Hodgkin’s study (1971) was primarily concerned with “communication o f 
innovations,” or technology transfer as it is known today, but his findings did indicate 
important background and situational variables shaping success in the reentry experience 
Since the author worked as a student welfare officer for both the Malaysian and the 
Singaporean governments it was easy for him to gain access to the data, a factor almost 
impossible to replicate in most circumstances.
One important variable not addressed in previous reports o f individual national 
groups (Boakari, 1981, 1982; Chiu, 1995; Harrell, 1994, Hodgkin, 1971; Pasaribu, 1991,
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Tanaka et al., 1994, Uehara, 1986, Wilson, 1993) but somewhat related to his research 
refers to economic status (i.e., affluence ) and how it may impact both the sojoum in the 
U S and the return home experience. Anecdotal evidence seems to suggest that students 
returning to more affluent countries, or that those who return to family and social 
environments o f more affluence may experience less reverse culture shock than others 
Hodgkin (1971) had indicated that students who completed their studies in England 
obtained more advantageous conditions than those who graduated in Australia or in the 
home country, which suggests that social and economic status does impact readjustment 
into the home country In addition, Corey (1979) found that family wealth or country 
wealth did not prevent Saudi Arabian graduates from experiencing reverse culture shock, 
particularly in regard to cultural adjustment and professional integration variables.
Although social and economic status have not occupied a preeminent place in cross- 
cultural sojoum research, it is an area deserving additional attention by researchers.
In the context o f the studies discussed above, it is important to take into 
consideration the fact that outcomes o f these studies tend to be descriptive and that they 
vary from group to group. Some studies do not include enough information about 
demographic variables to help determine which o f them impact the return home experience 
(i.e., Carsello & Creaser, 1976), others provide extensive information about demographic 
and national conditions that affect the sojourner’s experience in the return home but they 
do not include the aspect o f expectations (Hodgkin, 1971). The number o f studies about 
international students already back home is rather limited, and they concentrate on one or 
two national groups only (Harrell, 1994, Hodgkin, 1971; Uehara, 1986) This is 
understandable since, as already presented, conducting research among those who have 
already returned home would necessitate substantial travel and considerable expenses, 
particularly since the experience on one national group will most likely be different from
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the experience o f another The lack o f comprehensive research on the experience o f 
returned students in a wider multinational setting severely limits any broader 
understanding o f the phenomenon o f reverse culture shock
The complexity and diversity o f international student transitions should prevent the 
formation of conclusive typologies (Church, 1982) about the reverse culture shock 
phenomenon. Even the well-known U-curve reentry pattern does not always appear in the 
experience o f cross-cultural sojourners (i.e., Tanaka et al., 1994) However, the return o f 
sojourners to their home culture may require a number o f adjustments that involve 
cognitive, affective, and behavioral reorganizations (Westwood et al., 1986) These 
adjustments may be similar to the ones undertaken during the initial adjustment experience 
o f leaving home and entering a new culture. For example, new communication styles are 
needed since people from different cultures have distinctive verbal and non-verbal 
communication styles. Food, dress, and transportation may also be different, and 
sojourners would have to adapt to these changes in a small or large measure depending on 
how different the cultures are from each other.
A number o f reentry areas had been previously identified in the literature (La 
Brack, 1994, pp. 48-49; Uehara, 1986, p. 82), but for the present study, special attention 
was given to a comprehensive list o f  reentry areas o f  concern originally created by a 
number o f international students at the University o f  Texas Janus program. The students 
were within 6 months o f terminating their period o f  study in the U.S. and wrote about 
reentry problems they had seen in others or experienced themselves. The list was then 
reviewed by different groups o f  international participants in seminars o f the Management 
Training and Development Institute (MTDI) and first appeared in Teachers College 
Record  (Asuncion-Lande, 1959, pp 9-13).
The process that the Janus students followed in eliciting reentry variables deemed
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to affect the reentry process was similar to the inventory approach described by Church 
(1982) and referred to earlier in this document As such, students listed those variables 
that in their view represented problems that they expected to encounter upon their return 
home. Because students wrote about problems they expected to  have and their final 
product was very comprehensive, their list became a relevant source o f information in the 
eventual development o f  the survey instrument for the present study Whereas the Janus 
list was concerned with eliciting expected problems as perceived by students, the present 
study is concerned with finding statistically significant relationships among such 
expectations o f  reentry problems (areas o f concern in the reentry experience) and the 
student characteristics described in the previous section
The most important items in the Janus list were recently published as a summary 
and appeared in a professional publication (NAFSA: ALE, 1994) as follows:
Cultural adjustment. Identity problems. Expectation that home environment 
would not have changed much. Recognition o f change in self. Insecurity. 
Different daily work routine. Family and community pressures to conform. 
Adjustment from individualism in U.S. life to the family orientation and group 
demands at home. Dissatisfaction with some ritualized patterns o f  behavior 
Frustration from conflicting attitudes.
Social adjustment. Erroneous or unrealistic expectations. Adjustment to 
different lifestyle. New, broadened, and unshared interests. Tendency o f relatives 
and friends to focus more exclusively on local concerns. Feeling, or being 
perceived as feeling, superior because o f  international experience and travel. Envy 
and distrust in interpersonal relations. Lack o f amenities found in the United 
States. Social alienation.
Linguistic barriers. Adoption o f  verbal and nonverbal codes unfamiliar to 
compatriots. Adoption of speech mannerisms and styles o f  speech that are 
sometimes misinterpreted by compatriots. Absence o f colleagues who speak the 
same professional language.
National and political problems. Changes in political conditions and views 
and/or in national priorities and policies. Political climate not conducive to 
professional activity or advancement. Politicization o f office or colleagues. 
Changes in bureaucratic leadership
Educational problems. Relevance o f education received to the home 
situation. Fulfillment o f objectives in going abroad and changes in objectives while 
abroad. Lack o f  facilities and resources for research. Absence o f programs, 
means, and channels to keep up in one’s field.
Professional problems. Inability to work in chosen specialty Placement 
inappropriate to training or field. Entering a glutted job market Need to use
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technical terminology not readily translatable into local language Problems in 
communicating what has been learned. Coworker and client resistance to change. 
Nonrecognition o f foreign degree. Jealousy by and perception o f being a threat to 
colleagues. Lack o f  stimulus o f interaction with trained professionals in one’s 
field (pp. 38-39)
These areas were later amplified by Asuncion-Lande (1975) in the form o f a list o f 
reentry variables that has become very useful in pre-reentry training For example, it was 
used by Denney (1986) in constructing her exercise/inventory for pre-reentry workshops 
for international students, and by NAFSA: AIE (1994) for post-reentry workshops with 
individuals who have already returned to their home countries. The listing o f  variables as 
it appeared in the amplification (Asuncion-Lande, 1975), and not the original list from the 
Janus program (Asuncion-Lande, 1959), became the source for the survey form o f the 




c. Adjustment to  changes in life style
d. Adjustment to  a pervasive quality o f envy and distrust in interpersonal 
relations
e. Adjustment to  the localiteness o f kin and friends
f. Adjustment to  a daily work routine




a. Adjustments from individualism o f U.S. life to familism (conformity and 
submission to the demands o f  family) in home country
b. Colonial mentality
c. Feelings o f superiority due to international experience and travel
d. Lack of amenities which were a part o f  U.S. existence
e. Uncertainties in interpersonal relations
f. Social alienation as a result o f foreign sojourn
g. Dissatisfaction with ritualized patterns o f  social interaction
h. Frustration as a result o f conflicting attitudes
i. No problem 
j. Other
3. Linguistic barriers
a. Adoption o f  verbal/non-verbal codes which are not familiar to countrymen
b. Adoption o f  certain speech mannerisms which may be misinterpreted by 
countrymen
c. Absence o f colleagues who speak the same code as returnee
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d. Unfamiliarity with new forms o f  communication or styles o f expression 
e No problem 
f  Other
4 National and political problems 
a. Changes in political conditions 
b Shifts in national priorities/policies 
c Shift in political views
d. Political climate not conducive to professional activity
e. Political climate not conducive to  professional advancement
f. Dissatisfaction with political situation
g. Observed lack o f national goals
h. Politicization o f  office or colleagues




a. Inability to reconcile aspects o f  U.S. education to education in home 
country
b. Relevance o f education to home situation
c. Fulfillment o f objectives in coming to U.S.
d. Aspects o f  U.S. education which are least helpful to returnee
e. Lack o f facilities and resources for research
f. Wrong expectations
g. Failure to improve skills
h. Absence o f professional education programs to keep up with new 
developments o r knowledge
i No problem 
j. Other
6. Professional problems
a. Inability to work in chosen specialty
b. Placement in inappropriate field
c. Facing a glutted job market
d. Scientific terminology in U.S. studies which are not subject to adequate 
translation into the native language
e. Inability to  communicate what was learned
f. Resistance to change by coworkers
g. Feeling o f  superiority due to U.S. training
h. Non-recognition o f U.S. degree
i. Jealousy o f  colleagues 
j. Low compensation
k. High expectations
1. Isolation from academic and scientific developments in U S or in own field 
m. Perceived lack o f enthusiasm and/or commitment among coworkers 
n. Concern with quick material success 
o No problem 
p. Other, (pp. 56-57)
The Janus program list (Asuncion-Lande, 1959) as well as its amplification
(Asuncion-Lande, 1975) helps to demonstrate, according to Austin (1986a), that students
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do anticipate certain problems in the return home experience Given the depth and 
diversity o f this list, it was adapted to fit more closely with the profile o f the targeted 
audience at Andrews University. This was necessary because the SDA microculture 
provides certain characteristics that differentiate it from the diverse microcultures o f other 
student populations, particularly on the basis o f church membership and church-related 
experiences And yet, because the list is so comprehensive it provides the greatest 
opportunity for a fuller investigation o f how Andrews University international students 
would identify potential problem areas in the return to the home country
Church-Related Adjustment
The amplified list o f  variables does not contain aspects in the reentry phenomenon 
that would relate to the actual experiences o f many o f these students who return to work 
for their church. Since many o f  Andrews University’s graduates return to their home 
country to work for the church, the study o f expectations o f reentry problems among them 
would not be complete without a cluster o f variables particular to the SDA church work 
microculture. A general sense o f  the problem of reentry for those engaged in ecclesiastical 
work was provided by Austin (1986b) when he affirmed that “a substantial number o f 
missionaries find the homecoming process to be more difficult than the initial adjustment 
to the field” (p. 123). He indicated that the adjustment period may take 6 to 12 months, 
and that a significant part o f  the process involves agonizing over where missionaries feel 
they would fit in the U.S. church scene, or whether they should have reared their children 
overseas. In an earlier work, Austin (1983) reported that missionaries usually expect 
difficulties with language, spiritual life, and adaptation, among other things, when going 
abroad. However, they expect the home country to be welcoming and not a place where 
they would feel as “strangers in their own country” (p. 125). He points out five major 
areas o f concern: self-concept, value change and choice, expectations, a sense o f loss, and
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the value o f the family (pp 124-127) Although problems in the reentry as described 
above refer mostly to missionaries returning to the U.S., the actual phenomenon o f reentry 
problems would somewhat apply to any expatriate who is returning to the home country
Another example o f how cultural transitions pose special problems to individuals in 
church-related work is found in Gish (1973) He conducted an empirical study o f 549 
missionaries and demonstrated how cross-cultural issues were major sources o f  stress 
upon return to the home country (see also Worley, 1994) His study reveals that the 
omission of cross-cultural training would tend to minimize the significant cultural factors 
involved in the reentry experience, particularly in view of the potentially damaging effects 
of reverse culture shock discussed in the existing literature on the topic An example of 
these damaging effects can be found in Austin’s work (1986a), which includes an article 
dedicated to “unexpected situations” prepared by the Training Department o f  International 
Resources o f the Campus Crusade for Christ. Some o f these situations include feeling 
“foreign” upon return, feeling physically and emotionally drained upon arrival, feelings of 
unsettledness and being “let down,” feeling as a “3rd culture person,” difficulties in fitting 
back in, changes in social behaviors, noticing changes in personal values, and so on 
(Austin, 1986a, pp. 239-50).
Other studies are more specific as to the nature o f these problems For instance, 
Gleason (1969) relates that identity was a problem for returning missionary, federal 
civilian, business, and Department o f Defense students in a study o f  the responses o f 157 
college undergraduates and, in another study by Bratwa, Ringenberg, Wolde, and Mishler 
(1972) conducted with 271 missionaries representing six different Mennonite missions and 
service agencies, they found that sources o f  considerable difficulties were interpersonal 
relationships among missionaries, with most o f them reporting considerable culture shock 
on entry and reentry The study also indicated that many of the missionaries encountered
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serious adjustment difficulties upon return to their home country
In yet another study, Madsen (1977, cited in Austin, 1986b, p. 89) selected a 
stratified sample o f 2,500 returned missionaries from a total population o f  80,000 who had 
worked as Latter Day Saints missionaries from 1966-1975 The category o f dating, 
courtship, and marriage was rated the most difficult adjustment problem In Sellars’s 
research o f  30 returned Mormon male missionaries (1971, cited in Austin, 1986b, p 93- 
94), the family o f  the returned missionary was considered the most significant factor for 
mental “healthiness.” Other factors related to mental well-being included friends, 
education, and membership in a fraternity for retired missionaries Other researchers 
(Bratwa et al., 1972, Gleason, 1969; Madsen, 1978, Sellars, 1971) have explored 
distinctive aspects o f  the return experiences o f missionaries returning to the U S . Their 
findings highlight the presence o f  significant culture shock upon return, as well as indicate 
what variables seem to have greater relationship to the stress experienced upon return
What these studies reveal is that church missionaries are not exempt from the 
adjustment problems in the reentry experience. They are similar to the experience of 
business expatriates (Adler, 1975) and are related to expected problems elicited by 
international students (Asuncion-Lande, 1959) These studies also point to the 
importance o f studying similar aspects o f the sojourn and transition experiences for SDA 
international students, particularly since many o f them return to their home country to 
work as church employees and will, most likely, face some o f the challenges described in 
the above studies.
With this in mind, a seventh reentry area was added to the original six areas in 
Asuncion-Lande’s amplification (1975) and addressed primarily church-related variables. 
This seventh area was based primarily on the list o f “unexpected situations and special 
concerns” prepared by the Campus Crusade for Christ (Training Department o f
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International Resources, 1983) and this researcher’s experience as a former SDA worker 
The piloting o f the section on “church work adjustment” in the survey instrument among 
selected Andrews University faculty and students from the SDA Seminary at Andrews 
University confirmed the validity o f the items selected The “church work adjustment” 
section asks the question, “How concerned are you NOW about the possibility o f 
experiencing some o f the following situations AFTER returning home from your studies in 
the United States,” and includes the following variables:
1 Changes in church leadership, so that the leaders who encouraged you to come 
are no longer there, or that those who voted to support you financially are no longer in a 
leadership position
2. Changes in work description, so that you would have to adjust to a new 
position, even different from the one you studied for
3. Transfer to a new location, away from a place you know, or away from friends 
and relatives
4. Adjustment to the values o f the local church or institution, which may differ 
from the values you currently have
5. Feelings o f superiority due to obtaining a degree from Andrews University, 
whereas the rest of your colleagues obtained their degrees in local colleges
6. Uncertainties in interpersonal relations with other church workers, particularly 
given the differences in education and international experience
7. Having to work under the supervision o f someone who does not have your 
level o f  experience, academic level, or command o f the English language
8. Adjustment o f  spouse/children to  the local culture, particularly if the local 
culture is more traditional or conservative
9. Having to conform to new social realities within a congregation or church
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structure which may appear to you and/or your family as “backwards,” or as too primitive 
and “native”
10 Adjustment to local economic realities— such as being paid in local currency 
and working as a local worker, change o f monetary system, limitations in your buying 
power or in your ability to be financially stable
11. Social, recreational and cultural opportunities for you and/or your family 
members
12. Availability o f good educational opportunities for your children
13 Lifestyle changes, such as having to dress or behave in more traditional ways 
so as to avoid being accused o f having become too Americanized
14 Having to defend a particular view which you consider valid in most 
circumstances, but that it is being perceived as an “American” point o f view
15. Having more responsibilities than originally planned.
Adding this cluster o f variables to the other six clusters identified by students in the 
Janus Program (Asuncion-Lande, 1959) and later amplified by Asuncion-Lande (1975) 
supports the purpose o f the current investigation as it seeks to determine how 
international students at Andrews University expect to experience some of the problems 
described by these variables upon their return home and how they related to specific 
student characteristics herein identified as background variables, previous experience 
variables, and sojourn variables.
Expectancy Theories
Previous sections have already addressed two of the three basic factors o f the 
present study, namely, student characteristics and reentry variables The third factor deals 
with the nature o f expectations. Any study o f  sojourners’ adaptation processes could limit 
itself to  the simple description o f their experiences and that such a study would provide a
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post-facto view of the effects o f going cross-cuiturally or, as in the case o f international 
students returning home, it would enhance our understanding o f adaptation and 
professional integration issues (i.e., Boakari, 1981, 1982, Carsello & Creaser, 1976, Gama 
& Pedersen, 1976, Harrell, 1994, Hodgkin, 1971, Tanaka et al., 1994, Uehara, 1986, 
Wilson, 1993) Another possibility is to study how the transition event may be actually 
shaped by the nature o f  anticipated circumstances in the experience (i.e., Fumham & 
Bochner, 1986, Lobdell, cited in Martin, 1993, Martin, 1993, Martin & Rohrlich, 1991, 
Martin, et al., 1995; Waddell, cited in Martin et al., 1995)
Research seems to indicate (i.e. Martin, 1993, Martin & Rohrlich, 1991) that, in 
the sojourners’ minds, these anticipations seem to color the actual event in positive or 
negative terms depending on the final outcome o f the experience It has been stated 
(Martin, et al., 1995) that a greater understanding of these anticipations— or 
expectations— could help educators to prepare sojourners for a more successful 
experience and, therefore, enhance the educational experiences being provided But even 
in the presence o f these suggestions from research, no substantive attempt has been made 
to address expectations prior to departure, either in the case o f study abroad students 
about to leave overseas, or in the case of international students prior to their return home 
In the case o f international students who, by definition, must return home, a 
greater understanding o f  their expectations about going home would help to elicit 
potential areas o f success or failure in the reentry experience Because the present study 
looked at expectations o f  reentry problems and their relationship to selected student 
characteristics, an understanding o f  expectation theories would help to clarify the 
theoretical framework for the undertaking, even when the researcher is not concerned with 
proving or disproving any particular theory. In the case o f the international students at 
Andrews University, being able to assess the level of expectations in specific areas o f their
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reentry experience and how they may relate to selected student characteristics would also 
help clarify the actual experiences o f  these students and eventually enhance the 
institution’s educational mission.
Expectancy theories are central to the framework o f the present study because, as 
described by Martin and Rohrlich (1991), expectations relate to "predeparture concerns 
about salient aspects o f the return” (p 39), and predeparture concerns are one of the three 
central factors in this research. In their investigation o f study-abroad students, Martin and 
Rohrlich (1991) indicated that whereas it is not clear why some graduates return to their 
countries and are more successful than others in their adjustment process, there exists 
theoretical speculations asserting that “expectations play an important role in how 
sojourners experience and evaluate their intercultural sojourn” (p 39) As indicated 
before. Church (1982) had warned against speculative approaches that lead to formal 
typologies that are hard to replicate, yet Martin (1993) confirmed that expectations played 
a significant role in sojourner adaptation and that, as an example, "when expectations were 
low and things turned out to be better than expected, better adjustment resulted” (p 305)
Two theoretical approaches have been used to respond to the role that 
expectations play in adjustment o f sojourners: one is called expectancy-value theory, and 
the other is expectancy violation theory They are briefly discussed below but no 
reference will appear in regard to international students and their expectations prior to 
their return home simply because this particular aspect o f sojourners’ expectations has not 
been explored in any significant way. However, their existence points out the possibility 
that they may also apply to the experiences o f  international students and, therefore, merit 
consideration in the context o f the present study
Expectancy-Value Theory
As seen before, reverse culture shock does occur in one way or another, and the
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
47
most significant factor in its occurrence is the surprise factor—that is, that students do not 
anticipate the shock (Adler, 1975; Brislin & Van Buren, 1974; Westwood et al., 1986) A 
study o f expectations about potential areas o f problems in the reentry experience would 
then help educational institutions in preparing adequate interventions for a more successful 
reentry The expectancy-value model has been the approach most commonly used to 
investigate sojourners’ expectations (Martin et al., 1995). Expectancy value “suggests 
that it is the fulfillm ent o f  expectations about the sojourn that leads to positive evaluations 
and ultimately to satisfactory sojourner adaptation,” and that the violations o f  the 
sojourner’s expectations “lead to negative evaluation o f  the sojourn, problematic 
adaptation, and even mental illness” (Martin et al., 1995, p. 88) Fumham and Bochner 
(1986) cite the work o f  other researchers who studied the experience o f British and 
Vietnamese immigrants. They concluded that one o f the implications o f their findings is 
“the need to educate prospective migrants to set realistic goals in various spheres” (pp 
174-75). Martin (1993) affirms that “fulfilled expectations lead to positive evaluations o f 
the experience and ultimately to good adjustment” (p. 305), the opposite is also true, 
“unfulfilled expectations lead to negative evaluations and poorer adjustment” (p. 305)
Most o f the research related to expectations seems to suggest that expectations 
that cannot or do not get fulfilled can be linked to  poor adjustment and increased mental 
illness (Fumham & Bochner, 1986, p. 174). According to another study (Martin, et al., 
1995), the only longitudinal study that examined sojourner expectations from the 
perspective o f expectancy-value theory was completed by Weissman and Fumham (1987) 
and surveyed a group o f  Americans in London. They hypothesized “that unmet 
expectations would be associated with poorer adjustment, i.e., poorer mental health” (p. 
89). In spite o f  severe limitations, the findings suggested that the expectations o f 
respondents were met “and that mental health was associated with greater differences
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between expectations and actual experiences” (Martin et al., 1995, p 89)
Another example based on expectation theory is Adler’s (1981) study o f 200
corporate and government employees who returned to Canada having completed an
overseas assignment for an average o f 2 years It revealed that reentry into the original
culture resulted in a much more difficult transition than was the move to the foreign
country Employees’ expectations played a significant role in their process o f adjustment
back into the home culture. As a result o f the study, she affirmed that "returnees’ low
feelings [about themselves] were frequently associated with realizing that the job they
returned to did not fit their expectations” (p 346). She adds:
Returnees are frequently surprised by what they experience during re-entry When 
going overseas, the employees tend to expect new and unfamiliar situations, 
whereas they tend not to expect anything unfamiliar when returning home. The 
present study indicates that the more surprised returnees are by negative changes, 
the less effective they are on the job. (p. 350)
Finally, Asuncion-Lande (1959), in her report on reentry concerns compiled by 
international students under the Janus Program, revealed that these students do anticipate 
having problems. She reflected that “difficulties o f transition may be minimized or 
controlled through an individual’s preparation to meet them” (p 195)
According to Martin et al. (1995), “expectancy-value theory assumes that unmet 
expectations will always have negative consequences” (p 89) Studies using this theory 
are based on various areas o f psychology and describe various models to explain the 
process o f adjustment though they tend to differ significantly from each other (i.e., Adler, 
1981; Cochrane, 1983; Feather, 1982; Fumham, 1988; Fumham & Bochner, 1986; Martin 
& Rohrlich, 1991, Weissman & Fumham, 1987). Church (1982) warns against the use o f 
stage models to explain sojourner adjustment and argues that key indicators are needed if 
stage models “are to be predictive and usefUl for other than post hoc, descriptive purposes 
(P 542).
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Although the presence o f key indicators is indeed essential if individuals are to be 
classified under particular categories, post hoc analyses do help in describing the nature o f 
the reentry experience as perceived by the sojourners themselves. For example, Bochner. 
Lin, and McLeod (1980) established that returning students do anticipate the presence o f 
contradictory social expectations Students reported feeling that their stay-at-home 
friends would view them differently, that parents and relatives would see them as too 
Westernized, and that they would not be able to easily apply what they learned overseas in 
their occupation. Their study demonstrates that there will always be variance o f results 
depending on the presence o f  a number o f circumstances in the sojourner (pp 265-72), 
such as the ones identified as "student characteristics" in this work Other studies have 
looked at expectations in the reentry experience among different groups of subjects and 
under various circumstances. For instance, Bochner et al. (1980) investigated returning 
U S students; Lobdell (cited in Martin, 1993, pp. 307-308) studied the expectations o f 
friends and relatives o f adolescent sojourners about the returned sojourners’ reentry 
behavior; and Waddell (1992, cited in Martin et al., 1995, p 90) produced similar 
categories o f expectations when investigating returned Peace Corps volunteers’ reentry 
Noticeably, most o f these studies were post hoc analyses o f reentry expectations o f reentry 
adjustments among international students.
Martin and Rohrlich’s (1991) investigation o f the relationships between American 
study-abroad student expectations and selected student characteristics responded to 
similar research questions as in the present study. They were: (1) “What are sojourner 
expectations regarding various aspects o f the sojourn7” and (2) “What is the relationship 
between these expectations and selected sojourner characteristics7” (p 32). A critical 
aspect o f these questions— in the context o f the present study— is that respondents in the 
study-abroad investigation reported not giving much thought to expectations “prior to
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participating in the research survey” (Martin, 1993, p 306). This is critical because, as 
presented earlier, this study looked at expectations o f reentry prior to the reentry 
experience. The same study revealed that this group o f study-abroad students was better 
able to consider whether students’ expectations had been met or not after  their return 
from a foreign country, which led the researchers to question the appropriateness o f using 
a longitudinal design to measure the fulfillment o f  expectations (Martin. 1993, p. 306) 
Their findings also reveal that certain areas o f  concern were o f less importance based on 
specific student characteristics. For example, "those who had moved several times prior 
to study-abroad were less concerned than those who had fewer or more moves” (p. 43).
In addition, their work indicated that the sojourner characteristics having the most 
influence on predeparture expectations or concerns were sex and prior transitional 
experiences. Both o f these characteristics were included in the survey form used for the 
present study.
Expectancy-Violation Theory
Expectancy-value theory was identified above as one of two approaches used in 
dealing with expectations about the sojourn. This second model looks at expectations 
violations which, according to Martin (1993), could help to answer questions related to 
expectations “most critical in determining the success o f  the sojourner’s adaptation and 
the personal growth she or he experiences” (p. 308). Expectancy-violation theory is 
reviewed below
In general, expectancy theory suggests “that the extent to which sojourners 
experience cognitive dissonance may depend on their expectations concerning the sojourn 
abroad” (Martin, 1993, p. 304). Expectancy-violation models usually refer to “positive 
expectancy violation” or to “negative expectancy violation” (Martin, 1993, pp. 306-07)
A more recent study (Martin et al., 1995) clarifies the nature o f these violations:
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In expectancy violation theory, unmet expectations are not predicted to produce 
only negative evaluations and outcomes Rather, expectations may be violated 
either positively or negatively and perceived positive violations (where things turn 
out better than expected) are predicted to produce positive evaluations and 
outcomes (p. 89)
The current study allowed the researcher to look at international students’
expectations in a number o f salient areas, including how they perceive their stay in the
U S would impact relationships with friends and families once they return home The
value o f this approach is enhanced by Lobdell’s (cited in Martin, 1993) work with friends
and relatives o f returned sojourners, which led Martin (1993) to indicate that this kind o f
study can open new doors in this line o f  research and to suggest new areas for
investigation. She said:
Based on Lobdell’s preliminary research and expectancy-violation theory, one 
could also investigate returnees’ expectations about reentry relationships with 
colleagues, friends, and family. Researchers could use the following research 
agenda: What reentry expectations are most salient to the sojourner0 Obviously, 
the returnee holds many expectations about the reentry experience, which are 
either met or violated. Which expectations are most critical in determining the 
success o f the sojourner’s adaptation and the personal growth she or he 
experiences0 Do the same themes hold for the sojourner’s friends and family0 (p 
308)
Lobdell (cited in Martin, 1993) interviewed friends and relatives o f students who 
had returned home whereas this researcher asked the students directly about the most 
salient expectations on their return prior to their departure. In doing so, the present study 
addresses Martin’s suggestions but at the pre-departure stage In addition, the present 
study investigated the relationship among those expectations and specific student 
characteristics Findings open the door to additional work in areas similar to the research 
conducted by Lobdell and Martin.
Statement of the Problem
The problem is that even though Andrews University has maintained a large 
international student population throughout the years, no study has been conducted that
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examines expectations that this group may have in regard to potential problems in the 
return home Consequently, neither has there been data collected on student 
characteristics influencing the sojourn in the home country and the return home 
experience, nor there exists information about possible relationships among the student 
characteristics and specific reentry variables that shape students' expectations about the 
return home The lack o f information about which expectations students may have about 
the return home and how they relate to specific student characteristics created the need to 
fill the gap in this aspect o f Andrews University’s educational mission
Research Questions and Hypotheses
Given the theoretical framework described above, this study posed a number o f 
research questions and hypotheses The research questions are
1 What are the demographic characteristics o f  the respondents as indicated by 
frequency distributions for all demographic variables0
2. What are the characteristics o f the expectations o f reentry problems among 
respondents as indicated by measures o f central tendency for each of the following areas 
o f potential problems in the return experience: cultural adjustment, social adjustment, 
linguistic aspects, national, and political conditions, educational aspects, professional 
aspects, and church work adjustment0
The theoretical framework also provides the basis for the following hypotheses
1. There will be a significant relationship between sex and each o f the areas o f 
potential problems in the return experience.
2. There will be a significant relationship between marital status and each o f the 
areas o f potential problems in the return experience.
3. There will be a significant relationship between financial aid received from the 
SDA church and each o f the seven areas o f potential problems in the return experience.
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4 There will be a significant relationship between the number o f  trips taken 
outside the home country before coming to Andrews University and each o f  the seven 
areas of potential problems in the return experience
5 There will be a significant relationship between the number o f times the subjects 
changed residence before the age o f 18 and each o f  the seven areas o f potential problems 
in the return experience
6 There will be a significant relationship between the length o f time at Andrews 
University and each o f the seven areas of potential problems in the return experience
7 There will be a significant relationship between the initial adjustment to the 
U S and each o f the seven areas o f potential problems in the return experience
8 There will be a significant relationship between the level o f satisfaction with life 
in the U S and each o f the seven areas of potential problems in the return experience
9 There will be a significant relationship between the amount o f socialization with 
students from home country and each of the areas o f potential problems in the return 
experience.
10 There will be a significant relationship between the amount o f socialization 
with Americans and each o f the seven areas o f potential problems in the return experience
Summary
The phenomenon of reentry adjustment among international students appears in 
the literature as one o f the significant aspects o f cross-cultural transitions As described in 
the theoretical framework above, most expectancy-based and reentry adjustment studies 
have been done on U.S. study-abroad and exchange students and returning U S 
expatriates (Brabant, Palmer, & Gramling, 1990, Bratwa et al., 1972, Carolson & 
Widamon, 1988, La Brack, 1993; Martin, 1985, 1986c; Martin & Rohrlich, 1991, Nash, 
1976, Raschio, 1987, Sell, 1983, Waddell, 1992, cited in Martin et a l , 1995; Werkman,
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
54
1980, Wilson, 1993) The use o f  reentry variables previously identified by international 
students themselves (Asuncion-Lande, 1975), the investigation o f some o f the important 
questions formulated by Martin (1993, p. 308). and the context created by recent studies 
using expectancy-violation models (Lobdell, as cited in Martin et al., 1995, Waddell, as 
cited in Martin et al., 1995) increase the opportunities for new understanding o f this 
phenomenon Furthermore, consensus among researchers about sojourners' 
characteristics that include demographic, previous experience, and sojourn variables create 
a valuable foundation for the present study
Since the majority o f  Andrews University’s international students return to their 
home country to work in the church, this study sought to answer the question o f how 
successful the transition process is perceived by students so that the institution can more 
effectively understand and respond to their specific transition needs Rather than 
researching whether students’ expectations were violated or not, as in a post hoc study, 
the present study sought to investigate the relationships among expectations identified by 
students prior to the return and selected student characteristics, as presented by the 
research questions and the hypotheses
Ultimately, increased knowledge in this area enhances the educational mission o f 
.Andrews University as an institution committed to the preparation of effective workers for 
the world SDA church
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CHAPTER 3
METHODOLOGY
The purpose o f this chapter is to describe the research design and the research 
methods used in the study Theories and models that explain the phenomenon o f reentry 
adjustment were discussed in the literature review o f  the previous chapters, including a 
general overview of expectations theory Since this is the first study o f pre-reentry 
expectations o f reentry adjustment among international students at .Andrews University, 
the methods selected serve the purpose of investigating relationships in the context o f 
three primary factors: student characteristics, reentry areas of concern, and the nature of 
expectations about the reentry
This chapter provides a general overview o f the present investigation followed by a 
description o f the target group and a section on the development o f the survey instrument 
that includes validity and reliability data. It then continues with the procedures used in the 
distribution and collection o f  the survey instrument, the characteristics o f the respondents, 
and a description of the statistical methods selected for the investigation The chapter 
ends with a summary
Overview
This study is based primarily on a self-assessment instrument developed for use at 
Andrews University The research focused on relationships among demographic variables 
(student characteristics) and expectations about the reentry experience
55
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A variety o f  collection methods were utilized. To collect data from the students, 
an “Areas o f Potential Problems Upon Returning Home” survey form was developed for 
self-administration and sent to all F -1 and J -1 students registered at .Andrews University 
for spring quarter 1996 F-l and J-l are classifications used by the Immigration and 
Naturalization Service (INS) to identify non-immigrant aliens who come to the U S to 
pursue a full course o f study This survey asked respondents to rate their degree o f 
concern with various reentry' problems they may experience as well as provide 
demographic information, herein called “student characteristics ”
The survey form provided space for comments under each o f the seven reentry 
areas and quantitative data were obtained using various scales In addition to the 
information collected to answer the research questions and discovering main effects for 
variables indicated in the hypotheses, additional main effects were studied for variables not 
related to the hypotheses and two-way ANOVAs were also performed to explore possible 
interactions Data obtained from these examinations may also be valuable for educators 
and administrators at Andrews University and for overseas church organizations.
This methodology is supported by most o f the research in the area o f expectations 
and reentry discussed in the previous chapter where numerical data-gathering methods 
were used (Burgoon & Hale, 1988, Burgoon & Le Poire, 1993, Burgoon & Walther,
1990, Dunbar, 1992; Erkut, 1983, Martin, 1986a, 1989; Martin & Rohrlich, 1991; Rogers 
& Ward, 1993; Rohrlich & Martin, 1991; Searle & Ward, 1990; Ward & Searly, 1991) 
Other works (Harrell, 1994; Lobdell, as cited in Martin et al., 1995) included narrative 
data in the design o f the study, but they were for the most part exploratory studies.
Survey Instrument Development
Even though Andrews University has maintained a large international student 
population throughout the years, no study had been conducted to examine their reentry
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experiences At the national level, most reentry studies have been done on U S studv- 
abroad students, with a few exceptions. Martin (1993) suggested, in the framework of 
Lobdell’s work (cited in Martin et al., 1995), that two o f the questions for additional 
research in this area were related to, (1) the most salient reentry expectations in the 
sojourners’ experience and, (2) which o f  those expectations were most critical in 
determining success in the sojourners’ adaptation. Yet, there was no existing instrument 
that could take into consideration the realities o f international students at .Andrews 
University in the context o f expectancy theories
Taking these factors into consideration, the survey instrument for the present study 
was developed in a way that would respond to the research questions and hypotheses 
presented in chapter 2 Part One o f the survey instrument was dedicated to obtaining 
information about student characteristics that previous research suggests might 
meaningfully relate to reentry issues. These characteristics were divided into three 
categories, background variables, previous experience variables, and sojourn variables 
The information obtained from asking these questions directly corresponded with the 
research questions and hypotheses o f the study Part Two o f the survey instrument was 
dedicated to those areas o f reentry problems identified in the literature, which were 
cultural adjustment, social adjustment, linguistic aspects, national and political conditions, 
educational aspects, professional aspects, and church work adjustment In creating this 
instrument, it is possible that the findings will provide a theoretical framework for future 
studies o f pre-reentry expectations o f  international students.
The Expectations o f  Problems Upon Return to the Home Country Among 
International Students at Andrews University survey instrument contains two color-coded 
parts written in English (Appendix C) Part One was printed on both sides o f  a single 
sheet using ivory-colored paper, and on one side it contained the title and a letter o f
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introduction from the researcher, and on the other side it contained 30 questions This 
questionnaire asked for information describing the three sets o f  demographic variables 
background variables (questions 1-14), previous experience variables (questions 15-16), 
and sojourn variables (questions 17-30) Open-ended items were used to supplement the 
information in questions 7 (school o f enrollment), 8 (area o f specialty), and 9 (geographic 
region based on church membership) Nominal scales were used for questions 1,3-13 and 
30 These questions dealt with sex (female or male), marital status (yes or no), children in 
the family (yes or no), whether the significant other was from a different country (yes or 
no), school o f enrollment (circling the right answer, or write in), degree level (bachelor’s, 
master’s, or doctoral), church membership, and identifying source o f funding (yes or no). 
Question 30 asked the place o f  residence (dormitory, apartments, or community). A five- 
point scale was used in questions 18-22. Question 18 measured the nature o f  the initial 
adjustment to the U S and provided the following choices (1) very difficult, (2) difficult; 
(3) in between; (4) easy, and (5) very easy. Questions 19-22 measured the level o f 
satisfaction in a number o f  areas and provided the following choices (1) very low, (2) 
low; (3) in between, (4) high, and (5) very high. The neutral choice was used in these 
Likert scales so that respondents would not have to choose an incorrect answer or be 
inclined not to respond at all for lack o f a better choice The remaining questions (15-17, 
23-29) were given Likert scales o f  various graduations; questions 15-17 had 3 levels (3 or 
fewer, 4-6, 7 or more); question 23 also had three (none, less than 1 hour, more than 1 
hour); and so did questions 24-27 (none, 1-5, 6 or more) Question 28 had four levels 
(none, 1-5, 6-10, 11 or more); and so did question 29 (no plans to return. 1-2, 3-5, 6 or 
more).
Part Two, Areas o f Potential Problems Upon Returning Home, was printed on 
1 l"x l7" blue paper and folded in two, so that it would open like a booklet It contained
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the instructions and a description o f the scale being used It was followed by seven 
sections, each dedicated to one o f the areas o f potential problems The areas are (1) 
Cultural Adjustment, (2) Social Adjustment; (3) Linguistic Aspects; (4) National and 
Political Conditions; (5) Educational Aspects, (6) Professional Aspects, and (7) Church 
Work Adjustment. The first six areas were adapted from Asuncion-Lande's (1975) 
amplification o f the Janus project list o f  reentry issues described in chapter 2 Each 
section had four basic components First, a brief description of the scope o f  the section 
such as the following “This section applies to anticipated changes in the way you see 
yourself, your values and your general outlook in life.” Second, a general question 
introducing each o f  the items in the area: “How concerned are you NOW about the 
possibility o f  experiencing some o f the following situations AFTER returning home from 
your studies in the United States.” This question was repeated verbatim in each o f the 
areas Third, respondents were asked to indicate their responses by circling the number 
that indicated their level o f  concern for each o f the items within a given area using a Likert 
scale The choices o f  responses were: (1) not at all concerned, (2) somewhat concerned,
(3) concerned; (4) very concerned; (5) extremely concerned, and (6) NA (for “not 
applicable”) Finally, an open-ended question was included so respondents could add any 
other reentry consideration they felt appropriate. The same question appeared at the end 
o f each area with only the name o f the area being different For example, in the section 
dedicated to cultural adjustment variables, this latter question says “What other things in 
the area o f cultural adjustment make you feel anxious or stressed about returning to 
your home country9”
Following the seven areas o f potential problems respondents were asked to 
indicate the extent to which their answers were influenced by any or all o f three different 
factors. These factors were (1) the respondents’ personal experience, such as previous
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transitions or previous studies in another country; (2) the experience o f others such as 
friends, relatives, colleagues, or acquaintances, which respondents had observed either in 
their home country or in another setting, and (3) what the respondents had learned being 
at Andrews University either through readings, class conversations, or reactions from 
other people. Finally, space was provided for final comments, so respondents had an 
opportunity to include additional comments or concerns about any o f the seven areas, or 
about any other area not included in the survey form
As part o f the development process, three different survey instruments used with 
returning students were reviewed for consideration The first one was used by A. Uehara 
(1986) to research the extent to which reverse culture shock had occurred among U S 
and Japanese students who had lived in each other’s country for longer than one academic 
year. The second one was used by Harrell (1994) to investigate the professional 
integration experience o f  Indonesian students after completion o f their studies in the U S 
However, the instruments used in both studies were targeted to their intended audiences 
and were obviously dedicated to research questions substantially different from the ones in 
the present study In addition, they were looking at the experiences o f returned students, 
whereas this study concentrates on the experience o f students expecting to return home 
The third instrument was Asuncion-Lande’s amplification in the Program Guide 
originally published in 1975 (pp 56-57) This comprehensive list o f reentry variables was 
originally created by a number o f  international students at the University o f Texas Janus 
program and first appeared in Teachers College Record (Asuncion-Lande, 1959). The 
students were within 6 months o f terminating their period o f study in the U S and wrote 
about reentry problems they had seen in others or experienced themselves The list was 
then reviewed by different groups o f  international participants in seminars o f the 
Management Training and Development Institute (MTDI) This amplification has been
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widely used in reentry seminars and workshops for international students Because o f its 
scope and level o f student input it became the basis for the construction o f the first six 
areas o f  reentry problems in Part Two o f  the survey form Substantial additions were used 
in each o f the items primarily with the purpose o f clarifying the questions For example, 
item 1 under "cultural adjustment” in the amplification reads "identity problem ”
However, in the survey instrument for this study it is described as follows "Cultural 
identity problem, such as not knowing how ‘Americanized’ you have become, or where 
you fit in the culture o f your country ” Item 2 in the amplification reads "insecurity,” and 
in the survey form it reads "Insecurity in the home culture, where people may see you as 
having abandoned traditional values and accepted rules o f behavior o f your country ”
It is possible that these expanded descriptions do not represent faithfully the 
intentions in the amplification, but the purpose o f using Asuncion-Lande s seminal 
contribution was never to replicate her work Rather, her list o f items was used as a 
general framework in the development o f  the present survey instrument What was just 
described applied particularly to the first six areas o f reentry problems in the survey 
instrument A somewhat different process was used for the selection o f variables in the 
seventh area, which is explained below
The present study reveals that 91 1% o f respondents identified themselves as 
Seventh-day Adventists and roughly 75% of them had already worked for the church 
Since most o f  the respondents were more likely to return to their home country to work 
for the local Seventh-day Adventist (SDA) church, the study o f expectations o f reentry 
problems among them would not be complete without a cluster o f variables particular to 
the SDA microculture Research on reentry issues o f  international students (Asuncion- 
Lande, 1959; Harrell, 1994, Uehara, 1986) did not take into consideration the particular 
circumstances o f  individuals returning home to conduct church work Therefore, the
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seventh area o f reentry problems in the survey form is dedicated to church work 
adjustment variables and is based for the most part on the list o f “unexpected situations 
and special concerns” prepared by the Campus Crusade for Christ (Training Department 
o f  International Resources, 1983), and this researcher’s experience as a former SDA 
worker A list o f  15 items appears under this section, some of which may seem to be 
repetitive when compared to the items in other sections, but this was intentional since 
some variables would have different implications in the context o f ecclesiastical work For 
example, item 5 under the second area dedicated to “social adjustment” reads 
“Uncertainties in interpersonal relations, such as not knowing which friends you will have, 
or not knowing how to relate with people who may not share the experiences you are 
having in the United States ” Under the section “church work adjustment" a similar item 
reads: “Uncertainties in interpersonal relations with other church workers, particularly 
given differences in education and international experience ” The items may appear to be 
repetitive, but they address two substantially different issues one is particular to social life 
in general in the context o f the larger society, the other is particular to the microculture 
created by colleagues and superiors within the church structure
The resulting survey instrument directly addressed the research questions and 
hypothesis formulated at the end o f chapter 2 Demographic questions were divided into 
three clusters (background variables, previous experience variables such as previous travel 
and change o f residence, and sojourn variables) which had been established as meaningful 
in the literature review in the previous chapter The questions in the seven reentry areas 
presented in Part Two o f the survey form were included because o f their broad-based 
nature and because those areas had proven to be valuable in reentry orientation programs 
as described in the theoretical framework section o f  chapter 2 In general terms, the 
format and questions included in the survey form may help determine the nature o f reentry
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expectations for all international students In more specific terms, the instrument relates 
to specific factors o f international students at Andrews University Furthermore, it 
provides opportunities for enhancing the understanding o f reentry issues particular to 
church-related higher education and church work
Validity
A survey instrument is valid when the instrument measures what it is supposed to 
measure According to McMillan and Schumacher (1989). validity is “the extent to which 
inferences made on the basis o f numerical scores are appropriate, meaningful, and useful” 
(p 241) Content validity is the ability o f an instrument to measure what it intends to 
measure in the opinion o f expert judges Face validity indicates that the items appear to be 
relevant to the test taker
A number o f  factors provide face and content validity to the survey instrument 
used in this study. For example, a number o f  subject matter experts were consulted and 
offered suggestions Dr. David Leitzman, an instructional developer and researcher at the 
College o f Saint Benedict and Saint John's University (CSB/SJU), reviewed both the early 
draft o f this study and the survey instrument, offering valuable suggestions Dr. Leitzman 
is an expert in educational evaluation and has developed a number of instruments for 
educational research at the institutions Dr Richard Wielkiewicz, .Associate Professor o f 
Psychology at CSB/SJU, teaches research methodologies and also reviewed the draft o f 
the study and the proposed survey instrument. He suggested adding some items to the 
questionnaire and changing others and offered valuable methodological suggestions as 
well. He also offered invaluable editorial assistance Although these individuals are not 
familiar with Andrews University, their expertise in research methodologies, survey 
instrument development, and educational research proved to be very valuable. In addition. 
Dr. Jon Dybdahl, director o f the Institute o f  World Mission at Andrews University,
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reviewed the instrument and offered valuable recommendations, such as the original idea 
behind the eventual addition o f the three contextual questions that appear at the end o f the 
instrument Equally valuable were the contributions and observations o f Dr Bruce Bauer, 
director o f  the Department o f Missions at the Seventh-day Adventist Seminary at Andrews 
University Dr Bauer had collaborated with the office o f international student services in 
presenting reentry workshops and had more than a theoretical interest in the subject He 
offered to assist in the pre-test o f the instrument with students from one o f his classes 
Additional assistance was provided by Dr Edwin Hernandez, a sociologist, and initial 
member o f  the researcher’s dissertation committee. His contributions were very valuable, 
in addition to the ones provided by the other members o f the committee, namely, Dr 
Wolfgang Kunze in Modem Languages, Dr. Bernard Lall in the School o f Education, and 
Dr John Youngberg also in the School o f Education In addition to the valuable research 
expertise o f  Leitzman and Wielkiewicz, the remaining experts had additional personal 
characteristics that proved to be very valuable in their evaluation o f the instruments 
Kunze and Lall had been bom overseas and had worked in a number o f different countries 
prior to their arrival at Andrews University Bauer, Dybdahl, Hernandez, and Youngberg 
were bom in the U S but had worked and traveled in a number o f different countries For 
instance, Hernandez’s parents are from Puerto Rico where he was raised Youngberg had 
been a missionary in South America for many years, and Bauer had worked in the Pacific 
Islands. In addition to his own international experiences, Dybdahl works preparing U.S. 
missionaries for their posts overseas.
O f equal importance, these experts were familiar with cross-cultural issues, had 
themselves experienced culture shock and reverse culture shock at some point during their 
careers, use various research methodologies in their teaching, work in higher education, 
conduct cross-cultural training and orientation, teach related subject matter, and have
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international students attending their classes Since Asuncion-Lande's amplification does 
not address issues pertaining to church work adjustment, the amount and diverse nature o f 
church work experiences among most o f these experts made their contributions essentially 
indispensable in the development o f  the survey instrument Furthermore, all o f the 
Andrews University students used in the pretest were enrolled in the Seminary Given the 
nature o f their studies and their intended career choices any observation would prove very 
valuable in ascertaining the validity o f the items under the church work adjustment 
sections. As it turned out, all items were favorably reviewed and considered valuable for 
the purpose o f the study These experts reviewed the instrument at various stages o f 
development, offering their insights and suggestions.
In addition to the work o f these subject m atter experts, student input added to the 
face and content validity o f  the survey instrument. As stated before. Asuncion-Lande's 
(1975) list o f adjustment variables has been recognized by experts in the fields of 
international education and intercultural communication as effectively describing most o f 
the challenges o f reentry adjustment This explains why the list is frequently used in 
reentry workshops aimed at preparing international students for the return home. Also, 
the items in the list were originally produced by international students who were about to 
return to their home countries, in itself a highly relevant factor given the fact that students 
have a better chance o f eliciting the most likely challenges in their return event. As part o f 
the present study, 11 students were asked to complete the survey, 6 from Andrews 
University and 5 from the College o f Saint Benedict and Saint John’s University 
(CSB/SJU) where the researcher presently works. The 6 students from Andrews 
University were in Dr Bruce Bauer’s Missions class and represented Latin America, 
Europe, Southern Asia, and Africa. The 5 international students at the College of Saint 
Benedict and Saint John’s University were all from the Bahamas. The students who
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participated in the pilot testing reported being comfortable with the English language 
usage in the instrument and had nothing to add to the design and content
Throughout this process, some items were clarified or expanded, number systems 
were changed, sections were added, and the overall layout was significantly improved 
The letter o f  introduction was edited several times and every possible step was taken to 
make the instrument look professional, aesthetically attractive, and easy to use in self­
administration. Ultimately, it was considered that the instrument was very valuable in 
addressing the concepts and in providing the necessary elements that would help answer 
the research questions and hypothesis o f the study Face and content validity were thereby 
obtained
Reliability
Part One o f the survey instrument provides valuable demographic information 
about the respondents No reliability analysis was conducted for this section because Part 
One contained biographical, educational, background, employment, and other information 
which most times required “yes” or “no” answers, thus the items were not open to 
reliability determination.
The questions in the seven areas o f reentry problems o f Part Two of the survey 
instrument were all tested using Cronbach’s Alpha. These reentry areas had been 
established as meaningful for this study in the literature review The number o f students 
used in the pilot study at Andrews University was rather small (6 participants) and 
Cronbach’s Alpha scores were considered useless with such a small sample The 
Cronbach’s Alpha was computed on 78 or the 79 useful survey returns and the scores for 
each o f the seven sections o f  Part Two o f the survey instrument were: cultural adjustment, 
84 (7 items); social adjustment, .85 (10 items); linguistic aspects, 75 (6 items), national 
and political conditions, 91 (8 items), educational aspects, 83 (6 items), professional
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aspects, 89 (12 items), and church work adjustment, 91 (15 items) Cronbach’s Alpha 
coefficient obtained on all seven o f  the reentry areas was 90 and when all 64 individual 
items contained in the seven reentry areas were computed together it was 96 All 
reliability coefficients ranged from good to very good Therefore, according to the 
Cronbach’s Alpha scores individual subscales measuring expectations o f reentry problems 
in seven areas were reliable and the instrument as a whole was also reliable (Appendix D)
Participants
Since most individuals in the target group o f international students at Andrews 
University were readily accessible in the immediate campus community, the researcher 
traveled in April 1996 from Saint Cloud, Minnesota, to Berrien Springs, Michigan, where 
.Andrews University is located The community o f  students at Andrews University is 
rather compact, and so surveys were sent or delivered to all international students The 
University campus provides students with boarding facilities in dormitories, apartment 
buildings, and other student housing within a rather enclosed area Only those living off- 
campus (in the village o f  Berrien Springs or surrounding communities) could not be 
reached in person, but most other international students were accessible to the researcher 
for a personal visit or through easy-access mail boxes in the dormitories Many o f the 
students residing in on-campus housing live with spouses or relatives, which facilitated the 
process in those instances when students were not present during the researcher’s visit
The computing services department was asked to produce lists o f students for the 
study. The students were selected on the basis o f their immigration status (F-l and J - l ) 
and full-time enrollment during spring quarter 1996. In addition, a list o f  full-time 
students born in Puerto Rico was obtained and it contained eight potential participants 
Although individuals bom in Puerto Rico are U.S. citizens, the culture is to a great extent 
more similar to Latin American culture than to U.S. mainland culture It would be
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expected that individuals returning to Puerto Rico would experience similar reverse 
culture shock as other individuals returning elsewhere in the world The list also 
contained names, addresses, country o f origin, immigration status, age. sex. and degree 
program o f each potential participant.
A list o f 323 names was obtained, but seven of these individuals were not usable 
since there was no address for them. They were therefore eliminated from the list This 
process produced a total o f  324 potential respondents once the eight students from Puerto 
Rico were added. In this group there were 116 (35.8%) individuals living in the 
community (Berrien Springs and nearby areas), 133 (41.05%) were dormitory students, 
and 75 (23 15%) lived in on-campus university housing Of the general pool o f 
respondents, 210 students were male (65%) and 114 were female (35%) Table 1 contains 
a breakdown of the population by sex and place of residence while at Andrews
Table 1
Potential Participants ’ Distribution by Sex and Place o f  Residence
Distribution
Total
N  =324 %





Procedures in the Distribution and Collection 
of the Survey Instrument
After approval was obtained from the dissertation committee and the Human
Subjects Review Board (HSRB) at Andrews University, the survey and a cover letter were
sent o r delivered to all international students registered for spring quarter o f 1996. A
letter from the President o f Andrews University, Dr. Niels-Erik Andreasen, accompanied
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the survey materials in an attempt to encourage students to participate Names o f  enrolled 
students who met the above criteria were obtained from the computing center at Andrews 
University.
The student’s name and address were printed on a mailing label taped to the 
outside o f  a white # 10 envelope. These envelopes contained the cover letter, the survey 
instrument (Parts One and Two), the letter from President Andreasen, and a folded self- 
addressed return envelope with the researcher’s name and address (Appendix A). These 
envelopes were placed in student mailboxes in Meier Hall and Lamson Hall and a student 
worker placed them in mailboxes in University Towers. No marks, numbers, or names 
were used on the return envelope in order to guarantee total anonymity o f  respondents.
An additional note was included for all dormitory students, asking them to drop off the 
completed forms at the front desk o f their respective dormitories where a large envelope 
had been placed to facilitate collection. Instructions had been given to front desk 
supervisors and attendants after permission was obtained from the dormitory deans. The 
deans were also instructed to mail to the researcher additional surveys that could have 
been collected at the front desks after the on-campus deadline
Students living in the community received their envelopes by first-class mail. An 
additional note asked them to send the completed forms by mail to the researcher’s home 
address using the self-addressed return envelope. A week later, these students received a 
postcard as a reminder. The survey forms were hand-delivered to all students living in on- 
campus housing (Garland, Beechwood, and Maplewood apartments) The envelope was 
taped to the doors in the few instances when students were not in their apartments. 
Completed forms were then picked up in person by the researcher before returning to 
Minnesota.
There was no numbering o f  envelopes or survey forms and no consent forms were
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
70
necessary because the instrument was totally anonymous This was further clarified in the 
letter o f  introduction (see Appendix A) as every effort was made to ensure that 
participants understood the low level o f risk associated with completing the instrument
Problems in the Distribution and Collection 
Although efforts to guarantee anonymity were successful, efforts to guarantee a 
high return were not as successful. Only 96 surveys were returned out o f the 324 
distributed, and five o f those returned were not usable which further reduced the useful 
forms to 91 (28%) A number o f reasons may be offered for the low return
First, the survey distribution involved a number o f methods Survey forms for 
students in the dormitories were placed in their mailboxes, those living in the community 
received the form by mail, and those in the apartments received it in person Although 
such methods appeared to be the most practical at the time, particular in view of the time 
limitations that the researcher had, they did not succeed in securing a high number 
o f responses. The highest level o f return was obtained from those living in the apartments, 
the same group that was visited in person by the researcher Students in the apartments 
were visited twice, first when delivering the surveys and, second, when they were being 
picked up. O f 75 potential respondents in the apartments, 59 returned completed forms 
(64.8%) O f 116 subjects in the community who received the forms in the mail, only 20 
(22%) returned completed forms, even when a postcard was sent to them a week later as a 
reminder. Free return postage was also offered to them. There were 133 students in the 
dormitories but only 12 (13.2% ) returned completed surveys. It may appear that the lack 
o f a single procedure may have impacted the level of return, but it is hard to tell at this 
point, particularly since other factors may have been at play.
Second, the distribution o f survey forms was done without first committing 
students to the project. For example, a random sample was not selected from the total
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population o f 324, but the surveys were sent to everyone with the expectation that they 
would complete the forms. It is difficult to  say that selecting a random sample first and 
then inviting those ones to participate in the project would have increased the return rate, 
particularly since there is no precedent for such a method in any research conducted 
among international students at Andrews University. Since this is the first such survey for 
the targeted population, readiness among possible respondents appears to be absent.
Given that particular situation, steps should have been taken to increase readiness, such as 
additional mailings prior to the delivery o f  the survey form or additional reminders after 
the mailing o f the survey form in order to increase the possibility o f higher returns.
Third, a more likely reason for the low return may be found in the nature o f the 
topic. Anecdotal evidence suggests that international students have a difficult time seeing 
the value o f reentry research or reentry orientation since most o f them seem to consider 
the return to the home country nothing to worry about. As an example, Dr. Bruce Bauer 
(personal communication, December 28, 1995) had indicated that international students at 
Andrews University do not attend in significant numbers to reentry workshops provided 
for their benefit. This resistance is illustrated in the literature through the experience of 
cross-cultural sojourners who are preparing to return to their home country and have 
difficulties understanding the usefulness o f  reentry training (Brislin & Van Buren, 1983)
In the case o f  international students, the literature reveals that they do undergo reverse 
culture shock (Behrens & Bennett, cited in Martin, 1993; Brislin, 1974, Brislin & Van 
Buren, 1974; Brislin & Pedersen, 1976).
An additional point o f consideration is the fact that some studies o f cross-cultural 
adaptation o f international students have been done with low numbers o f  respondents 
Adelegan and Parks’ (1985) study o f problems o f transitions for students from Africa 
enrolled in an American university had only 33 respondents. The valuable study on
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adaptation o f international students on a Canadian campus done by Heikinheimo and 
Shute (1986) had only 46 participants even when the large international population 
consisted o f 1,147 international students A recent study on professional integration 
(Harrell, 1994) used 84 survey respondents only and her process o f random selection for 
the case study respondents had to be abandoned because o f the low return Another 
recent study at Stanford University (Chiu, 1995) dealt with adjustments o f international 
students and included only 39 respondents An earlier work by Davis (1971) on Turkish 
returnees had 222 respondents but a return rate o f only 37%, and the seminal work of 
Gama and Pedersen (1976) on Brazilian returnees consisted o f only 31 participants
In summary, four factors highlight possible reasons for an overall low return: (1) 
multiplicity o f  distribution methods, (2) lack o f readiness, (3) the nature o f the topic, and
(4) common difficulties in securing a larger sample as demonstrated by other studies
Characteristics of Survey Instrument Respondents
A total o f  96 students completed the survey but only 91 or 28% o f the total 
distributed were usable A total o f 91 respondents (52 male or 57 1%, 39 female or 
42 9%) returned usable survey forms and o f these 20, or 22% were from the community, 
12, or 13 .2%, were from the dormitories and 59 or 64 8% were from the apartments 
Problems with the return rate were explained in the previous section, and attention must 
now be given to other problematic factors in the present study
The first one relates to students from the dormitories who were the largest group 
in the original participants list (133 or 41 05%), yet provided the lowest return rate (12 or 
13.2%). Because o f this low return rate among dormitory students the total return rate 
was only 28% o f all potential participants. The researcher decided to eliminate this entire 
dormitory population because 12 subjects was hardly representative and because in doing 
so the return rate would increase to 41.4% o f  the remaining population o f students in the
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apartments and in the community After eliminating dormitory students, the total size o f  
respondents was reduced to 79, or 41.4% o f 199 potential participants from the 
apartments and the community.
The second one relates to the presence o f  students from Puerto Rico in the 
participants list. The question was raised about the possibility that this population o f  eight 
students from Puerto Rico that were initially thrown in the participants’ list might 
contaminate the sample because o f uncertainty about their actual place of residence. Since 
Puerto Ricans are U.S. citizens, it would appear that their profiles do not fit that o f  other 
international students. The researcher had argued that reentry issues for Puerto Ricans are 
similar to those o f any international students since return to  their home country would 
most likely parallel the experience o f other international students, given cultural 
distinctions between the U S mainland and the island o f Puerto Rico But it is true that 
given their citizenship status, they could be residing on the mainland and, if so, they would 
not adequately represent the characteristics o f the intended participants in the present 
study In order to eliminate the possibility o f  contamination to the minimum level 
possible, the researcher looked at the profile o f the eight students from Puerto Rico on the 
basis o f  the data obtained from the computing center (which included age, major, degree 
level, and sex), and compared these profiles to that o f  the 79 respondents in the study 
The profiles o f the eight students from Puerto Rico failed to  match the profiles o f the 79 
respondents with the possible exception o f  one respondent and were, therefore, considered 
eliminated from the pool. Since the survey forms were anonymous there was no possible 
way to  confirm whether the remaining respondent was, in fact, from Puerto Rico, but 
since the possibility o f  contamination had been significantly reduced by the absence o f  the 
other seven in the respondents’ pool, this single respondent remained in the pool.
A third issue addresses the possibility o f bias in the sample, caused in part by the
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difference between a random sample and a non-random (self-selected) sample o f 
respondents Even when the present study used self-selected individuals, the researcher 
checked out the actual distribution o f respondents and found out that the actual 
distribution was very similar to the population. The possibility o f bias was significantly 
reduced by the fact that respondents were well distributed on the basis o f central 
demographic variables such as age groups, program levels, marital status and sex. For 
instance, the original pool o f 324 students was composed o f  65% male and 35% female 
students, while the actual group o f  79 respondents was 63.3% male and 36 7% female 
The larger group o f respondents were students from the Seminary (54 4%), which can be 
explained by the fact that most international students enrolled Spring quarter o f 1996 were 
from the Seminary (Denise Holder, international student advisor, personal conversation, 
April 28, 1997). Since there were more seminarians in the available pool it follows they 
there would be more o f them among the respondents The other large group was 
composed o f those who identified themselves as Seventh-day Adventists (91 1%), which 
was to be expected. Taking all o f  the above factors into consideration the possibility o f a 
biased pool o f respondents was significantly reduced if not totally eliminated.
Data Analysis of the Survey Instruments
All o f the survey instruments were coded before statistical analyses were 
conducted. The primary purpose for the analysis is to respond to the research questions 
and hypotheses presented in chapter 2. To respond to the descriptive nature o f  the study’s 
two research questions the frequencies, mean, standard error, and standard deviation were 
computed using SPSS subprogram Frequencies. Frequency tables and measures o f central 
tendency for Part Two o f the survey instrument appear in Appendix F and a discussion of 
the results appears in chapter 4.
A number of statistical tests were conducted to analyze the data and respond to the
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hypotheses o f the study /-tests, one-way ANOVAs, and two-way ANOVAs /-tests for 
independent samples were conducted for computed scores o f each o f  the seven reentry 
areas (Part Two o f survey instrument) and selected student characteristics o f  a 
dichotomous nature contained in the demographic section o f the survey instrument (Part 
One). ANOVA tests were computed for non-dichotomous variables in Part One
The /-test is “the most common statistical procedure for determining the level o f 
significance when two means are compared” (McMillan & Schumacher, 1989, p. 354) 
/-tests for independent samples were obtained using SPSS subprogram Comparing Means 
and included Levene’s test used to test the hypothesis that the two population variances 
are equal. For the purpose o f this study it was important to determine any differences in 
the expectations o f reentry problems based on sex, marital status, and financial assistance 
from the SDA church.
These analyses worked together to provide sufficient information to estimate 
adequate responses to the research questions and the hypotheses of the present study, 
which are reported in chapter 4
Summary
The original student population from which respondents were found consisted o f 
316 international students in F -l and J-l status plus 8 U.S. citizens from Puerto Rico for a 
total o f  324 subjects. Sixty-five percent, or 210, o f these students were male and 114, or 
35%, were female. All o f them were enrolled at Andrews University during spring quarter 
1996 and their names, addresses, and basic demographic information were obtained 
through computing services. Students living in the dormitories (jV= 133) received their 
instruments in their mail boxes, students living in the community (N= 116) received theirs 
by first-class mail, and those living in university housing ( N= 75) were given the forms in 
person. A total of 91 respondents (52 male or 57.1%, 39 female or 42.9%) returned
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
76
usable survey forms and o f these 20, or 22%, were from the community, 12. or 13 2%, 
were from the dormitories, and 59, or 64 8% were from the apartments At the end, the 
pool o f respondents was reduced to include only subjects living in on-campus apartments 
and in the community, for a total respondents size o f  79
The primary data collection method was the Expectations of Problems Upon 
Return to the Home Country Among International Students at Andrews University survey 
instrument which was designed for self-administration. Pan One of the instrument 
contained bibliographic information and Part Two contained the seven areas o f  reentry 
problems Part One used a number o f  different scales and Part Two used only Likert- 
scaled items in addition to space for comments in each section
Validity and reliability were determined using pilot testing, and face validity was 
obtained through the valuable assistance of a number o f  experts and students. Pilot tests 
were conducted with Bahamian students at the College o f Saint Benedict and Saint John’s 
University and with Seminary students at Andrews University, but the pilot size was too 
small to make results o f  the Cronbach’s Alpha tests valuable However. Cronbach Alpha 
tests conducted on all 79 forms yielded high or very high reliability results, making the 
survey instrument very robust. Statistical measures used in the study o f the data were 
frequency tables and measures o f central tendency as well as /-tests, one- and two-way 
analysis o f variance. Significant relationships and differences were examined at a pre­
determined level o f  significance o f p <  0.05 among the seven areas of reentry studies and 
among these areas and selected student characteristics from Part One o f the survey 
instrument. Results o f  the research questions and significant statistical findings related to 
main effects for variables indicated in the hypotheses appear in the next chapter in addition 
to other one-way ANOVAs done for variables not related to the hypotheses and two-way 
ANOVAs that were also done to explore possible interactions.
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RESULTS
This chapter presents the results o f  the statistical analyses o f  the responses to the 
Expectations o f  Problems Upon Return to the Home Country Among International 
Students at Andrews University survey instrument .Analyses were performed to respond 
to the first research question addressing demographic characteristics o f the respondents 
and to the second research question addressing characteristics o f the seven areas o f 
reentry problems In addition to the study o f main effects for variables indicated in the 
hypotheses, additional one-way ANOVAs were done for other variables and two-way 
ANOVAs were done to explore possible interactions
Demographic Characteristics
This section highlights demographic findings related to research question 1 “What 
are the demographic characteristics o f  the respondents as indicated by frequency 
distributions and measures o f central tendency for all demographic variables9” These 
characteristics are arranged into three clusters identified by scholars as having an impact 
on the formation o f  expectations about the reentry experience: background, previous 
experience, and sojourn variables (Appendix E).
Background Variables 
As reported in Table 2, most respondents were at the bachelor’s level (39 6%),
77
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Table 2
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School o f  Education 
College o f  Arts & Sciences 
College o f  Technology 
SDA Seminary 


















Degree Program  Level
Bachelors 24 30 40
Masters 41 80
Doctoral 20 25 30
Financial Aid from SDA O rganization
Yes 35 44 30
No 43 54 40
Financial Aid from non-SDA Sources
Yes 9 11 40
No 69 87 30
Financial Aid from any O th er Source
Yes 11 13 90
No 68 86 10
Using Personal Funds to Pay for Studies 34 43 00
On Cam pus Em ploym ent to Pay for Studies 25 31 60
Loans o r G ran ts from the University to Pay fo r Studies
18 22 80
Money Saved Prior to A ttending to Pay for Studies 14 17 70
O ther Ways Used to Pay for Studies 19 24.10
Num ber of Years W orking for C hurch
Less than 5 21 26 60
6-10 14 17 70
11-15 5 6 30
16 or more 14 17 70
Not worked for church 24 30 40
'Missing data explain why total is less than 100%
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almost half (46% ) were in the Seminary, the majority were SDAs (90 1%), 52% lived with 
children, and most o f  them (60.5%) were 35 years o f age or younger Also, most 
respondents were male (57 1%) and married (615% ), and almost a third o f them had 
never worked for the SDA church (30 40%) These results represent background variables 
included in questions 1-14 in Part One o f  the survey instrument
Previous Experience Variables 
This section included number o f  trips taken outside the home country (question 
15) which, according to Table 3, demonstrates significant international travel experience 
among respondents O f the 78 students who responded to this question, 29 (36 70%) had 
taken 3 or fewer trips outside their home country, while 19 students (24.10%) reported 
having taken 4-6 trips, and 30 students (38% ) indicated they had taken seven or more 
trips The second previous experience variable dealt with the number o f  times subjects 
had changed residence before the age o f  18 (question 16). O f the 60 students that 
responded only one reported 4-6 changes, and none reported seven or more.
Table 3
Frequency Distribution and Measures o f  Central Tendency fo r  Previous Experience 
Variables o f  Research Participants (N = 79;
Characteristics N % l
Number of trips taken outside of home country
1=3 or fewer 29 36 70
2=4-6 19 24 10
3=7 or more 30 38.00
Number of times changed residence prior to age 18
1=3 or fewer 59 74.70
2=4-6 1 1.30
3=7 or more 0
‘Missing data explain why total is less than 100%
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
81
Sojourn Variables
Frequency o f responses to questions dealing with sojourn experiences (questions 
17-30) o f respondents appears in Table 4 Most respondents (57 or 72 .20%) had spent 
three years or less on campus and 38 o f them (48 1%) reported an easy or very easy initial 
adjustment to the U.S. A similar number (46 80% or 37 respondents) reported a high or 
very high level o f satisfaction with life in the U.S. compared to seven respondents 
(10 10%) who indicated low or very low level o f satisfaction. Anecdotal evidence suggest 
that geography and weather patterns often affect satisfaction with location, particularly in 
cold, northern states; but most international students at Andrews University (39 or 
49 40%) expressed high or very high satisfaction with location, as opposed to only 14 
students (17 70%) who expressed low or very low levels o f  satisfaction. The highest level 
o f  satisfaction was expressed about the presence o f so many international students. Sixty- 
one students (77 20%) expressed high or very high level o f satisfaction, and only two 
students (2.50%) expressed low level o f  satisfaction. There were no responses for “very 
low” level o f satisfaction about this item.
The second highest mean for level o f satisfaction was about personal use o f 
English (A/=3 70) with 41 students (51.90%) reporting high or very high levels o f 
satisfaction, compared to only eight students (10.10%) who indicated low or very low 
M ost students (40 or 50.60%) spend an hour or less on long distance calls to the home 
country, receive 1-5 letters from home a month (53 students or 67 10%), socialize 1-5 
times a month with other students from the home country (46 students or 58 20%), 
socialize 1-5 times with other international students (40 students or 50 70%), but do not 
spend as much time socializing with Americans. About the latter variable, 19 students 
(20.30% ) reported no socialization with Americans, a higher figure when compared to 
those not socializing either with students from the home country or with other
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Table 4
Frequency Distribution and  Measures o f  Central Tendency fo r  Sojourn I anables o f  
Research Participants (N  = 79)
Characteristics N  % ' M  SD
Length of Time at Andrews University
l=Less than 3 years 
2=4-6 years 
3=7+ years







































Level of Satisfaction with Location of Andrews University
l=Very low 6 7 60
2=Low 8 10.10
3=In between 25 31 60
4=High 27 34.20
5=Veryhigh 12 15 20
Level of Satisfaction with Presence of So Many 
International Students
l=Very low 0 00 00
2=Low 2 2.50
3=In between 16 20 30
4=High 40 50.60
5=Very high 21 26.60
Satisfaction with Personal Use of English
l=Very low 3 3 80
2=Low 5 6 30
3=In between 28 35 40
4=High 17 21.50
5=Very high 24 30 40
3.397 1 109
4.013 0 759
3 701 1 101
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
Table 4— Continued.
83
Characteristics N  % l S4 SD
Time Spent Monthly on the Phone with Individuals from Home Country
l=None 10 12 70
2=Less than 1 hour 40 50.60
3=More than 1 hour 27 34 20
Monthly Amount of Letters Received from Home
l=None 20 25 30
2=1-5 53 67 10
3=6 or more 5 6 30
Times a Month Socializing with Students from Home Country
l=None 8 10 10
2=1-5 46 58 20
3=6 or more 23 29 10
Times a Month Socializing with Other International Students
l=None 16 20 30
2=1-5 40 5070
3=6 or more 22 27.80
Times a Month Socializing with Americans
l=None 19 24 10
2=1-5 34 43.10
3=6-10 24 3040
Trips of 3 Days or More Taken while in the U.S.
l=None 16 20 30
2=1-5 34 43 00
3=6-10 11 13 90
4=11 or more 16 20.30
In How Many Years Expected to Return to Home Country
1 =No plans to return 9 1140
2=1-2 33 41.80
3=3-5 23 29.10
4=6 or more 10 12.70
Place of Residence
l=Dormitories (not used in this study)
2=University apartments 59 74 70
3 =Other (community) 20 25.30
‘Missing data explain why total is less than 100%.
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international students. Although there were more students socializing more times a month 
with Americans (24 or 30.40%) than with international students or other students from 
home, the difference o f 1-3% is not significant. On the basis o f  these figures, it appears 
that on the average almost a fifth o f international students (14 students or 18%) do not 
socialize at all with anyone, while a little over 50% (40 students) socialize 1-5 times a 
month with their compatriots, with other international students, and with Americans
In reference to trips taken in the U S., one fifth o f students had not taken any trips, 
while most students (34 or 43%) had taken 1-5 trips, and 11 students (13 90%) had taken 
6-10 trips. Most students expected to return home within 2-3 years while 9 respondents 
(11 40%) had no plans to return, and 10 respondents (12.70%) were in for a long sojourn 
o f 6 or more years. O f the 79 respondents, 59 (74 7%) lived in university apartments and 
the rest resided in the community. Complete results appear in Table 4 and a ranking o f 
means for sojourn variables appears in Table 5.
In summary, variables that indicate any kind o f  identifiable pattern from the results 
o f  the survey used in the present study seem to  suggest that the average international 
student who lives in university housing or in the community is a male graduate student, 
31-35 years o f age, SDA, married with children, receives no financial aid from SDA 
sources, has been on campus for less than three years, had a satisfactory initial adjustment 
to the U.S., enjoys life in this country, is satisfied with the location o f the university and 
with the presence o f  many others like himself, is also satisfied with English language 
usage, spends one hour or so speaking on the phone with people in the home country, 
receives 1-5 letters a month, socializes 1-5 times with students from the home country, 
with other international students, and with Americans, has taken 1-5 trips within the U S 
since arrival, and plans to return to the home country within 2-3 years
Table 5 describes the ranking o f five variables measuring levels o f satisfaction
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about important aspects o f the sojoum experience. Results indicate that international 
students value the presence o f many others like themselves the most {M -4 01) since the 
question yielded the highest score o f  a ll sojourn variables. This is followed by a not so 
distant level o f satisfaction with the use o f  English (M=3 70) Satisfaction with life in the 
U S and with the location o f the University (M=3 42 and M=3 40 respectively) are next 
and close to each other, while the lowest mean o f  any o f  these variables was a strong 3 27 
for initial adjustment to the U S
Table 5
Scores fo r  Sojourn Characteristics M easuring Level o f  Satisfaction (N = 79)
Items N M SD
Level o f satisfaction with the presence o f  so many 
international students (l=very low; 5=very high) 79 4 01 0 76
Satisfaction with your use o f the English language 
( l=very low'; 5=very high) 77 3 70 1 10
Satisfaction with your life in the U.S. (l=very low; 
5=very high) 78 3 42 0 85
Satisfaction with the location o f  Andrews University 
( l=very low; 5=very high) 78 3 40 111
Initial Adjustment to the U S (l=very difficult; 
5=very easy) 78 3.27 111
Mean scores above suggest that respondents at Andrews University seem to be 
satisfied about most aspects o f their sojoum experience, an observation that seems to 
challenge most assumptions about the same variables which are held on the basis o f 
anecdotal evidence. These common assumptions refer to low levels o f satisfaction in the 
sojoum experience. That this seems to  be different at Andrews University is cause for 
further study On the other hand, levels o f socialization (Table 6) stand in contrast with
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results obtained about levels o f satisfaction with the sojoum 
Table 6
Scores fo r  Sojoum  Characteristics Measuring Level o f  Socialization (N = 79)
Items None 1-5 6 or more
How many times a month do you 
socialize with other students from your 
home country9 (jV=77) 8 (10 1%) 46 (58 2%) 23(9 1%)
How many times do you socialize with 
other international students (not from 
your home country)9 (JV=78) 16 (20.3%) 40(50 7%) 22 (27 8%)
How many times do you socialize with 
Americans9 (iV=77) 19(24.1%) 34 (43 1%) 24 (30.4%)
Mean scores above indicate lower than average levels o f socialization among 
respondents, not only among students from the same country but also across groups.
Each mean score is not significantly different from the others which may suggest a couple 
o f reasons for the lower than average scores. For instance, students may be heavily 
committed to their program of study or have less discretionary time for socializing, 
particularly since most respondents were graduate students and a sizable number were 
doctoral-level students. Another important factor may be that since most o f them have 
spouses and children, time that could be used socializing with others is spent with family 
members. As observed later, some o f them may not have had compatriots with whom 
they could have socialized and, in addition, their level o f  socialization with Americans was 
rather low
Expectations of Reentry Problems
The data in this section relates to research question 2: “What are the
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characteristics o f  the expectations o f reentry problems among respondents as indicated by 
measures o f central tendency for each o f the following areas o f potential problems in the 
return experience: cultural adjustment, social adjustment, linguistic aspects, national and 
political conditions, educational aspects, professional aspects and church work 
adjustment*7” Central tendency and frequency for each reentry area appear in Table 7 in 
the order they appeared in Part Two of the survey instrument Results illustrate how 
respondents were most concerned about educational aspects, national and political 
conditions, and professional aspects and least concerned about church work adjustment, 
social adjustment, and linguistic issues. Cultural adjustment issues appear in the middle.
Table 7
Alpha Coefficients and Measures o f  Central Tendency fo r  Reentry Areas
Reentry Area Items Alpha N M SD
Cultural Adjustment 7 84 79 2.11 0.98
Social Adjustment 10 84 79 1 97 0 94
Linguistic Aspects 6 74 79 1 88 1 03
National and Political Conditions 8 91 79 2.36 1.23
Educational Aspects 6 82 78 2.51 1 09
Professional Aspects 12 88 78 2.22 0 96
Church Work Adjustment 15 90 79 1.99 0.94
Note 1= not at all concerned; 5=:extremely concerned
Further examination o f  the data provides valuable information about specific 
variables under each o f  the reentry areas For example, ranking o f scores for all variables 
in each o f the seven reentry areas (n=64) reveals items o f most concern, with the top two 
items dealing with educational aspects o f the reentry experience (Table 8) This is not
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Table 8
Fifteen Reentry Variables o f  M ost Concern fo r  International Students /N = 79)
Area Items N  M  SD
EA Finding a lack o f facilities to do research, which
would create professional limitations. 78 2.87 1.58
EA Absence o f professional education programs
to keep up with new developments o f knowledge
in your field o f  training and expertise. 77 2 77 1.62
NP Dissatisfaction with political situation and/or
with national leaders. 79 2 71 1 63
NP Too much politics in your office and among colleagues, 
so that you would have to “play by the rules” o f  the
political game in the work place. 79 2 62 1 64
EA Finding people with wrong expectations about 
what you can do or cannot do with the degree
program completed in the United States. 78 2 62 1 42
CW Adjustment to local economic realities— such as being 
paid in local currency and working as a local worker, 
change o f monetary system, limitations in your buying
power and in your ability to be financially stable. 79 2.58 1 60
PA Isolation from academic and scientific
developments in U.S. or in own field. 75 2.57 1.57
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Table 8—Continued
Area Items N M SD
PA Low compensation 77 2 56 1 65
PA Finding resistance among superiors due to your newly 
gained status or academic title 77 2 53 1 47
NP Changes in the government, the political conditions, 
and in national expectations. 79 2.50 1.57
PA Placement in a field or job description appropriate 
for your training. 77 2.48 1 46
PA Your desire for quick material success or, at least, 
your desire for a better financial future. 75 2.47 1 46
EA Relevance o f education obtained in the United 
States to the conditions at home. 78 2.41 I 41
EA Difficulties in reconciling aspects o f U S education 
to education in home country 78 2.41 1 39
NP Lack o f opportunities to advance in your career or 
studies due to political/national limitations 79 2.38 1 70
Note 1= not at all concerned; 5=extremely concerned.
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surprising since, as shown in Table 7, educational issues received the highest scores 
(M=2 .51) among the seven areas o f  reentry concerns. Concern about professional 
integration in noticeable in Table 8 where all five educational aspects variables, two o f the 
five professional aspects variables (“isolation” and “placement”), and one o f the three 
national and political conditions variables (“lack o f  opportunities”) address this issue In 
short, eight o f the 15 top variables dealing with areas o f reentry concern address 
professional integration issues and support Harrell's findings (1994, pp 316-335) Items 
in the ranking for Table 8 appear under the appropriate reentry area as indicated by the 
following CA=Cultural Adjustment; SA=Social Adjustment; LA=Linguistic Aspects, 
NP=National and Political Conditions; EA=Educational Aspects; PA=Professional 
Aspects, CW=Church Work Adjustment.
Items o f least concern appear in Table 9, with noticeable low values given to 
aspects o f the reentry experience that deal with marital relationships and children’s issues. 
Respondents do not seem very concerned about the children having limited access to 
books or to educational activities available in the U.S., nor about the possibility o f them 
losing the use o f  English language. Another group o f variables receiving low scoring are 
related to what may be called social alienation. The variables deal with alienation resulting 
from others in the home country feeling intimidated about the sojourner’s experience in 
the US . ,  from working under someone who lacks the same level o f  experience, academic 
level, or command o f English language, experiencing feelings o f  superiority, uncertainty in 
interpersonal relations with fellow workers, and changes in church leadership Low scores 
in these areas o f reentry concern differ somewhat with the findings o f  Harrell (1994) who 
reported “lack o f privacy and control over one’s personal life” particularly for single 
women (p 334) as a significant reentry issue in her study o f  Indonesian returnees. In 
addition, the item dealing with expectations o f  conflicts with spouse due to changing
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Table 9
Fifteen Reentry Variables o f  Least Concern fo r  International Students IN  = 79)
Area Items N  M  SD
PA Inability to communicate what you learned, or lacking
the adequate audience to make yourself understood in
an effective way 77 192 1.39
LA That your children will have limited access to books,
materials and educational activities available to them in
the United States. 76 1 92 1.90
SA Having to obey social “rituals” that are not present in
your life in the United States, yet the expectation
will be that you will follow them at home. 77 1 86 1 36
SA Social alienation as a result o f  other people feeling
intimidated by you due to your experience in the
United States, or feeling inferior to you. 77 1 86 1.26
LA Absence o f colleagues who speak English and who
could share your interests in books, articles or
materials available only in English. 77 1 86 1 48
LA Using certain speech mannerism which may be
misinterpreted back home. 78 1.81 1.29
PA Difficulties using the language which is acceptable
in your profession 77 1 77 1.35
CW Lifestyle changes, such as having to dress or behave
in more traditional ways so as to avoid being accused
o f becoming too Americanized. 78 1 76 1 39
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Table 9— Continued.
Area Items N M SD
CW Having to work under the supervision o f  someone 
who does not have your level o f  experience, academic 
level, or command of the English language. 79 1 75 1 28
PA Experiencing feelings o f  superiority due to your training 
in the U.S. 77 1 74 1.23
LA If  you have children, the possibility that they may 
lose the use o f the English language 78 I 67 1.76
CW Uncertainties in interpersonal relations with other 
church workers, particularly given differences in 
education and international experience 79 1.66 1.22
CW Changes in church leadership, so that the leaders 
that encouraged you to come are no longer there, or 
that those that voted to support you financially are 
no longer in a leadership position 76 1 62 1 39
CW Feelings o f  superiority due to  obtaining a degree 
from Andrews University, while the rest o f  your 
colleagues obtained their degrees in local colleges 79 I 46 1.14
SA Conflicts with your spouse due to changing gender 
roles expectations 78 1.35 1.52
Mote. 1= not at all concerned; 5=extremely concerned.
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gender roles expectations was ranked lowest o f all variables in the areas o f  reentry 
concern (Af= 1.35), which poses questions about realistic assessments by respondents o f 
the challenges issues in the reentry experience. The implications for this finding will be 
discussed in the next chapter.
Relationships Among Selected Student Characteristics 
and Areas of Reentry Concern
The data in this section relate to the 10 hypotheses o f  the present study As 
described in the theoretical framework section, researchers have identified a number of 
student characteristics as having an impact on the formation o f  expectations about the 
reentry experience (Brislin & Van Buren, 1974, Martin, 1984) and are identified in the 
present study as background, previous experience, and sojourn variables. These 
characteristics include living conditions, status, language, social interaction, etc. (Church, 
1982), spouse, food, safety, and climactic conditions (Torbiom, 1982), location (Martin & 
Rohrlich, 1991), and previous transitional experience (Kealey, 1989; Martin & Rohrlich, 
1991). In addition, Martin and Rohrlich’s (1991) investigation o f  study-abroad students 
led them to suggest that “a person’s sex needs to be incorporated into future sojourner 
research and needs to be considered when planning and implementing predeparture 
orientation programs” (Martin & Rohrlich, 1991, p 44; Weissman & Fumham, 1987) In 
order to study the relationships among those variables and the areas o f reentry concern, 
statistical tests were selected that would guarantee the highest possible examination o f  the 
variables under study, /-tests and analyses o f variance were chosen because they allow for 
variables to be examined singly and in interaction with other variables, so that more 
complete explorations could be obtained.
/-tests
/-tests were performed to  identify the presence o f  significant differences between
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selected dichotomous student characteristics in the background variables section o f Part 
One o f the survey instrument (questions 1-14) and the seven areas o f reentry concerns, 
/-tests are useful for determining the level o f  significance when two means are compared 
and show “how often the difference o f scores in the samples would occur if the population 
means are equal” (McMillan & Schumacher, 1989, p 358) Because o f  the design o f the 
present study, SPSS sub-program Compare Means for independent samples /-test was 
used Dichotomous variables selected for analysis on the basis o f the hypotheses in the 
present study were sex, marital status, and financial aid from the SDA organization 
(Hypotheses 1-3) with the calculated /-statistic and corresponding// level being reported. 
Significant differences were found only for marital status in regard to national and political 
conditions, educational aspects, and professional aspects Results appear under its 
corresponding hypothesis in the next section. Overall /-tests appear in Appendix G.
One-Way Analyses o f  Variance 
In addition to /-tests, one-way analyses o f  variance were performed to  understand 
relationships among non-dichotomous selected student characteristics (background, 
previous experience, and sojoum variables) and the seven areas o f reentry concerns. All 
seven reentry areas were compared to those background characteristics, previous 
experience variables, and sojoum variables related to the hypotheses o f the present study 
with results being reported under each hypothesis. For each of the one-way ANOVA 
procedures, the Tukey-HSD was administered as a post-hoc comparison designed to test 
each possible pair or means when significant values were found Visual examinations o f 
the means with the resulting F  ratio and level o f  significance help indicate that a certain 
combination o f the means is different, but not specifically which groups are different As a 
post hoc comparison, the Tukey-HSD test indicates which groups are different from each 
other and helps strengthen the results from the comparisons (McMillan & Schumacher,
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1989, p 361) Only one o f the seven areas o f reentry concern (professional aspects) and 
one o f the student characteristics related to the hypotheses o f the study (times a  month 
socializing with students from the home country) yielded significant values when one-way 
ANOVAs were performed with subsequent Tukey-HSD However, statistically significant 
results were obtained from other one-way ANOVA tests not related to the hypotheses o f 
the present study age in regard to cultural adjustment; age in regard to national and 
political conditions, level o f  degree program in regard to national and political conditions, 
level o f degree program in regard to professional aspects; level o f satisfaction with the 
location o f Andrews University in regard to professional aspects, level o f satisfaction with 
the use o f English language in regard to cultural adjustment; and level of satisfaction with 
the use o f  English language in regard to church work adjustment. Results from these tests 
that are not related to the hypotheses o f  the present study appear in Table 20, following 
reports on the 10 hypotheses that are related.
Two-Way Analyses o f  Variance 
Relationships among variables and variations o f means are observable through one­
way ANOVAs such as the ones conducted in the present study, but factorial ANOVA can 
provide more information than one-way ANOVAs in that it is “more accurate, more 
powerful in detecting differences, and more parsimonious than using two one-way 
ANOVAs” (McMillan & Schumacher, 1989, p. 364). Two-way ANOVAs were also done 
to further determine possible interactions only among variables for which statistically 
significant values were obtained when one-way ANOVAs were performed. Even though 
the researcher was primarily concerned with main effects for variables indicated in the 
hypotheses, two-way ANOVAs were done to explore possible interactions
To accomplish this, two-way ANOVAs were conducted on the only one-way 
ANOVA that produced statistically significant results, namely, times a month socializing
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with students from home in regard to professional aspects In addition, two-way ANOVAs 
were conducted for all other one-way ANOVAs for which statistically significant values 
were obtained even when they were not p an  o f the hypotheses o f the present study They 
were: age in regard to cultural adjustment; age in regard to national and political 
conditions; level o f  degree program in regard to national and political conditions; level o f 
degree program in regard to professional aspects; level o f satisfaction with the location of 
Andrews University in regard to professional aspects; level o f  satisfaction with the use o f 
English language in regard to cultural adjustment; and level o f satisfaction with the use o f 
English language in regard to church work adjustment. The variables that were added as 
the second independent variable for the purpose o f  conducting two-way ANOVAs were 
selected background variables (gender, age, marital status, school o f  enrollment, level o f 
degree program, and years employed by the SDA church), the two previous experience 
variables (number o f  trips taken outside the home country before coming to Andrews 
University and number o f times students change residence before the age o f 18), and 
selected sojoum variables (length o f time at Andrews University, initial adjustment to the 
U.S., level o f satisfaction with life in the U.S., level o f satisfaction with the location o f 
Andrews University, level o f  satisfaction with the presence o f so many international 
students, level o f satisfaction with the use o f  English language, amount o f  time a month 
spent talking on the phone with individuals from the home country, number o f letters 
received from home every month, number o f  times socializing with other students from the 
home country, number o f  times socializing with other international students, number o f 
times socializing with Americans, number o f  trips o f  3 days or more taken within the U.S., 
and expected number o f  years before returning home).
As a result, significant interactions were obtained from the following two-way 
ANOVAs: age and gender in regard to cultural adjustment; age and school o f  enrollment
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in regard to cultural adjustment; age and school of enrollment in regard to national and 
political conditions, level o f degree program and initial adjustment to the U S in regard to 
national and political conditions; level o f satisfaction with the location o f Andrews 
University and number o f  phone calls made to home country in regard to professional 
aspects; times a month socializing with students from the home country and age in regard 
to  professional aspects; and times a month socializing with students from the home 
country and initial adjustment to  the U.S. in regard to professional aspects.
Statistically significant two-way interactions were also obtained in three additional 
cases in which significant F  values had been obtained from one-way ANOVAs but no 
statistically significant differences were obtained from the Tukey-HSD at the 05 level. 
They were age in regard to professional aspects; for level o f  satisfaction with the presence 
o f  international students in regard to professional aspects; and level o f satisfaction with the 
use o f  English language in regard to linguistic aspects. Two-way ANOVAs on these 
variables were conducted in a fashion similar to the one described for the previously listed 
two-way ANOVAs; that is, a second variable was added from the same list o f selected 
background, previous experience and sojoum variables Results from these two-way 
ANOVAs revealed statistically significant two-way interactions for the following 
variables: age in regard to professional aspects when times a month socializing with 
students from home was added; level o f  satisfaction with the presence o f international 
students in regard to professional aspects when times a month socializing with Americans 
was added; level o f satisfaction with the presence o f international students in regard to 
professional aspects when times a month socializing with other international students was 
added; level o f  satisfaction with the use o f English language in regard to linguistic aspects 
when level o f satisfaction with the location o f  Andrews University was added. These 
results are described following reports on the ten hypotheses o f  the present study.
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Test of Hypotheses
/-tests and analyses o f  variance were performed to test the 10 hypotheses o f the 
present study. Results o f these tests are reported individually under each o f  the hypothesis 
in the following sections.
Hypothesis 1
Hypothesis 1 stated that there would be a significant relationship between sex and 
each of the areas o f potential problems in the return experience. Results from /-tests 
appear in Table 10 and they yielded no significant relationship between sex and the seven 
areas o f reentry concern.
Table 10
M ean Scores o f  Areas o f  Reentry Concern and Sex and Related± Statistics /N = 79)
Areas o f Reentry Concern Means




Cultural Adjustment 2.22 2.03 1.032/0.955 0.81
Social Adjustment 1 98 1.95 0 825/1.010 0.17
Linguistic Aspects 1.79 1.93 0.827/1 139 -0.57
National and Political Aspects 2.65 2.18 1.365/1 129 1 64
Educational Aspects 2.75 2.37 1.019/1.110 1.51
Professional Aspects 2.49 2.06 1.002/0.916 1.93
Church Work Adjustment 2.08 1.93 0.948/0.947 0 70
Note. l=not at all concerned; 5=extremely concerned.
*p < .05, two-tailed; **p < 01, two-tailed; ***p < 001, two-tailed.
A visual examination o f  the means indicates that women had higher levels o f 
expectations o f  problems in all areas o f  reentry concern with the exception o f  linguistic 
aspects. Educational aspects elicited the highest means o f all reentry areas with women 
reporting 2.75 and men reporting 2.37 The second area both for women (2.65) and men
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(2 18) was national and political conditions, followed by professional aspects (women 
2.49, men 2.06). The highest level o f variation was about national and political aspects. 
This hypothesis was not supported since levels o f significance from observable means 
when t-tests were done were large for each of the seven reentry areas. In spite o f 
evidence provided by Martin and Rohrlich (1991) that sex plays a role and that it needs to 
be incorporated into sojourner research, in the case o f students at Andrews University sex 
made no difference in any o f  the seven reentry areas. This finding confirms the results 
obtained by Weissman and Fumham (1987), which revealed no significant differences on 
the basis o f  sex. Consequently, the null hypothesis that sex makes no difference was not 
rejected
Hypothesis 2
Hypothesis 2 stated that there would be a significant relationship between marital 
status and each of the areas o f  potential problems in the return experience SPSS 
independent-samples f-test was used to test hypotheses about the equality of the means for 
marital status in regard to the areas o f  reentry concern. High average scores would 
indicate a high level o f expectations that problems would occur about the specific reentry 
area being examined; similarly, low scores would indicate low levels o f expectations o f 
problems. General results from r-tests indicated significant relationships between marital 
status and three o f the areas o f  reentry concern: national and political aspects, educational 
aspects, and professional aspects. No significant differences were found for single and 
married respondents in regard to cultural adjustment, social adjustment, linguistic aspects, 
and church work adjustment. Since such differences in average scores between married 
and single respondents were statistically significant, the null hypotheses for those factors 
would be rejected; not so for the remaining four areas o f reentry concern.
The first area where statistically significant results were obtained was national and
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political conditions, /(75) = -3 67,/? = 001. As indicated in Table 11, the 54 married 
respondents had a mean score o f 2 08, while 23 unmarried respondents had an average 
score o f 3 11 (Two participants did not provide marital information and are not included 
in the analysis ) This difference in average scores signals a higher level o f concern in the 
unmarried group about national and political conditions The standard deviations show 
that scores for the married group were somewhat more variable than those for the 
unmarried group Statistically significant results found about national and political aspects 
lead to a rejection o f  the null hypothesis Consequently, it can be asserted that there is a 
statistically significant difference between married students and unmarried students in 
regard to expectations o f problems about national and political conditions in the return 
experience
Table 11
Mean Scores o f  Areas o f  Reentry Concern and M arital Status and Related 
t Statistics (N = 79)






Cultural Adjustment 2.08 2 21 1 002/0 961 -0.52
Social Adjustment 1 96 1 98 1.005/0 826 -0.09
Linguistic Aspects 2.02 1 63 1 100/0.788 1 55
National and Political Aspects 2.08 3 11 1 167/1.025 -3.67***
Educational Aspects 2.33 2 86 1 029/1 156 -2 00*
Professional Aspects 2.01 2 67 0.923/0 93 1 -2.86**
Church Work Adjustment 1.91 2.15 0 890/1 090 -1.02
h!ote. l=not at all concerned, 5=extremely concerned
*p < .05, two-tailed; **p < .01, two-tailed; ***/?< 001, two-tailed
The second area where statistically significant results were obtained was education 
aspects, i(75) = -2.00, p  = .049. As indicated in Table 11, differences between the 54
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married respondents with a mean score o f 2 33, and the 23 unmarried respondents with a 
mean score o f 2 86, was significant at the 05 level (Two participants did not provide 
marital information and are not included in the analysis ) This difference in average scores 
signals a higher level of concern in the unmarried group about educational aspects in the 
return experience The standard deviations show that scores for the married group were 
somewhat less variable than those for the unmarried group Statistically significant results 
found about educational aspects lead to a rejection o f the null hypothesis Consequently, 
it can be asserted that there is a statistically significant difference between married students 
and unmarried students in regard to expectations o f problems about educational aspects in 
the return experience.
Professional aspects was the third area where statistically significant results were 
obtained, r(75) = -2 86, p  = 006 Table 11 indicates that differences between the 54 
married respondents with a mean score o f 2.01, and the 23 unmarried respondents with a 
mean score o f 2.67 were significant at the 0 1 level (Two participants did not provide 
marital information and are not included in the analysis.) This difference in average scores 
signals a higher level o f  concern in the unmarried group about professional aspects in the 
return experience, with standard deviations scores being relatively similar to each other 
These statistically significant results about professional aspects lead to a rejection o f the 
null hypothesis. Consequently, it can be asserted that there is a statistically significant 
difference between married students and unmarried students in regard to expectations o f 
problems about professional aspects in the return experience
Results o f t-tests indicated that unmarried students had a significantly higher level 
o f concern about national and political conditions when compared to the married group. 
Unmarried students were also significantly more concerned about educational aspects and 
about professional aspects than the married group Torbiom (1982) had already indicated
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that having a spouse was a factor to take into consideration for cross-cultural sojourns 
As indicated earlier, reentry variables that produced higher levels o f concern were related 
to professional integration These results suggest that unmarried students are more 
concerned about applying newly gained professional knowledge and expertise 
(professional aspects), about the usefulness o f their educational experience in the U S . or 
about being recognized for what they have achieved (educational aspects), and about 
differences in political structures or governmental services (national and political 
conditions)
As stated earlier, since no statistically significant results were obtained for cultural 
adjustment, social adjustment, linguistic aspects, and church work adjustment, the null 
hypotheses are not rejected for those factors in regard to marital status However, results 
o f indicate that there is a significant relationship between marital status and three of the 
seven areas o f reentry concern: national and political aspects, educational aspects, and 
professional aspects Therefore, the hypotheses were supported for those three reentry 
areas
Hypothesis 3
Hypothesis 3 stated that there would be a significant relationship between financial 
aid received from the SDA church and each o f the seven areas o f potential problems in the 
return experience. For the purpose of testing this hypothesis, only respondents who 
identified themselves as members o f the SDA church (n= 71) were used, instead of the 
total pool o f 79 respondents. Non-church members would not be expected to receive aid 
from the church and were, therefore, eliminated from the sample prior to computing the 
data for that hypothesis only /-tests results seem to indicate the presence o f no significant 
difference between both groups. Each group is almost perfectly balanced in number o f 
respondents and mean scores for 35 SDA respondents who indicated receiving financial
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aid from the SDA church and for 36 SDA respondents who answered "no” to the same 
question appear in Table 12 The most noticeable distinction in mean scores is for the area 
of linguistic aspects (aid=l 67, no aid=2.06), and the most noticeable similarity is for 
church work adjustment (aid=l 97, no aid=l 95) Those receiving aid seem to be slightly 
less concerned about cultural adjustment, social adjustment, and linguistic aspects
Table 12
Mean Scores o f  Areas o f Reentry Concern and Financial A id  From the SDA Church and  
Related t Statistics (N = 79)
Areas o f Reentry Concern Means SD t
With Aid No Aid Aid/No .Aid
(//= 35) (n=36)
Cultural Adjustment 2.05 2.12 0 824/1.097 -0.31
Social Adjustment I 87 1.99 0 775/1 057 -0 53
Linguistic Aspects 1.67 2 06 0 789/1 168 -1 67
National and Political Aspects 2.43 2.17 1 181/1 184 0.94
Educational Aspects 2.57 2.36 1 118/1 038 0.79
Professional Aspects 2.21 2.10 0 871/1 003 0.50
Church Work Adjustment 1.97 1 95 0 892/0 989 0.07
Mote l=not at all concerned, 5=extremely concerned
*p < 05, two-tailed, **p < 0 1 ,  two-tailed; ***p < 001, two-tailed
than their counterpans, and more concerned about national and political aspects, 
educational aspects, professional aspects, and church work adjustment.
The presence o f financial aid is a variable that has not been addressed substantially 
in the literature. It was used in the present study as an exploratory variable, in part 
because o f  the religious nature o f  the institution, and, in addition, because some students 
come to Andrews University fully funded by the SDA Church while others do not. a factor 
that was considered a potential source o f differences in expectations That unique funding 
situation may not be found in other international student populations and may explain why
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no references to it were found in the literature. In this particular case, a visual 
examination o f these numbers indicates no meaningful distinction in mean scores or 
variations, and since differences in average scores between those receiving aid and those 
not receiving aid were not statistically significant the null hypotheses are not rejected. 
Consequently, it can be asserted that there is no statistically significant difference between 
students receiving aid from the SDA church and those who do not in regard to all areas o f 
reentry expectations o f problems in the return experience.
Hypothesis 4
Hypothesis 4 stated that there would be a significant relationship between the 
number o f trips taken outside the home country before coming to Andrews University and 
each o f  the areas o f potential problems in the return experience. Results o f  the test appear 
in Table 13
The number o f  trips taken outside the home country is one o f two previous 
experience variables that the literature indicated as having an effect on reentry variables. 
The second variable appears under Hypothesis 5. The lowest mean score (1.66) was 
obtained about linguistic aspects by respondents who had taken 7 or more trips before 
coming to the university. (Two respondents were missing and were not included in the 
computation.) The highest level o f concern about any aspect o f the reentry experience 
(A/=2.89) was obtained about educational aspects by respondents who had taken 3 or 
fewer trips outside their home country The smallest variation ( 82) was obtained about 
linguistic aspects by 30 respondents who had taken 7 or more trips. The biggest variation 
(1.29) was obtained about national and political conditions from 19 respondents who had 
taken 4-6 trips. Significantly enough, the highest level o f  concern about each o f  the 
reentry areas was obtained from respondents who had taken 3 or fewer trips prior to 
coming to  Andrews University. Predictably, lowest concern scores for each reentry area
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were obtained from those who had taken 7 or more trips.
According to Table 13, one-way analysis o f variance performed on the seven areas 
o f reentry concern revealed no statistically significant difference for number o f  trips taken 
outside the home country before coming to Andrews University Several researchers 
(Church, 1982; Dunbar, 1992, Fumham, 1988; Gullahom& Gullahom, 1963, Kim, 1988, 
Torbiom, 1982) have indicated that previous international relocation and prior transitional 
experiences influence sojoumer adaptation Respondents at Andrews University 
demonstrated a significant amount o f previous travel experience outside their home 
country, with those who had traveled the most indicating less concern about the reentry 
experience than those who had traveled less; but differences between average scores o f 
both groups were not statistically significant. These results confirm that the variable 
“number o f trips taken outside the home country before coming to Andrews University” 
does not produce significant differences across groups in regard to each o f the seven areas 
o f reentry concerns. Consequently, the null hypothesis that number o f trips makes no 
difference was not rejected.
Hypothesis 5
Hypothesis 5 stated that there would be a significant relationship between the 
number o f times the subjects changed residence before the age o f 18 and each o f the seven 
areas o f potential problems in the return experience. This variable is the second o f two 
previous experience variables included in the demographic section o f the questionnaire 
(the other one was discussed under Hypothesis 4).
The question in the survey form inquired about the number o f times respondents 
had changed residence before the age o f 18. As in the other previous experience variable, 
a high number o f changes o f  residence would suggest better adaptation skills during the
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Table 13
One-Way Analysis o f  Variance fo r  Areas o f  Reentry Concern and Number o f  Trips 
Before Coming to Andrews University fN = 79)
Reentry Area and Group N M SD F
Cultural Adjustment
3 or fewer 28 2.33 1 00
F(2,74) = 1 78, /? = 1749
4-6 19 2.24 1 09
7 or more 30 1.87 0 84
Social Adjustment
3 or fewer 28 2.25 0 98
F{2JA)=  I 98 ,/?=  1446
4-6 19 1.83 0.98
7 or more 30 1.80 0 84
Linguistic Aspects
3 or fewer 28 2.27 1.18
F(2,74) = 2 88, p  = 0623
4-6 19 1.78 0.93
7 or more 30 1.66 0 82
National and Political Conditions
3 or fewer 28 2.50 1.28
F(2,74) = 25, p =  7741
4-6 19 2.39 1.29
7 or more 30 2.27 1.13
Educational Aspects
3 or fewer 28 2.89 111
F(2,74) = 2.79, p  =  0677
4-6 19 2.28 1.20
7 or more 30 2.30 0 92
Professional Aspects
3 or fewer 28 2.38 099
F(2J4)  = 63, p  = 5349
4-6 19 2.21 1 06
7 or more 30 2.10 0 87
Church Work Adjustment
3 or fewer 28 2.10 0.95
F (2 ,74)=  23 ,/?=  7875
4-6 19 2.01 0 9 4
7 or more 30 1 93 0.91
Note l=not at all concerned, 5=extremely concerned.
*p< 05, two-tailed; **p < 01, two-tailed; ***p< 001, two-tailed.
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sojoum experience, which in turn would result in lower levels o f expectations o f problems 
However, this hypothesis had to be eliminated because o f  error in the construction o f the 
corresponding question on the survey form (Part One, question 16) As it appeared on the 
survey form, the question required respondents to  indicate their answer on the basis o f 
fixed options (3 or fewer, 4-6, 7 or more). Common sense suggests that the chance o f 
respondents experiencing 7 or more changes o f  residence before the age o f  18 is rather 
limited. Even the second option (4-6 times) could be unusual. It would have been better 
to reduce the ranges for each option or to simply ask them to indicate the actual number 
o f  times they had changed residence. As it turned out, 59 o f the 60 respondents to this 
question indicated having changed residence three times or less, only one subject 
responded as having moved 4-6 times, and no one indicated 7 or more changes o f 
residence As result, sample sizes for the second and third options are too small and do 
not allow for an adequate way o f examining this hypothesis. Since this hypothesis could 
not be properly examined due to a poorly constructed question that affected distribution of 
responses it was abandoned.
Hypothesis 6
Hypothesis 6 stated that there would be a significant relationship between the 
length o f time at Andrews University and each o f the areas o f potential problems in the 
return experience. No significant values were obtained from the one-way ANOVAs as 
indicated in Table 14.
The lowest mean score (1 85) was obtained about linguistic aspects by respondents 
who had been at Andrews University for 4-6 years. As a matter o f fact, linguistic aspects 
received the lowest scores all together across lengths o f time. (Three respondents were 
missing and were not included in the computation.) The highest level o f  concern about 
any aspect o f the reentry experience (A/=2.72) was obtained about national and political
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conditions from respondents who had been at the university for 4-6 years. However, the 
highest score obtained from the average o f all three possible responses in each of the 
reentry areas was about educational aspects. The smallest variation ( 54) was obtained 
about linguistic aspects by respondents who had been on campus for 7 or more years. The 
biggest variation (1.25) was obtained about national and political conditions from 
respondents who had been on campus for 3 or less years. With the noticeable exception 
o f linguistic aspects, the highest scores in the other six areas o f  reentry concern were 
obtained from individuals who had been on campus 4-6 years In spite o f this fact, scores 
for all reentry areas and across the three possible answers fail the demonstrate any 
identifiable pattern throughout, with no major differences across scores that can be 
ascertained visually
As it can be seen from Table 14, one-way analysis o f  variance performed on the 
seven areas o f  reentry concern revealed no statistically significant differences for length o f 
time at Andrews University These results confirm that the variable “length o f time at 
Andrews University” does not produce significant differences across groups in regard to 
each o f the seven areas of reentry concerns. Previous research had already identified 
significant variables affecting the formation o f expectations about the return experience 
(Church, 1982; Dunbar, 1992, Fumham, 1988, Gullahom& Gullahom, 1963, Kim, 1988; 
Torbiom, 1982), and the work o f Brislin and Van Buren (1974) indicated the presence o f 
situational (or sojoum) variables that also affect the return home experience, such as 
length o f time in the host country. It was thought that length o f time in the United States 
could make a  difference in regard to  expectations o f  reentry problems for international 
students at Andrews University, but results o f these statistical analyses indicate the 
contrary Consequently, the null hypothesis that length o f time at Andrews University 
makes no difference was not rejected.
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Table 14
One-Way Analysis o f  Variance fo r  Areas o f  Reentry Concern and Length o f  Time at 
Andrews University fN = 76)1
Reentry Area and Group M SD F
Cultural Adjustment F{2J3) = 44, p  = 6416
Less than 3 years 2.09 1.01
4-6 years 2.32 0.92
7+ years 1.91 0.73
Social Adjustment F(2J3)  = 06, p  = 9418
Less than 3 years 1.94 0.98
4-6 years 2.03 083
7+ years 1.91 0.85
Linguistic Aspects F{2J3)  = 02, p  = 9710
Less than 3 years 1.87 1 08
4-6 years 1.85 0.74
7+ years 1.97 0.54
National and Political Conditions F(2,73) = .61,/?= 5436
Less than 3 years 2.36 1.25
4-6 years 2.72 1.16
7+ years 2.18 0 91
Educational Aspects F(2,73) = .29, p  = 7422
Less than 3 years 2.43 1.08
4-6 years 2 68 1.12
7+ years 2.50 0.63
Professional Aspects F ( 2 J3 ) =  10, /? = 9024
Less than 3 years 2.21 1 00
4-6 years 2.29 0.86
7+ years 2.08 0.96
Church Work Adjustment F{2J3)  = 71,/?= 4924
Less than 3 years 1.90 0.93
4-6 years 2.20 0.88
7+ years 2.15 0.90
Note. l=not at all concerned; 5=extremely concerned.
;Group 1 = 56, Group 2 = 1 4 , Group 3 = 6 .
*p < .05, two-tailed; **p < 0 1 , two-tailed; ***p < 001, two-tailed
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Hypothesis 7
Hypothesis 7 stated that there would be a significant relationship between the 
initial adjustment to the U S and each o f  the areas o f potential problems in the return 
experience As seen in Table 15, one-way ANOVAs did not produce values that resulted 
in differences o f  any statistical significance.
The lowest mean score for initial adjustment to the U.S. (1 .64) was obtained about 
social adjustment by those who had an “easy” initial adjustment This means that those 
who referred to their initial adjustment as “easy” had the lowest level o f  concern about 
social adjustment on their return home A visual examination o f the average scores reveal, 
in fact, that respondents who had an “easy” initial adjustment produced the lowest levels 
o f concern in all seven areas o f reentry, with the notable exception o f national and political 
conditions in which respondents who had a “very difficult” initial adjustment expressed the 
lowest level o f  concern (A/=l 88).
Once again, the average score for all levels o f  linguistic aspects was the lowest 
among all seven areas (Two respondents were missing and were not included in the 
computation.) The highest level o f concern about any aspect o f the reentry experience 
(M= 3 14) was obtained about educational aspects from respondents who had had a very 
difficult initial adjustment, and it is the same group that obtained the highest level o f 
variation (1.28). In other words, those who reported having a “difficult” initial adjustment 
obtained the highest level o f  concern in the reentry experience in regard to  educational 
aspects. In fact, the area o f educational aspects as a whole received the highest average 
for scores at all levels, which could also be interpreted to say that respondents continue to 
show that they are most concerned about educational aspects regardless o f the nature of, 
in this case, their initial adjustment.
The smallest variation (.61) was obtained about linguistic aspects by respondents
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Table 15
One-Way Analysis o f  Variance fo r  Areas o f  Reentry Concern and Initial Adjustment to
the U.S. IN  = 7 7 /
Reentry Area and Group M  SD F
Cultural Adjustment F(4J2 )  = 1.39, p  = 2453
Very difficult 2.51 0.82
Difficult 2.54 1.12
In between 2.21 0.93
Easy 1.85 0 97
Very easy 2.00 I 02
Social Adjustment F (4 ,7 2 )= 1 71,/?=  1565
Very difficult 2.36 0.91
Difficult 2.11 0.91
In between 2.15 1.00
Easy 1 64 0 74
Very easy 2.25 1.24
Linguistic Aspects F(4,72) = I 66, p  = 1677
Very difficult 2.76 1.00
Difficult 1 88 0.61
In between 1 97 0.95
Easy 1 69 0.98
Very easy 1.91 1.45
National and Political Conditions F(4,72) = 62, p  = 6489
Very difficult 1.88 1.27
Difficult 2.71 1.23
In between 2.56 1.09
Easy 2.34 1.21
Very easy 2.37 1.32
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Table 15— Continued.
Reentry Area and Group M SD F
Educational Aspects
Very difficult 3 14 1.28
F(4,72) = 1.57, p  = 1902
Difficult 2.96 111
In between 2.57 1.01
Easy 2.26 0.98
Very easy 2.43 0 99
Professional Aspects
Very difficult 2.47 0.82
F(4,72) = 87, p  = 4835
Difficult 2.69 1.21
In between 2.19 0.87
Easy 2.08 0.92
Very easy 2.16 1.08
Church Work Adjustment
Very difficult 2.32 0.94
F(4,72) = .52. p  = 7194
Difficult 2.11 1.17
In between 2.10 0.96
Easy 1.83 0.82
Very easy 1 94 1.17
Notes l=not at all concerned, 5=extremely concerned.
'Group 1 = 7, Group 2 = 1 0 , Group 3 = 22, Group 4 = 30, Group 5 = 8. 
*p < .05, two-tailed; **p < .01, two-tailed; ***p < .001, two-tailed.
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who had a “difficult” initial adjustment to the U S As it can be seen in Table 15, the 
highest levels o f variation were obtained in regard to national and political conditions.
Table 15 also illustrates how one-way analysis o f  variance performed on the seven 
areas o f reentry concern revealed no statistically significant differences for levels o f  initial 
adjustment to the U S These results confirm that the variable “initial adjustment to the 
U S ” does not produce significant differences across groups in regard to each o f the seven 
areas o f reentry concerns. Consequently, the null hypothesis that initial adjustment to the 
U S makes no difference was not rejected
Hypothesis 8
Hypothesis 8 stated that there would be a significant relationship between the level 
o f satisfaction with life in the U.S. and each o f the seven areas o f  potential problems in the 
return experience .As seen in Table 16, one-way ANOVAs did not produce values that 
resulted in differences o f  any statistical significance.
The lowest mean score for initial adjustment to the U.S. (1.57) was obtained by 
those who had a “very high” level o f  satisfaction about life in the U S in regard to 
cultural adjustment. This group o f respondents also had the lowest levels o f variation 
(48). According to these scores, respondents who are highly satisfied with their life in 
this country have the lowest levels o f concern about cultural adjustment issues on the 
return home experience. Their scores seem to oppose Cushner’s (Brislin & Yoshida,
1994, pp. 102-3) argument that those who adjust better to the challenges o f a foreign 
sojourn may experience a difficult reentry What may be occurring with this group is that 
respondents may be deceiving themselves into believing that their reentry back home will 
be as successful as their initial adjustment into the U.S. Ignorance about the special 
aspects o f  re-entering the home culture may be the culprit. I f  so, respondents will be 
sourly surprised upon their return home Another way o f explaining the same would be to
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Table 16
One-Way Analysis o f  Variance fo r  Areas o f  Reentry Concern and Level o f  Satisfaction 
With Life in the U.S. fN  = 77 /
Reentry Area and Group M  SD F
Cultural Adjustment / r(4,72) = 89, p  = 47
Very low 3 07 0.10
Low 2 14 0 83
In between 2.17 1.06
High 2.13 0.95
Very high 1 57 0 48
Social Adjustment F(4,72) = 44, p  = 77
Very low 2.81 0.83
Low 2.03 0.63
In between 196 1.05
High 1.90 0 77
Very high 2.10 1.54
Linguistic Aspects / r(4,72) = 93, p  = 4462
Very low 2.91 2.00
Low 1.77 103
In between 1.73 1.00
High 1.97 0.87
Very high 2.30 170
National and Political Conditions F(4,72) = 40, p  = 80
Very low 2.93 2 03
Low 2.60 1.12
In between 2.49 1.15
High 2.25 1.24
Very high 2.02 1 65
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Table 16— Continued
Reentry Area and Group M SD F
Educational Aspects
Very low 3.50 2.12
F (4 ,72)=  50. p  = 73
Low 2.52 0 9 6
In between 2.55 1 13
High 2.48 0 9 5
Very high 2.23 1 48
Professional Aspects
Very low 3.33 0.23
F (4 ,72 )=  80, p  = 5273
Low 2.05 0 62
In between 2.24 1.07
High 2.20 091
Very high 1.94 1.07
Church Work Adjustment
Very low 3 43 0 89
F(4,72) = 2 0 2 ,p =  0999
Low 2.28 0 72
In between 1.74 1.00
High 2.07 0.84
Very high 2.14 1.12
Note. l=not at all concerned; 5=extremely concerned. 
yGroup 1 = 2, Group 2 = 6, Group 3 = 33, Group 4 = 31, Group 5 = 5 
*p < .05, two-tailed; **p < .01, two-tailed; ***p < 001, two-tailed.
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say that since this study is concerned with just expectations about the reentry experience, 
respondents don’t know yet what will actually happen. On the basis o f previous research 
(Cushner, cited in Brislin & Yoshida, 1994, pp 102-3), it could be said that this particular 
group o f  respondents (those who obtained lowest level o f  concern while experiencing a 
good initial adjustment) will be potentially subject to  the greatest degree o f reverse culture 
shock when compared to their fellow students.
On the other hand, respondents who reported “very low” levels o f satisfaction with 
life in the U S obtained the highest levels o f concern in all o f the seven reentry areas. In 
other words, those students who reported having greater difficulties adjusting to life in the 
U.S. were the same individuals who expressed the highest levels of preoccupation about 
their return home in all o f  the reentry areas under study. The highest area o f  concern was 
educational aspects (3.50), followed closely by church work adjustment (3 43), 
professional aspects (3.33), and cultural adjustment (3 07). This is the only independent 
variable with four scores over 3.00, all of them obtained by respondents who expressed 
“very low” satisfaction with life in the U.S.
Variations among scores do not disclose any particular pattern. The highest 
variation was obtained about educational aspects from respondents who reported “very 
low” levels o f satisfaction in the U.S. The lowest variation was about cultural adjustment 
(.10) from the same group and differently from previous hypotheses, scores were not as 
predictable. For example, those reporting “high” o r “very high” levels o f satisfaction with 
life in the U.S. did not always obtain the lowest level— or the highest— of expectations 
about reentry problems. Higher and lower scores did not follow a particular pattern. It 
can then be said that levels o f  satisfaction about being in the U S does not necessarily 
determine one way o f feeling, or another, about the return experience. However, no 
values were obtained that were statistically significant that would demonstrate that
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satisfaction with life in the U.S. is related in a significant way to concerns about the 
reentry experience in the seven areas under study
Westwood et al. (1986), as well as Brislin and Van Buren (1974), had indicated 
that reverse culture shock may be affected by a number o f psychosocial factors, such as 
attachment to the host culture and the quality o f the sojourn experience. It was thought 
that the more satisfied students are with living in the host culture, the more difficult the 
transition to the home country would be. However, Table 16 shows that no statistically 
significant scores were obtained from one-way ANOVAs. These results confirm that the 
variable “satisfaction with life in the U.S.” does not produce significant differences across 
groups in regard to each o f the seven areas o f reentry concerns. Consequently, the null 
hypothesis that satisfaction with life in the U S makes no difference was not rejected.
Hypothesis 9
Hypothesis 9 stated that there would be a significant relationship between the 
times a month that respondents socialized with students from home country and each of 
the areas o f potential problems in the return experience.
One-way and two-way analysis o f  variance were performed to explore all potential 
relationships among the variables and statistically significant values were obtained for one 
o f  the reentry areas, with additional statistically significant 2-way interaction effects for a 
number o f  student characteristics (Table 17).
Analysis of Variance
Table 17 indicates that no significant relationships were obtained for the 
independent variable in regard to  six o f the areas o f reentry concern, but statistically 
significant values were obtained for professional aspects only, F(2,73) = 3 89, p  = 0248
Results reveal that the lowest mean score (1.28) for the independent variable was
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Table 17
One-Way Analysis o f  Variance fo r  Areas o f  Reentry Concern and Amount o f  
Socialization With Students From Home Country fN = 76)‘
Reentry Area and Group M  SD F
Cultural Adjustment F(2,73) = 96, p  = 38
None 1.63 0 86
1-5 2.18 1.00
6 or more 2.13 0.98
Social Adjustment F(2J3) = 1 84, p  = .1647
None 1.31 0 45
1-5 1.97 0.88
6 or more 2.08 1 12
Linguistic Aspects F(2,73) = 1 68, p  = 1917
None 1.31 0.74
1-5 1.91 093
6 or more 2.12 1.22
National and Political Conditions F(2,73) = 1 65, p  = .19
None 1.64 1.06
1-5 2 4 4  1.16
6 or more 2.57 1.32
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Table 17— Continued
Reentry Area and Group M SD F
Educational Aspects F(2,73) = 2.83, p  = 0650
None 1 83 1 03
1-5 2.72 1 10
6 or more 2.27 1 02
Professional Aspects F(2,73) = 3 89 ,/?=  0248
None 1.28 0.75
1-5 2.33 0.93
6 or more 2.26 0.99
Tukev-HSD results at 0 50
Mean Grpl Grp3 Grp2
Grp 1 1.2833
Grp 3 2.2681 *
Grp 2 2.3384 *
Church Work Adjustment F (2,73)=  1.34,/?= 2678
None 1 45 0.68
1-5 2.00 1.00
6 or more 2.12 0 92
Note. l=not at all concerned; 5=extremely concerned.
'Group 1 = 7, Group 2 = 46, Group 3 = 23.
*p < .05, two-tailed; **p < .01, two-tailed, ***p < .001, two-tailed.
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in regard to professional aspects by respondents who indicated no socialization at all This 
indicates that respondents who did not socialize at all felt least concerned about 
professional aspects in the return experience. Respondents who were most concerned 
(M=2.72) socialized 1-5 times a month and did so in regard to educational aspects in the 
return home. The second highest score (2.57) was about national and political conditions 
and was obtained by respondents who socialized six times or more a month, while the 
third highest score (2 44) was also about national and political conditions obtained by 
those who socialized 1-5 times a month. Two o f the highest levels o f  concern for times a 
month socializing with students from home country were obtained in regard to national 
and political conditions, as well as two o f the three highest levels o f score variations. The 
lowest level o f  variation ( .45) was obtained about social adjustment by respondents who 
did not socialize at all, while the highest variation (1.32) was obtained about national and 
political conditions by respondents who socialize six times or more a month.
The impact that friends and family members have on the sojourn experience and in 
the reentry phase had been explored in a number o f studies (Asuncion-Lande, 1980;
Burton, 1994; Colin, 1982; Gama & Pedersen, 1976; Grove, 1989; Morris & Morris,
1992, Sabageh, 1990; Sobie, 1986), suggesting that difficulties in re-establishing 
relationships with friends and relatives upon return to the home country were the source 
o f great anxiety and psychosocial problems. This condition has been described by others 
who have gone through the experience themselves (e.g., Boakari, 1982).
As stated earlier, one-way analysis o f variance was performed that revealed a 
statistically significant effect for times a month socializing with students from home 
country in regard to professional aspects, F(2,73) = 3.89, p  < 05 (Table 17). The results 
o f the Tukey-HSD analysis indicated that the mean of responses for those in group 1 (no 
socializing, A/=1 2833) is significantly different from the means o f  groups 2 (socializing 1-
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5 times a month, A/=2.2681) and 3 (socializing 6 or more times a month, A/=2 3384) In 
other words, the mean o f students who did not socialized (n=7) showed that they were, in 
a statistically significant way, less concerned about professional aspects in the return 
experience when compared to students who socialized 1-5 times a  month (w=46), and to 
students who socialized six or more times a month (n=23)
Two-W ay ANOVAs
Two-way ANOVAs were conducted to explore interaction between the 
independent variables. Professional aspects is the dependent variable, times a month 
socializing with students from the home country is one factor, and selected background, 
previous experience and sojourn variables were used independently as the second factor 
Interactive effects were obtained for times a month socializing with students from the 
home country for age, F(7,61) = 2.410, p  = 03, and initial adjustment to the U.S.,
F(6,62) = 2.787, p =  018.
Although these findings were significant, in both instances it was difficult to find 
patterns that could be interpreted theoretically due to small samples and to the presence of 
various empty cells. A larger sample that results in a more complete distribution o f  scores 
is needed before conclusive remarks can be made about the nature o f these relationships. 
However, results o f  the one-way ANOVAs confirm that the variable times a month 
socializing with other students from the home country does produce significant differences 
across groups in regard to professional aspects only Consequently, the null hypothesis 
that times a month socializing with students from the home country makes no difference 
on expectations about the reentry experience was rejected for professional aspects only.
Hypothesis 10
Hypothesis 10 stated that there would be a significant relationship between the
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amount o f  socialization with Americans and each o f  the seven areas o f potential problems 
in the return experience. Table 18 indicates that one-way ANOVAs did not yield 
statistically significant differences for times a month socializing with Americans in regard 
to the seven areas o f reentry concern.
A visual examination o f the means reveals that the lowest mean score (1 73) was 
obtained by those who had no social interaction with Americans (n=20) in regard to social 
adjustment This group o f respondents also had the lowest level o f  variation ( 77). The 
highest level of concern (2.68) was obtained by respondents who socialized 6 times or 
more with Americans, and this is the same group with the highest level of variation (1.31). 
Not surprisingly, respondents who socialized 6 times or more obtained the highest levels 
o f  concern for all seven reentry areas. Higher levels o f  socialization with the local culture 
implies higher levels o f  adaptation with the host culture and, as demonstrated by previous 
research (Cushner, cited in Brislin & Yoshida, 1994; Sussman, 1986), those who adapt 
well overseas will most likely experience a more severe reentry experience. In that 
respect, these respondents reflect a level o f expectations o f  problems upon the return 
home that is supported by previous research on actual return experiences. By contrast, 
respondents who reported no socialization with Americans obtained the lowest scores, 
with the exception o f national and political conditions and educational aspects, the same 
reentry areas that yielded the highest means o f all reentry areas as well as the highest 
variations.
Previous research had indicated the presence o f  situational variables in the sojourn 
impacting the formation o f  expectations about the return (Brislin & Van Buren, 1974; 
Church, 1982; Dunbar, 1992;Fumham, 1988; Gullahom & Gullahom, 1963, Kim, 1988; 
Torbiom, 1982). In the case o f  respondents at Andrews University, level o f social 
involvement with Americans did not play a significant role in creating significant
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Table 18
One-Way Analysis o f  Variance fo r  Areas o f  Reentry Concern and Amount o f  
Socialization With Americans fN = 7 7 /
Reentry Area and Group M SD F
Cultural Adjustment
None 1.85 0 91
F(2,74) = 1.41, p < .2505
1-5 2 10 0 95
6 or more 2.34 1 06
Social Adjustment
None 1.73 0.77
F(2.74) = 2 90, p < 0608
1-5 1.83 0 97
6 or more 2.34 0 98
Linguistic Aspects
None 1 83 0.77
F(2,74) = 04, p <  .9514
1-5 1.91 1.15
6 or more 1 93 1.07
National and Political Conditions
None 2.23 1.19
F(2,74) = 1 22, p <  .2994
1-5 2.21 111
6 or more 2.68 1.31
Educational Aspects
None 2.49 0 99
F(2,74) = 04. p < 9530
1-5 2.45 1 16
6 or more 2.54 1.09
Professional Aspects
None 1.94 0.99
F(2,74) = 1 62, p <  .2041
1-5 2.18 0.98
6 or more 2.46 0.87
Church Work Adjustment
None 1.86 0 86
F(2,74) = 1 03, p < .3600
1-5 1.88 0.97
6 or more 2.21 0.99
Note. l=not at all concerned; 5=extremely concerned.
'Group 1 =  20, Group 2 = 33, Group 3 = 24.
*p < .05, two-tailed; **p < .01, two-tailed; ***p < 001, two-tailed
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differences across groups in regard to each o f the seven areas o f reentry concern. As 
shown in Table 18, no statistically significant scores were obtained from one-way 
ANOVAs. These results confirm that the variable times a month socializing with 
Americans does not yield significant differences across groups in regard to each o f the 
seven areas o f reentry concerns. Stated differently, this particular variable had no 
significant effect on any of the seven areas o f expectations about the reentry experience. 
Consequently, the null hypothesis that times a month socializing with Americans makes no 
difference was not rejected
O ther Findings
The previous sections dealt with results for the research questions and main effects 
for variables indicated in the hypotheses Additional one-way ANOVAs were done for 
variables not related to the hypothesis and two-way ANOVAs were also done to explore 
possible interactions.
One-Way ANOVAs
One-way ANOVAs were done for all areas o f reentry concern and selected student 
characteristics not related to hypotheses in the present study Whereas only one 
statistically significant main effect was found for hypotheses in the present study, seven 
statistically significant results were obtained from variables not related to these hypotheses 
and they appear in Table 19
Cultural Adjustment and Age
One-way analysis o f variance was performed that revealed a statistically significant 
effect for age in regard to cultural adjustment, F(5,72) = 2.54, p  = 0359 (Table 20). The 
results o f the Tukey-HSD analysis indicated that the mean o f  responses for those in group 
2 (26-30 years o f age, A/=2.54) was significantly different from the means o f group 6 (46
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Table 19
One- Way Analysis o f  Variance fo r  Areas o f  Reentry Concern and Selected Student 
Characteristics Mot Related to Hypotheses in the Present Study
Reentry Area and Group M  SD F
ral Adjustm ent
and age (n= 78) 
Under 25 2 4 7 81
F(5,72) = 2 .54 ,p  = 0359
26-30 2.54 1 08
31-35 1 97 95
36-40 1.76 .71
41-45 2.32 1 08
46 or more 1 41 61
and level o f satisfaction with the 
use o f English language (n=77) 
Very low 1.71 1.12
F(4,72) = 2 .4 6 ,p  = 0525
Low 3.14 1 05
In between 2.01 84
High 2.35 1 05
Very high 1.85 92
lai and Political Conditions
and age (n=78)
Under 25 2.64 89
F(5,72) = 3.20, p =  0116
26-30 3 11 1 41
31-35 2.58 1.10
36-40 1.59 I 09
41-45 1.91 98
46 or more 1 89 1 12
and level o f degree program (n=76) F(2,73) = 7 78, p  = 0009
Bachelor’s 3.01 1 03
Master’s 2 42 1.31
Doctoral 1.65 87
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Table 20— Continued
Reentry Area and Group M SD F
Professional Aspects
and level o f  degree program (w=76) F(2,73) = 5 7 4 ,/?=  0048
Bachelor’s 2 64 99
M aster’s 2.25 93
Doctoral I 69 80
And level o f satisfaction with the
location o f  Andrews University (n= 77) F(4,72) = 3 83, p  = 0070
Very low 2 69 74
Low 3 09 97
In between 2.33 96
High 1 86 83
Very high 1.91 92
Church Work Adjustment
and level o f satisfaction with the 
use o f  English language (n= 77) 
Very low 2.36 1 49
F(4,72) = 3 I6 ,/> =  02
Low 3.27 50
In between 1 84 88
High 2.05 .68
Very high 1.78 1.04
Note l=not at all concerned, 5=extremely concerned.
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years old or older, M= 141)  A closer analysis o f these means indicate that those who 
were 26-30 years old were, in a statistically significant way, more concerned about 
cultural adjustment on the return home than those who were 46 years old or older
In addition, students under 30 years o f  age reported higher levels o f concern than 
all other age groups, and students 46 years old o r older reported the lowest level o f 
concern. Students in age groups 31-35 and 36-40 reported levels o f concern lowers than 
all other age groups, excepting those 46 years old or older. Students under 35 reported 
higher levels o f concern in regard to natural and political conditions, which possibly 
indicate a trend o f younger students expressing higher concerns than older students.
Cultural Adjustment and Use of English Language
One-way ANOVA revealed statistically significant main effects for level o f 
satisfaction with the use o f  English language in regard to cultural adjustment, F(4,72) =
2 46, p  = 0525 (Table 19) The results o f the Tukey-HSD analysis indicated that the 
mean o f responses for those in the second group (low level o f satisfaction, M=3.14) was 
significantly different from the means o f those in the fifth group (very high level o f 
satisfaction, M= 1 85).
This observation indicates that those who had a low level o f satisfaction were, in a 
statistically significant way, more concerned about cultural adjustment in the return 
experience than those who had a very high level o f  satisfaction. Also, students in the 
second group were more concerned about cultural adjustment than all other students, and 
students in the first group were the least concerned o f  all groups. No other patterns are 
identifiable from a visual examination o f the means.
National and Political Conditions and Age
Another area o f reentry concern that produced statistically significant differences
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among means o f  variables was national and political conditions One-way ANOVAs 
revealed a statistically significant effect for age in regard to national and political 
conditions, F(5,72) = 3.20, p =  0116 (Table 19) The results o f the Tukey-HSD analysis 
indicated that the mean o f responses for those in group 2 (26-30 years o f age, Af=3 11) 
was significantly different from the means o f group 4 (36-40 years o f  age, M= 1 59)
These results indicate that respondents 26-30 years old were, in a statistically significant 
way, more concerned about national and political conditions on the return experience than 
those who were 36-40 years old.
A pattern seems to emerge from a visual examination o f the means which shows 
that students under 35 years o f  age reported higher levels o f concern when compared to 
respondents 36 years old or older. This indicates that older students (those 36 years old 
or older) are less concerned about national and political conditions than younger ones. 
Furthermore, students 26-30 years old reported the highest level o f  concern o f all groups, 
while those 36-40 years old reported the lowest level o f  concern
National and Political Conditions 
and Level of Degree Program
Statistically significant differences were obtained on the basis o f level o f degree 
program when one-way analysis o f variance were performed in regard to national and 
political conditions, F(2,13) = 7.78, p  = 0009 (Table 19). Results revealed the most 
statistically significant differences among groups o f all variables tested. According to the 
Tukey-HSD analysis, the means o f responses for those in groups one and two (bachelor’s, 
M=3.01, and m aster’s, Af=2.42, respectively) were significantly different from the means 
of respondents in the third group (doctoral, M= 1.69).
These results indicate that respondents at the doctoral level were significantly less 
concerned about national and political conditions in the return experience than were those
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at the bachelor’s and at the master’s level. Respondents at the bachelor’s level expressed 
the most concern when compared to the other two groups, but differences between the 
means o f students at the bachelor’s and students at the master’s level were not statistically 
significant. These scores seem to indicate that lower-level students are more concerned 
about reentry issues than higher-level students.
Professional Aspects and Level of 
Degree Program
One-way analysis o f  variance revealed statistically significant effects for level o f 
degree programs in regard to professional aspects in the return experience, F (2 J3 ) =
5 74, p  = 0048 (Table 19). Results o f  the Tukey-HSD analysis indicated that the mean o f 
responses for students at the bachelor’s level (A/=2.64) was significantly different from the 
mean o f students at the doctoral level (M= 1.69) Students at the doctoral level were 
significantly less concerned about national and political conditions in the return 
experience, than were students at the bachelor’s level.
Similar to the previous section, a visual examination o f the means seems to indicate 
that lower-level students have more concern about reentry issues than higher-level 
students. Doctoral students had the lowest level o f concern, while students at the 
bachelor’s level had the highest level o f  concern.
Professional Aspects and Location 
of Andrews University
One-way analysis o f  variance was performed that revealed a statistically significant 
main effect for level o f satisfaction with the location o f Andrews University in regard to 
professional aspects in the return experience, F(4,72) = 3 83, p  = 0070 (Table 19). The 
results o f  the Tukey-HSD analysis indicated that the mean o f responses for those in group 
2 (low level o f satisfaction, M=  3 .09) was significantly different from the means o f groups
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4 (high level o f  satisfaction, M= 186)  and 5 (very high level o f  satisfaction, M= 191)
These results indicated that respondents who experienced a high or very high level o f 
satisfaction with the location o f  Andrews University were significantly less concerned 
about professional aspects in the return experience when compared to respondents that 
experienced a low level o f  satisfaction.
A pattern seems to emerge here, in that students reporting higher levels o f 
satisfaction (“high" and “very high” ) reported less concern about professional aspects than 
those in the lower levels In addition, students reporting a “low” level o f  satisfaction 
scored higher than all other groups, while those reporting a “high” level o f satisfaction 
reported lower levels o f concern
Church Work Adjustment and 
English Language
Statistically significant main effects were obtained for level o f satisfaction with the 
use o f English language in regard to church work adjustment, F (4 J2 )  = 3 16,/?= 02 
(Table 19). Results o f the Tukey-HSD analysis indicated that the mean o f responses for 
those in group 2 (low level o f satisfaction, M=3 27) was significantly different from the 
means o f groups 3 (in between, A /=l 84) and 5 (very high level o f  satisfaction, M =l 78).
These numbers indicate that those who experienced a low level o f satisfaction with 
the use o f  English language were significantly more concerned about church work 
adjustment in the return experience than were middle-range respondents and those 
experiencing very high levels o f  satisfaction. In addition, students reporting a low level o f 
satisfaction scored higher than all other groups, while those reporting very high level o f 
satisfaction scored lowest. Students reporting “low” and “very low” levels o f satisfaction 
expressed higher levels o f  concern than those in the middle range, and than those reporting 
“high” and “very high” levels o f  satisfaction.
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Two-Way ANOVAs 
In addition to main effects obtained from one-way ANOVAs as discussed above, 
two-way ANOVAs were done to explore possible interactions. Interaction effects were 
more prominent in regard to professional aspects in the return experience (five cases), 
followed by national and political conditions and cultural adjustment (two cases each) 
Linguistic aspects had only one interactive case. What these interaction effects reveal is 
that there are significant relationships among areas o f  reentry concern and specific 
combinations o f background, previous experience, and sojourn variables that deserve 
further consideration. Because o f a small sample size and numerous empty cells it was not 
possible to interpret these findings theoretically. As stated earlier, these tests were not 
directly related to the research questions or the hypotheses in the present study but were 
conducted for exploratory reasons only.
Summary
This chapter contained three general sections, each addressing the research 
questions and hypotheses o f the present study. The first part provided results for research 
question 1. “What are the demographic characteristics o f the respondents as indicated by 
frequency distributions and measures o f central tendency for all demographic variables?” 
Results indicated that the average international graduate student was male, married with 
children, lived in university housing, was 31-35 years old, received no financial aid from 
the SDA church, had changed residence a few times and had significant international 
experience prior to coming to  the U.S., had been on campus for less than three years, had 
a satisfactory initial adjustment to the U.S., enjoyed life in this country, was satisfied with 
the location o f Andrews University and with the presence o f many others like himself, was 
also satisfied with English language usage, spent an hour or so speaking on the phone with 
people in the home country and socialized 1-5 times a month with students from the home
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country, with other international students, and with Americans, received 1 -5 letters from 
home every month, had taken 1-5 trips within the U.S. since arrival, and planned to return 
home within 2-3 years.
Results also indicated that respondents were satisfied about most aspects o f their 
sojourn experience, including English language usage, and particularly about the presence 
o f so many other international students; but they had limited time to socialize with other 
students, either from the home country, from other countries, or with Americans.
The second part contained results for research question 2: “What are the 
characteristics o f the expectations o f reentry problems among respondents as indicated by 
measures o f central tendency for each of the following areas o f potential problems in the 
return experience: cultural adjustment, social adjustment, linguistic aspects, national and 
political conditions, educational aspects, professional aspects and church work 
adjustment?” Results indicated that respondents were most concerned about educational 
aspects, national and political conditions, and about professional aspects; and they were 
less concerned about church work adjustment, social adjustment and linguistic issues 
Cultural adjustment appeared in the middle.
Top concerns related to educational aspects, particularly in the area o f professional 
integration since all five o f  the educational aspects variables dealt with issues o f 
professional integration. O f less concern were issues related to marital relationships in the 
return experience (the lowest o f all reentry concern variables), and even children-related 
issues. Another area o f  less concern was social aspects in the return experience, since 
respondents did not appear to be very concerned about whether they would get along well 
or not with others after going back home.
Part three provided analyses for the ten hypothesis in the present study as well as 
results o f tests performed on additional areas, /-tests followed by Tukey-HSD analysis
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
133
and analysis o f  variance were conducted to test these hypotheses. According to the 
results, the following can be said about the hypotheses:
Hypothesis 1 stated that there would be a significant relationship between sex and 
each o f the areas o f  potential problems in the return experience. No statistically significant 
results were obtained, therefore the null hypotheses for all seven areas o f  concern were 
not rejected
Hypothesis 2 stated that there would be a significant relationship between marital 
status and each o f the areas o f potential problems in the return experience No statistically 
significant values were obtained for cultural adjustment, social adjustment, linguistic 
aspects and church work adjustment, therefore the null hypotheses were not rejected for 
those reentry areas. Statistically significant values were obtained for national and political 
conditions, educational aspects and professional aspects; therefore, the null hypotheses 
were rejected for those three reentry areas.
Hypothesis 3 stated that there would be a significant relationship between financial 
aid received from the SD A church and each o f the seven areas o f  potential problems in the 
return experience Results failed to produced statistically significant values in any of the 
seven reentry areas and, therefore, the null hypotheses were not rejected.
Hypothesis 4 stated that there would be a significant relationship between the 
number o f trips taken outside the home country before coming to  Andrews University and 
each o f the seven areas o f potential problems in the return experience No statistically 
significant results were obtained for any o f  the seven reentry areas and, therefore, the null 
hypotheses were not rejected.
Hypothesis 5 indicated that there would be a significant relationship between the 
number o f  times the subjects changed residence before the age o f  18 and each o f  the seven 
areas o f potential problems in the return experience. This hypothesis had to be abandoned
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because of error in the construction o f the survey question related to it
Hypothesis 6 stated that there would be a significant relationship between the 
length o f time at Andrews University and each o f  the seven areas o f potential problems in 
the return experience. Again, tests failed to yield statistically significant results for all o f 
the seven reentry areas and, therefore, the null hypotheses were not rejected.
Hypotheses 7 indicated that there would be a significant relationship between the 
initial adjustment to the U S and each o f the seven areas o f potential problems in the 
return experience. No significant results were obtained from the tests and, therefore, the 
null hypotheses were not rejected for all seven o f  the reentry areas.
Hypothesis 8 stated that there would be a significant relationship between the level 
o f  satisfaction with life in the U.S. and each o f the seven areas o f potential problems in the 
return experience. No significant values were yielded by the tests on all seven areas o f 
reentry concern; therefore, the null hypotheses were not rejected.
Hypothesis 9 was different. It stated that there would be a significant relationship 
between the amount o f socialization with students from home country and each o f  the 
areas o f  potential problems in the return experience. Tests yielded no significant results 
for all reentry areas, with the exception o f  professional aspects. As a result, the null 
hypothesis was rejected in regard to professional aspects, but null hypotheses were not 
rejected for the other six reentry areas.
Hypothesis 10 stated that there would be a significant relationship between the 
amount o f  socialization with Americans and each o f  the seven areas o f potential problems 
in the return experience. Statistical tests failed to  yield significant values for any o f  the 
seven areas and, therefore, the null hypotheses were not rejected.
Finally, other one-way ANOVAs done for variables not related to hypotheses in 
the present study revealed statistically significant relationships each for age and level o f
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satisfaction with the use of English language in regard to cultural adjustment, each for age 
and level o f  degree program in regard to national and political conditions; each for level o f 
degree program and level o f satisfaction with the location o f Andrews University in regard 
to professional aspects; and for level o f  satisfaction with the use o f English language in 
regard to church work adjustment. In addition, significant interactive effects were 
obtained in 10 different instances.
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CHAPTER 5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
In this chapter, the study is summarized. Conclusions based on the research 
questions and statistical findings o f  chapter 4 are presented Implications for the 
educational mission o f  Andrews University as well as recommendations for future research 
are offered.
Summary of the Problem
The successful reintegration o f international students into their home cultures is an 
important aspect o f international education. In the case of Andrews University, issues 
related to the presence o f international students and their return home to serve their 
country and/or the church should be part o f its educational mission. The problem is that 
even though Andrews University has maintained a large international student population 
throughout the years, no study has been conducted that examines expectations that this 
group may have in regard to potential problems in the return home. Consequently, neither 
has there been data collected on student characteristics influencing the sojourn in the home 
country and the return home experience, nor there exists information about possible 
relationships among the student characteristics and specific reentry variables that shape 
students’ expectations about the return home The lack of information about which 
expectations students may have about the return home and how they relate to specific 
student characteristics created the need to fill the gap in this aspect o f Andrews
136
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University’s educational mission.
The absence o f data on important student characteristics related to the sojourn 
experience o f  international students at Andrews University and the lack o f  information 
about which expectations students may have about the return home pose significant 
challenges to the fulfillment o f that mission.
Given these shortcomings, the overall objective of the present study was to seek 
answers to three basic questions
1 What are the demographic characteristics o f international students at Andrews 
University
2 What are the characteristics o f  the expectations o f reentry problems on the 
return to the home country among the students9
3 How significant are the relationships among student characteristics and 
concerns about the return experience, given a set o f hypotheses9
To that effect, two research questions and 10 hypotheses were formulated The 
research questions concentrated on descriptive aspects o f the study while the hypotheses 
explored relationships among student characteristics on the basis o f background, previous 
experience, and sojourn variables, and the respondents’ expectations o f  problems in the 
return experience on the basis o f seven reentry areas (cultural adjustment, social 
adjustment, linguistic aspects, national and political aspects, educational aspects, 
professional aspects, and church work adjustment).
Summary of the Literature
To understand reverse culture shock, one must first discern the complexity o f the 
phenomenon o f  culture shock (David, 1971; Weaver, 1994; Westwood et al., 1986), and 
culture shock cannot be fully understood without some basic knowledge o f what culture 
is. This explains why, in this study, a  review o f the literature on reverse culture shock
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included a discussion of such important aspects as culture and culture shock.
The value o f using culture as a framework for reverse culture shock is that it helps 
understand the nature of the phenomenon— in other words, why the shock occurs. 
Sojourners may expect that returning home would pose no special challenges to their “out 
o f awareness” identity, as Hall (1959) calls it. They may assume that things have not 
changed at home, or that they themselves have not changed significantly But individual 
sojourners change over time, and what used to be “out o f  awareness” in the home country 
has been transformed by the impact o f a new and different cultural context, that o f the 
host culture. Being engaged in, or simply being in the vicinity o f a different cultural 
context, often results in a transformation and broadening o f the original “out o f  
awareness” cultural framework (Hall, 1959). Reverse culture shock occurs when the 
new— and mostly invisible— “out o f  awareness” in the post-sojourn does not match the 
“out o f  awareness” that the sojourner expected to have maintained (Bennett, 1977).
The culture shock phenomenon among international students coming to the U S. is 
well documented in the literature (Adelegan & Parks, 1985; Chiu, 1995, Kurth, 1995, 
Pedersen, 1991; Surdam & Collins, 1984). The term culture shock describes the 
experiences o f  individuals who become immersed in a culture that is different from their 
own (Oberg, 1960, Parker & McEvoy, 1993; Ward & Kennedy, 1992; Ward & Searle, 
1991). The term itself was coined by Cora Dubois in 1951, and was first used in the 
cross-cultural literature by anthropologist Kalervo Oberg (1960) to describe problems o f 
acculturation and adjustment among Americans who were working in a health project in 
Brazil. Oberg (1960) defined culture shock as the anxiety resulting “from losing all our 
familiar signs and symbols o f social intercourse,” and Hall (1959), a principal figure in the 
field o f  intercultural communication, describes the term as “simply a removal or distortion 
o f  many o f  the familiar cues one encounters at home and the substitution for them o f  other
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cues which are strange” (p 170)
Often precipitated by anxiety (Oberg, I960, p 177), culture shock may also be 
observed as a defense mechanism in the individual, the result o f inconsistencies in the 
cognitive domain that occur when the individual is presented with concepts and behaviors 
that do not fit the existing cognitive framework (Bennett, 1977) This and other 
descriptive approaches, or typologies, have been used to explain the phenomenon of 
culture shock such as stage descriptions (Adler, 1975, Oberg, I960, Smalley, 1963), the 
U-curve o f adjustment (Lysgaard, 1955), and the W-curve o f adjustment (Gullahom & 
Gullahom, 1963).
Many of the observed and self-reported psychosocial difficulties experienced by 
individuals in culture shock can also be part o f  the reality o f those going through a reentry 
process. One major difference between adjusting to a new culture and readjusting to the 
home culture is that the latter may be more challenging and severe given the fact that most 
returnees do not appear to be aware o f  the challenges ahead and, therefore, are taken by 
surprise (Adler, 1981; Austin, 1986b; Brislin & Van Buren, 1983, Koehler, 1986; Sobie, 
1986, Weaver, 1994). In time, people recognize that individuals and situations they once 
knew have changed, and that the nature o f social interactions as well as the meaning o f 
many things have evolved. They soon realize that old cues are no longer operational and 
hence become useless. Anxiety results from not knowing which new cues are needed in 
old— and once familiar— situations (Hall, 1959).
The overall study o f cross-cultural reentry adjustment has typically addressed 
groups such as exchange students (Grove, 1989), foreign service employees (Irish, 1986), 
business expatriates (Adler, 1981), military personnel (Sobie, 1986), and U.S. students 
going on study-abroad or exchange programs (Brislin & Yoshida, 1994, Carolson & 
Widamon, 1988; Martin & Rohrlich, 1991, Nash, 1976; Opper et a l , 1990; Sell, 1983;
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
140
Wilson, 1985) In addition, two compilations (Austin, 1983, Chin, 1994) contain lists o f  
articles, research papers, books, and country-specific works.
Problems in the reentry experience (also known as “reverse culture shock”) are 
primarily rooted in mismatched expectations in the sojourner Research on cross-cultural 
transitions has demonstrated that expectations about the return experience are often driven 
by certain characteristics in the sojourners. These characteristics have been described by 
researchers as background variables (Kealey, 1989; Martin & Rohrlich, 1991, Weissman 
& Fumham, 1987), previous experience variables (Church, 1982, Dunbar, 1992, Fumham, 
1988; Gullahom & Gullahom, 1963, Kealey, 1989; Kim, 1988, Martin & Rohrlich, 1991; 
Torbiom, 1982), and sojourn variables (Church, 1982, Martin & Rohrlich, 1991,
Torbiom, 1982). The presence o f these variables had been affirmed by Brislin and Van 
Buren (1974) in their “Can They Go Home Again?” workshops at the East-West Center. 
They designed workshops in such a way that participants would have an opportunity to 
address questions about the return experience from the perspective o f  numerous 
background, situational, and personal variables.
Because o f the importance given in the literature to these factors, three groups o f  
variables were selected and included in the survey instrument, arranged according to the 
primary categories identified in the literature above, namely, background, previous 
experience, and sojourn variables.
The areas o f  reentry concern had been previously identified in the literature 
(Asuncion-Lande, 1975, pp. 9-13, La Brack, 1994, pp. 48-49; Uehara, 1986, p. 82), but in 
the present study special attention was given to a comprehensive list o f  reentry areas o f  
concern originally created by a number o f  international students at the University o f  Texas 
Janus program. This list was produced by students reflecting on their impending reentry 
experience, and therefore it had a greater value for the purpose o f  the present study Their
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list contained six clusters o f  reentry concern cultural adjustment, social adjustment, 
linguistic barriers, national and political problems, educational problems and professional 
problems. To these six areas another one was added dealing with church-related reentry 
concerns Research on the experience o f  returned missionaries provided the basis for the 
variables listed under the seventh area (Austin, 1983, 1986b, Bratwa et al, 1972, Gish, 
1973, Gleason, 1969, Madsen, 1977, Sellars, 1971; Training Department o f  International 
Resources, 1983)
The third important factor in the literature adding to the framework for the present 
study concerns the issue o f expectations. The area o f pre-reentry expectations is a rather 
recent topic in the study o f cross-cultural sojourns, one that is concerned with the 
possibility that the transition event may be actually shaped by the nature o f anticipated 
circumstances in the experience, and one that has attracted the attention o f a number o f 
researchers (Adler, 1981, Cochrane, 1983, Feather, 1982; Fumham, 1988, Fumham & 
Bochner, 1986. Lobdell as cited in Martin et al., 1995; Martin, 1993, 1995, Martin et al., 
1995; Martin & Rohrlich, 1991; Waddell as cited in Martin et al., 1992; Weissman and 
Fumham, 1987). Such studies indicate that, in the sojourners’ minds, these anticipations 
or expectations shape the final outcome o f  the return home experience The present study 
sought to investigate the relationships among pre-departure expectations o f international 
students at Andrews University in regard to seven reentry areas (cultural, social, linguistic, 
national/political, professional, educational, and church-related) and selected student 
characteristics (identified as background, previous experience, and sojourn variables)
Summary of the Methodology
The office o f computing services provided the researcher with a list o f  324 
potential respondents. The list consisted o f students in F-l and J-l status enrolled at 
Andrews University during spring 1996 A total o f 96 students representing the
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dormitories, the apartments, and the community completed the survey but only 91 or 28% 
were usable Eventually, the entire population in the dormitories (133 or 41 05% in the 
original list) was dropped given the low return among this group. .After this was done, the 
total size o f respondents was reduced to 79, or 41 4% o f 199 potential participants from 
the apartments and the community
The present study has some limitations derived primarily from the small size o f  
respondents which prevents offering definitive conclusions Dormitory students were not 
used in this research but deserve a study o f their own, and even when Seminary students 
were a majority at the time o f this undertaking, a more balanced distribution o f 
respondents would increase the usefulness o f  the data. It is clear that further research, 
based on the study’s findings, would be useful.
For the purpose o f the present study. The Expectations o f  Problems Upon Return 
to the Home Country Among International Students at Andrews University survey form 
was developed containing two parts The first part consisted o f 30 questions addressing 
the three areas o f student characteristics identified as having influence on the reentry 
experience (background, previous experience, and sojourn variables). The second part 
consisted o f a number o f questions under each o f the seven reentry areas (cultural 
adjustment, social adjustment, linguistic aspects, national and political conditions, 
educational aspects, professional aspects, and church work adjustment)
The resulting instrument directly addressed the research questions and hypotheses 
o f  the present study. Face validity was determined by the use o f students and a number o f 
experts. Their recommendations were incorporated into the final edition o f the survey 
instrument. A Cronbach Alpha statistical test was administered on all 79 respondents, 
which reveals high to very high reliability.
In addition to descriptive analyses, the data were examined using r-tests and one-
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way ANOVAs, with subsequent Tukey-HSD whenever significant values were found 
Although the study was primarily concerned with main effects for variables indicated in 
the hypotheses, additional one-way ANOVAs were performed for variables not related to 
the hypotheses and two-way ANOVAs were also done to explore possible interactions. 
The pre-determined level o f significance was p <  05 These tests worked together to 
provide sufficient information to estimate adequate responses to the research questions 
and the hypotheses o f  the present study
Summary of the Findings
There were two research questions and 10 hypotheses related to the seven areas o f  
potential problems in the return experience and to the student characteristics which 
provided framework to the present study The first research question was addressed by 
Part One o f the survey form which contained the student characteristics or demographic 
variables Answers to the second research question were found in the second part o f  the 
survey form containing variables under the seven reentry areas. The 10 hypotheses were 
addressed by analyzing the relationships among factors in both parts of the survey form
Findings About Student Characteristics 
Variables that indicate any kind o f  identifiable pattern from the results o f  the 
survey used in the present study seem to suggest that the average international student 
who lives in University housing or in the community is a male graduate student, 31-35 
years o f age, SDA, married with children, receives no financial aid from SDA sources, has 
been on campus for less than 3 years, had a satisfactory initial adjustment to the U.S., 
enjoys life in this country, is satisfied with the location o f the University and with the 
presence o f many others like himself, is also satisfied with English language usage, spends 
at least an hour a month speaking on the phone with people in the home country, receives
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one to five letters a month, socializes one to five times a month with students from the 
home country, with other international students, and with Americans, has taken one to five 
trips within the U S since arrival, and plans to return to the home country within 2-3 
years
Respondents expressed their highest level o f  satisfaction in regard to the presence 
o f so many other international students on campus, followed by high levels o f  satisfaction 
about their use of the English language, their life in the U.S., the location o f Andrews 
University, and their initial adjustment to the U S Most students socialize one to five 
times a month with students from the same country or with other international students. 
Socialization with Americans was lower but still present.
Findings About Reentry Areas 
When looking at each o f  the seven areas o f the reentry experience, students were 
most concerned about educational aspects in the return experience, followed by national 
and political conditions, and professional aspects. The reentry area o f  least concern was in 
regard to linguistic aspects Individual items under each o f the seven areas revealed that 
educational and professional variables related to professional integration were o f  highest 
concern while variables related to marital relationships and children were lowest.
Findings From Hypothesis Testing 
In the context o f the 10 hypotheses of the present study, the most prominent 
finding is that there is a significant relationship between professional aspects in the return 
experience and times a month that respondents socialized with students from the home 
country No other significant findings were obtained that were related to the 10 
hypotheses; however, significant findings were obtained for other combinations o f 
variables not related to the 10 hypotheses. It is important to consider in the context o f the
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present study that the extent to which non-significant results were obtained might have 
been due to the small sample size. G reater efforts should be made in the future to secure a 
larger number o f  respondents in order to minimize the presence o f  empty cells or small 
size ones. Although hypotheses testing do provide significant findings in a number o f 
areas, they should be regarded as inconclusive until further research is conducted with a 
larger sample size
The findings o f the present study are first examined below by considering each of 
the 10 research hypotheses, followed by other findings
Hypothesis 1 stated that there would be a significant relationship between sex and 
each o f the areas o f potential problems in the return experience. No statistically significant 
results were obtained, therefore the hypotheses for all seven areas o f  concern were not 
supported.
Hypothesis 2 stated that there would be a significant relationship between marital 
status and each o f the areas o f potential problems in the return experience. No statistically 
significant values were obtained for cultural adjustment, social adjustment, linguistic 
aspects and church work adjustment; therefore the hypotheses were not supported for 
those reentry areas. Statistically significant values were obtained for national and political 
conditions, educational aspects and professional aspects; therefore, hypotheses were 
supported for those three reentry areas.
Hypothesis 3 stated that there would be a significant relationship between financial 
aid received from the SDA church and each o f the seven areas o f  potential problems in the 
return experience. Results failed to produced statistically significant values in any o f the 
seven reentry areas and, therefore, the hypotheses were not supported.
Hypothesis 4 stated that there would be a significant relationship between the 
number o f trips taken outside the home country before coming to Andrews University and
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each of the seven areas o f  potential problems in the return experience No statistically 
significant results were obtained for any o f the seven reentry areas and, therefore, the 
hypotheses were not supported.
Hypothesis 5 indicated that there would be a significant relationship between the 
number of times the subjects changed residence before the age o f 18 and each o f the seven 
areas o f potential problems in the return experience This hypothesis had to be abandoned 
because o f error in the construction o f the survey question related to it
Hypothesis 6 stated that there would be a significant relationship between the 
length o f time at Andrews University and each o f  the seven areas o f potential problems in 
the return experience. Again, tests failed to yield statistically significant results for all o f  
the seven reentry areas and, therefore, the hypotheses were not supported.
Hypotheses 7 indicated that there would be a significant relationship between the 
initial adjustment to the U.S. and each o f the seven areas o f  potential problems in the 
return experience. No significant results were obtained from the tests and, therefore, the 
hypotheses were not supported for all seven o f the reentry areas.
Hypothesis 8 stated that there would be a significant relationship between the level 
o f  satisfaction with life in the U S and each o f the seven areas o f potential problems in the 
return experience No significant values were yielded by the tests on all seven areas o f 
reentry concern; therefore, the hypotheses were not supported.
Hypothesis 9 was different. It stated that there would be a significant relationship 
between the amount o f  socialization with students from home country and each o f  the 
areas o f potential problems in the return experience. Tests yielded no significant results 
for all reentry areas, with the exception o f  professional aspects. As a result, the hypothesis 
was supported in regard to professional aspects, but not supported for the other six 
reentry areas.
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Hypothesis 10 stated that there would be a  significant relationship between the 
amount o f socialization with Americans and each o f  the seven areas o f potential problems 
in the return experience. Statistical tests failed to yield significant values for any o f the 
seven areas and, therefore, the hypotheses were not supported.
Other Findings
Even though this study was primarily concerned with main effects for variables 
indicated in the hypotheses, additional tests were done to explore main effects for 
variables not related to the hypotheses as well as possible interactions
Additional Main Effects
One-way ANOVAs done to explore additional main effects resulted in seven 
statistically significant results. There were two significant results each for cultural 
adjustment, national and political conditions, and professional aspects. There was one 
significant result for church work adjustment
Results indicated significant main effects for age and for level o f satisfaction with 
the use o f English language in regard to cultural adjustment. Students who were 26-30 
years old were significantly more concerned about cultural adjustment in the return home 
experience than students who were 46 years old or older. Scores about cultural 
adjustment in the return home experience for students who indicated having a “low” level 
o f satisfaction with their use o f  the English language were significantly different from 
those had a “very high” level o f  satisfaction.
Significant main effects were also obtained for age and for level o f degree program 
in regard to national and political conditions. The mean scores for students who were 26- 
30 years old were significantly different from the means o f students 36-40 years o f age, 
revealing than the younger group was significantly more concerned about national and
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political conditions in the return home experience than were those who were older 
Scores o f students at the bachelor’s level were significantly different from the scores o f 
those at the doctoral level, indicating that those at the lower level were significantly more 
concerned about national and political conditions in the return home experience than were 
those at the higher academic level
Significant main effects were obtained for level o f degree program and for level o f 
satisfaction with the location o f Andrews University in regard to professional aspects 
Students at the bachelor’s level were significantly more concerned about professional 
aspects in the return experience than those who were at the doctoral level. Students who 
indicated a '‘low” level o f satisfaction with the location o f Andrews University were 
significantly more concerned about professional aspects in the return experience than 
those who had a “high” and “very high” level o f satisfaction.
Finally, significant main effects were obtained for level o f  satisfaction with the use 
o f  the English language in regard to church work adjustment. Respondents who indicated 
a '‘low” level o f  satisfaction were significantly more concerned about church work 
adjustment in the return experience than those who were in the middle range or had a 
"very high” level o f satisfaction.
Additional Interactive Effects
Two-way ANOVAs were done to explore possible interactive effects Results 
revealed a total o f 10 interactions, 5 in regard to professional aspects ([1] age and times a 
month socializing with students from the home country, [2] level o f  satisfaction with the 
location o f Andrews University and amount o f  time a month talking on the phone with 
individuals from the home country, [3] level o f  satisfaction with the presence o f 
international students and times a month socializing with other international students, [4] 
level o f  satisfaction with the presence o f  international students and times a month
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socializing with Americans, [5] times a month socializing with students from the home 
country and initial adjustment to the U S ) ,  two in regard to cultural adjustment (age and 
gender, age and school o f enrollment), two in regard to national and political conditions 
(age and school of enrollment, level o f degree program and initial adjustment to the U S.), 
and one in regard to linguistic aspects (level o f satisfaction with the use o f the English 
language and level o f satisfaction with the location o f Andrews University)
The most important aspect o f these results is, perhaps, the effect o f the age 
variable Results of one-way ANOVAs indicated that significant differences were found 
when age was the independent variable, and two-way .ANOVAs indicated that age was a 
significant factor in 4 o f the 10 cases where interactive effects were obtained. In strictly 
general terms, it can be said that in most cases students who are older felt less concerned 
about most reentry variables than younger students. Most o f  the literature reviewed in the 
present study agrees with these findings (e.g. Church, 1982; Martin & Rohrlich, 1991) 
What these interactive effects reveal is that there are significant relationships 
among areas o f  reentry concern and specific combinations o f background, previous 
experience, and sojourn variables. These findings create the need for additional research 
that would expand understanding o f these factors in the context o f  Andrews University
Conclusions
A review of the findings o f the descriptive and statistical analyses o f the present 
study leads to a number o f conclusions, all o f  which are presented in the context o f the 
educational mission at Andrews University. These conclusions, however, should be read 
with caution considering that the size o f respondents was rather small. For instance, non­
significant results in a number o f areas may be due to the small number o f respondents 
which affects the extent to which some o f the following comments should be regarded as 
conclusive
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1 Marital status shapes the way students perceive their return home experience in 
the three most important reentry areas of the present study: national and political 
conditions, educational aspects, and professional aspects These findings indicate that, in 
general, single students experience higher expectations o f problems about the relevance of 
their studies, about professional integration, and about national and political conditions 
back home, including political conditions within the church structure for those who are 
members o f the SDA church. Single students are more likely to have come to Andrews 
University on their own, therefore they may lack strong organizational ties that would help 
them secure a job back home. Lack o f strong organizational ties may also result in an 
inability to “connect” with local church hierarchies Results about national and political 
conditions reveal that single students were more concerned about political issues than 
about the other two reentry areas in which significant results were obtained
Andrews University must help single students through career counseling and 
through interventions that help them address the emotional and cognitive challenges that 
their perceptions o f problems in these areas bring.
2. Age is a significant factor in the way international students address reentry 
concerns Age could be deceiving in the sense that conventional wisdom may suggest that 
older students would have less reentry concerns than younger students Although it could 
be generally stated that when age is the only variable older students will tend to have less 
concerns about reentry issues; when age is seen in conjunction with other variables the 
phenomena becomes more complex. In reality, age cannot be separated from the rest of 
the students’ experiences, so it would be better not to generalize but to look at specific 
conditions. When providing services for this international population, the University 
needs to make sure that all students are included, both younger and older, since the 
dynamics o f reentry impact them at various levels depending on the combination o f
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
151
specific variables.
3 Level o f degree program makes a difference, with students at the bachelor’s 
level experiencing more concerns about reentry issues than students at the doctoral level. 
The reality is that students at all levels may actually experience reverse culture shock in 
similar ways, but we are looking at expectations o f  reentry problems Because the 
literature indicates that most sojourners will experience reverse culture shock, it would be 
better to part from the assumption that all Andrews University international students will 
experience it. It may be that doctoral students are overconfident and need be apprised o f 
the reality o f reverse culture shock so that they can be better prepared to face it. Students 
at the bachelor’s level may be the only ones with a clear understanding o f reality since 
their expectations o f problems are closer to what research indicates. Ultimately, both 
groups need help: students at the bachelor’s level need to be helped by giving them tools 
to deal with their higher expectations o f problems, and doctoral-level students need to be 
helped in developing greater awareness o f  reverse culture shock. Consequently, when 
providing pre-reentry workshops, the differences between these two groups need to be 
addressed differently.
4 International students at Andrews University have had significant travel 
experience prior to coming to the U.S. Research indicates that multiple transition 
experiences help in the process o f  adaptation either to new environments or in the return 
home. It is this particular fact— that international students at Andrews University are 
well-traveled— what may account for a lesser degree o f expectations o f problems in the 
return home experience in the areas addressed by the present study If students have 
moved in significant ways in the past, and if those moves have included spouse and 
children, and if they are connected to a secure job environment on the return home (such 
as those who are sent by their local or regional church organization), then their
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expectations o f problems in the return home experience may be significantly lessened 
This seems to  be the case for most international students in the present study When 
ascertaining needs for the international student population, service providers need to make 
a distinction between those whose return home environment appears more secured and 
those whose return home environment is more ambiguous. This does not mean that 
reverse culture shock will be lessened by having a job secure in the home country, but 
expectations o f  problems will be different because o f  it. The primary task in any 
orientation or training program should then be to balance expectations and to bring these 
variables to light, so that students can be better prepared to deal with them.
5 Satisfactory initial adjustment to the U.S. seems to  reduce the level o f 
expectations o f problems in the return home experience. Once more, previous research 
has pointed out that success in previous transitions leads to better adjustment in future 
transitions. I f  students coming to Andrews University— and to the U.S.—for the first time 
have a positive experience, they may feel better prepared for their return experience 
because they have tested their abilities for cross-cultural adaptation. La Brack (1993) had 
pointed out the need to see reentry from a more holistic perspective, one that includes pre­
departure from the home country as well as pre-reentry in preparation for the return home 
Emphasis should be given, then, to making possible a successful first entry experience 
when coming to the U.S.— and to Andrews University— as a way o f facilitating better 
adaptation during their sojoum as well as better preparing them for the return home 
experience The implications for recruitment are that efforts to bring international 
students to Andrews University should be supported with materials that provide a fuller 
disclosure o f  the benefits and challenges o f studying in another country, and with effective 
interventions that help facilitate a satisfactory initial transition from the home country into 
the U.S./Andrews University. At the end of their sojoum at Andrews University, students
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are then reminded o f those initial challenges and provided with the tools for the next 
transition, this time going back home
6 High levels o f satisfaction with life in the U S . and with the use o f the English 
language help clarify notions that seem to point out in the opposite direction. Many 
international students on this campus come from countries that are multilingual, or in 
which English is the national language There is anecdotal evidence o f difficulties related 
to writing skills and even communication skills in English, which must not be overlooked, 
and more research is needed in the area o f language skills before stronger conclusions are 
reached on this matter.
7 A high level o f  satisfaction with the presence o f  so many international students 
is a significant finding in the present study. Part o f  Andrews University’s success in 
attracting international students lies in the historical presence o f such a rich and diverse 
population. This is a fact that the University has used well in promoting itself and, 
according to this finding, with good reason. Although there are no other variables in the 
present study that point out to specific cross-cultural problems, there is anecdotal evidence 
to suggest that Andrews University as an organization and in its structure remains 
primarily a U.S. majority culture campus. A high level o f  satisfaction with the presence of 
international students could be seen as a sign o f relief if the overwhelming U S culture o f 
the campus is acting against the success o f the same students. In that situation, a rich and 
diverse population is seen as remedying some o f the potential results o f an environment 
that may not be totally responsive to the special needs o f  its diverse population. A 
question that needs to be asked in future research in this area is whether this population 
perceives that Andrews University is a racist or xenophobic environment, or whether they 
perceive that the campus is addressing their needs in a satisfactory manner These 
questions were not asked in the present study, but if positive answers are obtained in
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another research project then it would point out to serious educational conditions that 
would need to be properly addressed.
8 One particular factor that may connect with the previous conclusion is the 
socialization variable. The fact that socialization with Americans is limited for all groups 
could be considered as evidence o f the cultural alienation suggested above Since students 
are socializing mostly with other students from their home country and with other 
international students, then less than ideal conditions exist for learning across cultures, 
particularly with the host culture One o f the ideals o f international education is to seek an 
elegant balance o f cultural exchanges among the host culture and other cultures. A 
demonstrated lack o f cultural exchanges points out to potential limitations in the 
environment such as institutional limitations that operate against the success o f 
international students, a factor that needs to be explored further.
Findings o f  the present study indicate that students who have no opportunities to 
socialize with other individuals from the home country tend to have less expectations o f 
problems in the return experience. This condition presents two problems: first, inadequate 
expectations o f reverse culture shock would make the actual return experience more 
traumatic and, if so, students must be helped in formulating adequate return expectations, 
second, lack o f social interaction with students from the home country may affect the well­
being of these students, so that interventions are needed to facilitate a more well-rounded 
educational experience in these individuals
In addition to  the above, a high level o f socialization among students from the 
same country is not necessarily bad. It is a good sign insofar as it creates a supportive 
environment that enhances success. But success in this area should not prevent success in 
socialization levels with the host culture. By the same token, a high level o f  socialization 
with other international students is very good, as it breeds higher cross-cultural learning
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and it supports a global vision among the students, particularly in the context o f a church 
institution. The only warning sign is when a high level o f socialization among students 
from the same country and among international students themselves is not accompanied by 
a higher level o f socialization with Americans.
One aspect o f this situation involves services for international students. Efforts in 
securing the success o f  international students should be seconded by efforts to fulfill the 
higher ideals o f  international education, which include higher exposure and interaction 
with the host culture Social and cultural activities for international students should be 
designed to attract U.S. students as well. Such opportunities for interaction benefit both 
groups.
9 The number o f  phone calls made to the home country and the number o f  trips 
taken within the U S highlight the economic impact that international students have in 
their environment. Financial contributions to society and to the campus are not limited to 
tuition-related economics, they also impact the larger society and the country in general. 
More should be done to highlight this economic impact as an advocacy tool on behalf o f  
international students themselves and on behalf o f  the institution
10. Findings also highlight special conditions and lifestyle circumstances o f 
international students. These conditions are different from the conditions o f foreign-born 
students who are permanent residents or U.S. citizens In the general context o f Andrews 
University as a diverse institution, the presence o f  so many foreign-bom nationals is an 
asset, but high numbers can be deceiving if special attention is not given to the special 
needs and circumstances o f  the smaller international population in F-l and J-l status who, 
by definition, must return home. Awareness o f  high numbers o f  foreign-born nationals 
must not be necessarily abandoned, but should be accompanied by precise figures o f  actual 
F -l and J-l students. The latter would be even more successful, particularly for the
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purpose o f  budget appropriations, if greater awareness is created about special needs o f 
that population— needs that cannot be denied, omitted, or forgotten if the educational 
mission o f  Andrews University is to be fulfilled. This study reveals that international 
students do have expectations o f  problems in the return home experience, and also that 
these expectations relate to specific characteristics. As can be seen in the next section, 
professional integration is an area o f  students’ concern that has been overlooked. 
Anecdotal evidence suggests that many of Andrews University’s foreign graduates do 
experience significant problems in the return home experience
11 International students are more concerned about educational aspects, national 
and political conditions, and professional aspects, in that order. Findings from students’ 
expectations o f  reentry problems in those areas point out that the highest concerns are 
about educational relevance and professional integration issues. Eight o f the top 15 
variables o f  reentry concern deal with aspects o f professional integration in the context o f 
educational aspects (five variables), professional aspects (two variables), and national and 
political conditions (one variable). Students’ expectations reveal both an understanding of 
conditions in the home country (i.e., local limitations) and awareness o f the value o f the 
education being received (i.e., “I want to keep up-to-date”). There are limitations in what 
the institution can do to increase the relevance o f the degrees it grants to international 
graduates, and economic realities in most countries represented at Andrews University 
pose special challenges. The main question is whether anything is being done at all. The 
institution may have reasons to expect U.S. students to  have access to sources o f 
knowledge and to  keep up with new trends in their respective fields because they will 
remain in the U.S. Electronic access may not be readily available or may be very costly in 
most other countries, and economic limitations pose an additional challenge in regard to 
purchasing specialized journals or publications; hence the obvious discrepancy between
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conditions within the U S and conditions abroad. Faculty and administrators may feel 
that there is almost nothing they can do; in addition, the presence of many extension 
programs that Andrews University has around the world may be perceived as a primary 
source for additional professional growth and development. In actuality, extension 
programs address the need o f  a totally different audience, therefore many Andrews 
University graduates are left without adequate professional development opportunities 
once they return home
The best approach for addressing professional integration and educational 
relevance issues is for all schools of the institution to get together and address the problem 
in a corporate fashion. The various schools o f  the University should be concerned about 
the academic and professional integration o f their international graduates in a way that 
special attention is given to their particular circumstances once they return to their country 
o f origin. Each school should look at the issue independently from a corporate response 
to the problem The vast experience in overseas service by faculty and administrators, as 
well as the information that students themselves can provide, could be the basis for the 
development o f  a national model in this critical area. The abundance o f church-related 
resources seems to be a naturally-occurring asset that deserves careful attention in order 
to maximize benefits for Andrews University’s international graduates.
12. Findings in the area o f church work adjustment reveal no significant issues o f 
concern, with one single exception (see item 13 below). Lack o f  concern about church 
work adjustment is, in itself, a significant finding. In other words, there is something 
particular about international students at Andrews University, many o f whom will return 
to their home countries to  w ork for the church, that makes them feel that church work 
adjustments are o f  no major concern. The reason may be found in particular aspects o f the 
SDA microculture For instance, different from any other international student population
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on a given U S campus, SDA students from overseas come with a set o f experiences and 
expectations already pre-established by a “global” church and a strong educational 
presence around the world.
In addition, the international educational presence is an undeniable historical fact, 
so that students who come to campus and return to their home countries to work for the 
church are part o f  a long historical tradition. This historical tradition may be driven by 
family factors, or by a high commitment from local church organizations and 
administrative regions. Many international students are already church leaders who are 
aware of local needs, a condition that helps them remain focused once they arrive on 
campus. In many cases, ecclesiastical environments at home are similar to ecclesiastical 
environments at Andrews University, a condition that may remain the same throughout the 
student’s sojoum. It is perfectly possible for many SDA international students to leave 
home having attended an inspiring church service in their hometown, and upon arrival at 
Andrews University attend another inspiring church service not very different— as far as 
liturgy, language, and format— from the one at home. Therefore, there are reasons to 
believe that church work transition should be the least challenging o f all factors for these 
students!
In the context o f  findings related to professional aspects and national and political 
conditions, international students at Andrews University do remain concerned about 
ecclesiastical politics. The third and fourth highest areas o f reentry concern referred to 
political conditions in the country and in regard to “too much politics in your office and 
among colleagues, so that you would have to ’play by the rules’ o f  the political game in 
the work place.” This is a clear reference to specific working environments in the context 
o f ecclesiastical work. Because o f its very nature as an institution o f the world church, 
Andrews University is limited in what it can do to address political conditions within the
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church abroad, and given the tremendous complexity o f socio-culturai differences around 
the world, this may be an area that the institution may be better off leaving untouched! 
However, avenues should be provided for students to discuss some o f these issues in order 
to be enlightened by the experience of fellow students or faculty
13 The lowest area o f concern for this group o f international students was in 
regard to changing gender role expectations for the spouse This is an aspect o f 
international education at Andrews University that deserves greater attention. Anecdotal 
evidence suggests that there are high numbers o f  conflicting situations between spouses 
due to changing role expectations caused by their sojoum in the U S Findings in this area 
seem to suggest quite the opposite, with students reporting the lowest level o f concerns 
about this variable in the return experience. Additional study in this area should help 
clarify the issue, but these findings raise questions about the students’ awareness o f 
potential conflicts due to gender role changes in one or both spouses The best way to 
address this issue is to include discussions about gender role expectations in pre-reentry 
workshops
14 There is one financial aspect o f special concern to international students at 
Andrews University that relates to local economic realities and expectations o f  financial 
compensation. Three o f  the top 15 concerns in the reentry experience referred to financial 
realities in the return home experience and included concerns about low compensation and 
about a desire for a better financial future. A third variable (the highest ranked o f those 3 
and the only one from the church work adjustment area included in the top 15 variables) 
referred to “adjustment to local economic realities,” “limitations in the buying power,” and 
being “paid in local currency,” among other things. This finding reveals that international 
students are able to compare economic realities at home with economic realities in the
U S and that they possibly wish their situation to be better upon return to  the home
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country. Since economic conditions in the home country and within the local church are 
difficult— or impossible— to change, these expectations o f  problems in the return are very 
real and, quite possibly, the source o f considerable anxiety.
These findings reveal that it is realistic to assume that most students preparing to 
return to their home countries will be troubled by economic disparities between their 
experience in the host country and their experiences in the return home. Once more, 
adequate preparation is essential so that expectations are clarified and tools are provided 
to equip them for the return home. Special attention should be given to skills that help 
minimize anxiety resulting from troubling circumstances in the home country, and access 
should be provided to  psychological support services that would help students face these 
issues. In addition, further study must be done to explore how economic status affects 
reentry
15 International students are not concerned with cultural adjustment, social 
adjustment, or linguistic aspects in the return home experience, at least not in any 
significant way. Students do not expect substantial socio-cultural challenges, even when 
research has shown that these areas form the core o f  the reverse culture shock experience. 
These findings reveal that increasing awareness o f  socio-cultural challenges in the return 
experience should be an intricate part o f services for international students, insofar as the 
institution is committed to a more successful personal and professional integration among 
its international graduates. Low expectations o f  socio-cultural problems after the return 
home experience reveals high levels o f  ignorance as to  the effect that these variables have 
on the return experience. Even in the presence o f special characteristics among the 
international student population at Andrews University, such as the ones described in 
other conclusions above, no one is exempted from the socio-cultural challenges in 
transitional experiences. Concerns about social adjustment ranked lowest among the
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seven areas o f  reentry concern, and social adjustment variables addressed children’s 
adjustment, changes in gender role expectations, frustration with relationships with friends 
and relatives, social alienation, adjustment from individuality to collectivism, and lack o f 
social opportunities among others. That respondents ranked both cultural adjustment and 
social adjustment lowest among the seven clusters o f potential reentry problem reveal a 
dangerous lack o f cognitive and emotional awareness about what occurs to these students 
during their sojoum and about what will occur to them once they return to their home 
countries.
The reality described in the previous paragraph should form the basis for 
courageous approaches to student services at Andrews University. I f  students remain 
unaware o f the socio-cultural challenges in the return experience, they are going to resent 
not having received adequate help while on campus. Resentment in this area would lead 
to lower levels o f satisfaction with their student experience at Andrews University, a 
factor that enrollment management needs to consider carefully The positive side o f  this 
reality is that the University is given a great opportunity to provide effective services that 
could help prepare students for their return home, including skill-building interventions 
that address cognitive and emotional challenges
16 Sex is not a significant factor in the area o f  expectations o f problems in the 
return experience. Both sexes have expectations o f problems, with women rating their 
expectations o f  problems higher than men in all seven reentry areas. These differences, 
however, are not significant and contradict previous research. There is a need for 
additional study about what aspects o f  the educational experience at Andrews University, 
or within the SDA church, are responsible for this phenomenon. Three factors must be 
viewed when considering the responses o f women in the present study First, graduate 
students and Seminary students (in both cases representing the majority o f respondents in
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
162
the present study) are mostly male A little over a third o f  respondents were women, and 
while these number are representative o f  actual demographics on campus, wom en’s issues 
deserve more careful attention.
Second, the SDA microculture remains in great part a male culture, and one where 
a woman’s role is still perceived as secondary. If this is true, women themselves may see 
their role as secondary, therefore they would not report very high expectations o f  
problems when compared to  men who almost always see themselves in primary leadership 
roles within the church. I f  the culture o f the home country supports a secondary role for 
women, then women graduates who know this would tend to lower their own 
expectations about professional involvement upon return. Women may have only two 
choices: conform or fight it. The fact that these findings do not reveal very high 
expectations o f problems may indicate that most women graduates have chosen to 
conform.
Third, women may experience less pressure to perform academically and 
professionally, since most traditional gender roles would assign greater importance to 
homemaking and child-rearing than to professional involvement.
In all o f these considerations, additional research is needed to confirm or deny 
these assumptions.
Recommendations for Educational Mission
In the larger context o f  international education, it appears that institutions o f 
higher education have used a number o f approaches to  address the issue o f effective 
services for international students. One approach has been to see international education 
as an ad  hoc function o f the institution. Evidence o f this approach is often seen in:
1 Insufficient efforts being dedicated to pre-departure (prior to arrival in the 
U.S.) and pre-reentry (prior to departure to the home country) orientation, as well as to
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professional integration training, in spite o f the importance that these types o f 
interventions have for successful sojourns
2. Misalignment o f  offices dealing with areas o f  international education, so that, 
for instance, study abroad, immigration and support services, international admissions, and 
financial aid are each under separate administrative divisions
3 Increased rhetoric about the benefits o f  international education on the campus, 
but limited attention is being given to cultural alienation among international students, or 
to issues o f discrimination.
A more constructive approach can be seen in educational practices that incorporate 
international education principles in their core. Evidence of this is seen in:
1 Life-giving practices that help students from all nationalities learn from each 
other. International students alone do not carry the burden o f internationalizing the 
campus, or diversifying its culture.
2 A careful balance o f seemingly disjointed administrative functions. For 
instance, this balance leads to equal attention being given to professional integration of 
both U S and international students.
3 Holistic approaches used to address the needs o f international students In this 
way attention is given to the full circle o f circumstances in the experiences o f  international 
sojourners, from pre-departure from the home country to professional integration back 
into the home country.
Successful adaptation seems to result from adequate preparation and the formation 
o f  realistic expectations about the sojourn. Better adaptation leads to a more successful 
academic experience and to a higher level o f satisfaction with the experience. Andrews 
University stands to benefit from an exploration o f its current practices, so that an 
approach is chosen that best represents the historic international commitment o f  the
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institution. The findings from the present study, however modest, are significant because 
they reveal important factors in the on-campus experience o f  international students. They 
also reveal the nature o f  expectations about the return home experience for this group in 
particular. As a result, recommendations are offered drawing from the literature review, 
from the findings, and from a mixture o f  the two
Recommendations From the Literature 
The University’s contributions to the success o f  its international student population 
could be enhanced if the following factors are present:
1 Admission materials contain pertinent information about cross-cultural 
sojourns, about American cultural aspects, and about life on campus and in the U.S.
2. Opportunities are provided for greater crosscultural interaction on campus, 
which include higher exposure to, and interaction with, the host culture
3 Special attention is given to demographic variables impacting the sojourn 
experience. Differences on the basis o f sex, age, marital status, level o f degree program, 
and previous experience are taken into consideration.
4. Faculty and administrators acquire greater awareness o f  culture shock issues 
and how it affects international students upon arrival The same level o f knowledge is 
developed about the challenges of reentering the home culture upon completion o f a 
degree program.
Recommendations From Findings o f  the Study 
Student-centered approaches may have a profound impact on the experience o f 
international students and in the way they prepare themselves for the return home. 
Examples o f  applicable interventions appear below:
1. Efforts should be made to enhance the possibility o f a successful first entry
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experience when coming to the U S — and to Andrews University— as a way o f facilitating 
better adaptation during the students’ sojourn and better preparation for the return home.
2. Special groups o f  students deserve special attention For instance, single and 
younger students could benefit from effective career counseling and interventions that 
would help them address the specific emotional and cognitive challenges brought about by 
their expectations about the return home. In addition, married and older students could 
benefit from a more realistic understanding o f the reentry home experience, and students 
at the bachelor’s level need cognitive and emotional tools to deal with higher expectations 
o f problems, while doctoral-level students need to develop greater awareness o f the reality 
o f  reverse culture shock.
3 Pre-reentry workshops should include discussion of changes in gender role 
expectations, political conditions within the church, financial conditions, and professional 
integration issues. Pre-reentry workshops should give special attention to family and 
spousal relations during the sojourn and after the return home.
4. To enhance crosscultural interactions, on-campus social and cultural activities 
should aim at attracting both international and U.S. students
Recommendations From the Findings 
and From the Literature
1. All Schools as well as specific departments with large international student 
enrollment should look at the implications that problems in professional integration have 
for their international student graduates. It should be the concern o f each discipline to 
increase the relevance that each particular degree program can have on individual 
international students and on the country they represent.
2 Special attention should be given to the special conditions o f women, both 
during the sojourn and in the return home experience. In addition, avenues must be
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provided for them to address specific concerns related to changes in gender role 
expectations.
3 The Institute o f  World Mission already conducts cross-cultural training for 
business executives in the area. These activities are intended to help U S businessmen 
with preparations for their overseas experience through pre-departure as well as reentry 
training. The possibility o f offering similar services for international students who return 
home to work in a church-related function should be studied.
Recommendations for Future Research
While the limited scope o f  the present study prohibits definitive conclusions, it is 
clear that further study, based on the findings, would be useful. Consequently, the 
following recommendations are presented for future research:
1 Difficulties related to writing skills and communication skills in English deserve 
greater attention in future studies, particularly since findings in this research point out a 
high level o f satisfaction with the use o f the English language. Anecdotal evidence does 
suggest the presence o f higher level o f  problems related to the use o f English language 
than could be seen in the results o f the present study, therefore additional research is 
needed to clarify this delicate aspect o f  the international student experience
2. A question that needs to be asked in future research is whether international 
students see racism as a significant issue on campus. Whether international students 
perceive the environment at Andrews University as racist or xenophobic is important for 
the educational mission o f  the institution, given the findings related to socialization.
3 Additional study is needed in the area of expectations o f  change in gender roles 
by international students in the context o f  the return experience. For example, research 
could explore specific role expectations by men and women during their U S sojourn and 
upon returning to  the home country.
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4 Additional study is needed on aspects o f the educational experience at Andrews 
University that affect gender role expectations. This is different from the study suggested 
above in that greater attention is given to factors in the environment as opposed to 
individual perceptions o f gender roles.
5 Research is also needed in the area o f  specific professional expectations based 
on sex. The central focus here is on professional integration issues so that the relevance o f 
U S education is contrasted on the basis o f sex. A particular feature o f  this study is that 
women respond to issues about women, and men also respond to issues about women.
6 A longitudinal study involving expectations o f  reentry problems o f international 
students at the point o f entry into U.S. culture and expectations o f reentry problems in the 
return experience prior to graduation is needed. Such research project could also include 
a midpoint survey collection.
7 Future research projects need to include the large international student 
population in the dormitories.
8. Additional research is needed in those areas where significant interactive effects 
were found, as a way o f exploring which particular combinations o f variables enhance 
success in the sojourn experience and which ones hinder successful transitions
9 How the reentry experience is shaped by economic distinctions (affluence) 
deserves further consideration. Special attention could be given to economic background 
and/or social status by allowing students to self-identify on the basis o f economic status or 
social ranking within their own countries.
10 If  a way is found to  preserve the anonymity o f respondents, including the 
question about country o f origin as one of the background variables could be very 
valuable.
11 Personal interviews should be added to the design of any future study
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12. In the replication o f this study, the following changes are recommended: 
a. In the demographic section o f  the survey form, change the format o f 
questions 2, 14-17, and 28-29 so that students can write actual numbers. For 
instance, instead of circling an option to indicate that the respondent is between 
26-30 years o f  age, the answer would be the actual age.
b Interviews are needed to complement numerical data. The use of 
interviews would require questions that may address sensitive issues while 
maintaining the anonymity o f respondents.
c. Better efforts should be made to guarantee a representative pilot study
d. Puerto Rican students should not be included in future study because o f the 
possibility o f  contamination o f the sample.
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1712 12the Avenue SE
St. Cloud MN 56304
/
Dear Jose:
RE: APPLICATION FOR APPROVAL O F RESEARCH INVOLVING HUMAN SUBJECTS 
HSRB Protocol a : 95-96: 14 Application Type: Original
Category: Exempt Action Taken : Approved
Protocol Title : The Relationship Among Expectations o f  Reentry Problems o f  International
Students at Andrews University and Selected Student Characteristics
On behalf of the Human Subjects Review Board (HSRB) I want to advise you that your proposal has been 
reviewed and approved. You have been given clearance to proceed with your research plans.
All changes made to the study design and/or consent form after initiation of the project require prior 
approval from the HSRB before such changes are implemented. Feel free to contact our office if you have 
any questions.
The duration of the present approval is for one year. If your research is going to take more than one year, 
you must apply for an extension of your approval in order to be authorized to continue with this project.
Some proposal and research designs may be of such a nature that participation in the project may involve 
certain risks to human subjects. If your project is one of this nature and in the implementation of your 
project an incidence occurs which results in a research-related adverse reaction and/or physical injury, such 
an occurance must be reported immediately in writing to the Human Subjects Review Board. Any 
project-related physical injury must also be reported immediately to the University physician, Dr. Loren 
Hamel, by calling (616) 473-2222.
We wish you success as you implement the research project as outlined in the approved protocol.
Sincerelv, *
James R. Fisher, Director 
Office of Scholarly Research
c: John Youngberg
Offea of Scfwrt/ty arrh. I lawgWy Hafl, Rm. 130. (018) 4714086 
Aa o m  Umvwwy. to m an  Spnngs. Ml 4810*4355
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Expectations o f Problem s \Jpon R eturn  
to the Home Country A m o n g  
In ternational S tudents M  A ndrew s  V/nivcrsitvj
Letter of Introduction
DEAR FELLOW INTERNATIONAL STUDENT
International students often experience certain difficulties when returning to their home countries 
after a period of study in the United States Some of these difficulties may be related to the way 
they re-observe their country upon return. Others discover unexpected complications in 
establishing or reestablishing relationships with friends or relatives who stayed behind. Some find 
their own sense of personal and professional growth in conflict with expectations of colleagues 
.And, finally, some others may question the value o f their experience in the U S once they are 
faced with the demands of their works. These difficulties tend to take students by surprise 
because students do not expect these problems to occur in the home country “Home is home” 
or, at least, that is the way they think it should be
Researchers studying these difficulties report that many students are taken aback by the nature 
and intensity of these readjustment conflicts. Most studies in this area are usually conducted after 
the students have returned home. This investigation will look at perceptions o f potential 
problems prior to the actual return home: in other words, while you are still here, at Andrews 
University This investigation will attempt to discover how YOU and others like yourself, 
acknowledge the possibility of adjustment problems once you return to your country Of equal 
importance is the study of how these perceptions relate to selected student characteristics.
This study has not been attempted before at Andrews University Your participation will make it 
possible for the researcher and for the institution to address the needs that the study will reveal 
Your prompt response will greatly facilitate this work.
The investigation is totallv anonvmous. which means that no one will know how vou answered9 • * '
these questions. You are encouraged to respond frankly and to comment on the different areas as 
you see necessary. Remember to answer each question as accurately as you can. Thanks for 
agreeing to participate and for dedicating your valuable time to this pioneering study
Jose R. Bourget-Tactuk 
Ph D Candidate
School o f Education, Andrews University
TJiAnlts for  \jo u r  pArticipAtion
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April 17. 1996
DEAR INTERNATIONAL STUDENTS:
As you may already know, Andrews University has been blessed by a numerous and diverse international 
student population. For decades, Andrews has helped these students complete their professional ambitions and, 
having obtained their graduate or undergraduate degrees, most o f  them have returned to their home countries to 
pursue personal, professional, or church-related endeavors. We are proud o f the contributions they have made 
to society in general and to the Seventh-day Adventist Church in particular.
It has become obvious to us that many of these students experience some adjustment difficulties once they return 
home. Although there is very little that we can do to change conditions at home, we can certainly attempt to do 
better in preparing our students for the return experience. But, first of all, we need to find out what are the 
areas that will most likely interfere with a successful reintegration to the home culture. In this regard, I would 
like to encourage you to respond to the enclosed survey being conducted by Josd R. Bourget in the School of 
Education. Josd was the first full-time director of the international office at Andrews several years ago, and for 
the past few years has worked with other professionals and institutions in addressing some of these issues. I 
believe that his findings will significantly benefit our undersunding o f your situation and will prepare us to 
serve you better in the future.
I know that your schedule is very demanding, but I also believe that taking thirty minutes to respond to this 
survey will make you feel good about assisting a fellow student, and for helping us in the university structure to 
understand your conditions in a more comprehensive way. I invite you to respond promptly and accurately so 
that Josd can provide us with valuable findings.
I also take this opportunity to thank you for your presence on our campus. You make our atmosphere much 
richer and exciting and the contributions you bring to our classes and student life are appreciated by the entire 
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DEAR FELLOW STUDENT 
AND FRIEND:
I am very sorry to have missed you. Last Thursday, I 
left a survey form in your apartment for the purpose 
o f completing my dissertation research at Andrews. 
The questionnaire addresses some issues related to 
international students on this campus. I came to your 
apartment twice today and, since I have to return to 
Minnesota where I live, I will not be able to come 
back in person to pick it up in person and be on time 
for my research deadline. However, I would greatly 
appreciate it if you can send me the completed 
questionnaire directly to me not later than 
W ednesday, April 24. 1996. Use the self-addressed 
envelope that came with the questionnaire for mailing 




School o f Education
“Today for me, tomorrow for you.
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DEAR INTERNATIONAL STUDENTS:
Last week you received a survey form in the mail during my week-long visit 
to Andrews University to conduct my research. I apologize for not including 
return postage for the mailing o f your survey forms. Please detach the stamp 
below and use it to mail your survey form using tite self-addressed envelope.
I had a 50% return with students living in the apartments and was glad to see 
many of them in person. In order to have a valid sample for my study. I need 
at least a 50% return on the 220 letters sent by mail, including yours.
I need vour help! Please complete this survey so that I can have enough
Use this stamp to send the 
completed questionnaire.
Jose R. Bourget 
1712 12th Ave. SE 
St. Cloud MN 56304
For additional comments about 
this project, write me via e-mail 
at jbourget@csbsju.edu.
Kindly deliver to:
information to conduct a reasonable study of this 
important area. I thank those of you who have 
already completed the survey, and if you have 
already mailed yours, then use the enclosed stamp 
for something else. All forms must be received not 
later than April 29,1996. On the average, it will 
take you 20 minutes to complete it. Thanks again. 
Jose R. Bourget, PhD. candidate. School o f 
Education.
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Expectations of Problems Vpon Return 
to the Home Covmtrvj Amor»5 
International StwOents At Andrews V/niversitv^
Letter of Introdwction
DEAR FELLOW INTERNATIONAL STUDENT
International students often experience certain difficulties when returning to their home coumries 
after a period of study in the United States Some of these difficulties may be related to the way 
they re-observe their country upon return. Others discover unexpected complications in 
establishing or reestablishing relationships with friends or relatives who stayed behind. Some find 
their own sense of personal and professional growth in conflict with expectations of colleagues. 
.And. finally, some others may question the value o f their experience in the U S once they are 
faced with the demands of their works These difficulties tend to take students by surprise 
because students do not expea these problems to occur in the home country “Home is home" 
or, at least, that is the way they think it should be.
Researchers studying these difficulties report that many students are taken aback by the nature 
and intensity of these readjustment conflicts. Most studies in this area are usually conducted after 
the students have returned home Tms investigation will look at perceptions of potential 
problems prior to the actual return home: in other words, while you are stiil here, at .Andrews 
University. This investigation will attempt to discover how YOU and others like yourself, 
acknowledge the possibility of adjustment problems once you return to your country Of equal 
importance is the study of how these perceptions relate to seleaed student charaaeristics.
This study has not been attempted before at Andrews University. Your participation will make it 
possible for the researcher and for the institution to address the needs that the study will reveal. 
Your prompt response will greatly facilitate this work.
The investigation is totally anonymous, which means that no one will know how you answered 
these questions You are encouraged to respond frankly and to comment on the different areas as 
you see necessary Remember to answer each question as accurately as you can. Thanks for 
agreeing to participate and for dedicating your valuable time to this pioneering study
Jose R. Bourget-Tactuk 
Ph.D Candidate
School of Education, Andrews University
TViAvilts for yo u r  pArticipAtiovi
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TAUT ONE: DEMOGRAPHIC INFORMATION
Circle the letter that indicates your answer to each question.
1 What is your sex'’ a. Female b Male
2 How old are you ’
a 2! to 25 b. 26-30 c 3 1 -35
d. 36-40 e. 41-45 f. 46 or more
3 A 'e you a Seventh-day Adventist’ a  Yes b. No
4 Are you married" a Yes b. No
5 Do you have children living with you’ a  Yes b. No
6 Is vour spouse, fiancee or the person you are going out with 
(dating) from a country did’erent than your own’
a. Yes b No
7 In u hicb School within the university are you enrolled’’ 
a Education c Technology e Business
b Arts <fc Sciences d. Seminary f _____________
8 What is vour degree Program (3 .A., NLA. etc ) and area of 
specialr.'__________________________________________
9 Lr vou are a Seventh-day Adventist, what is your Union and 
Division of origin ’___________________________________
[ ] I am oot a Seventh-day Adventist
10 Are you receiving financial assistance-total or partial--fiom 
anv SDA church organization or SDA institution (including 
Andrews University)" a. Yes b No
11 Are you receiving financial assistance—total or partial—mom 
your government, a non-profit organization, or agency ’
a. Yes b No
12 Are you receiving financial assistance—total or partial—mom 
any land of organization or institution not included in 
questions 10 and 11 above’ a. Yes b. No
13 If vou are not receiving financial assistance from anv source 
mentioned in quesuons 10 to 12 above, how are you paying 
your studies at Andrews University (mark all that apply)?
a My own personal tiinds (including spouse’s work) 
b Working on campus
c Financial aid (loans/grants) at the university 
d Money saved prior to coming to Andrews University 
e Other (please write in )_____________________________
14 If you work or have worked for the Seventh-dav Adventist 
(SDA) Church, how many years of service do you have’’
a LessthanS b 6-10 c 11-15 d 16ormore 
e I have not worked for the SDA Church
15 Number of trips taken outside your country before coming to 
Andrews University’
a 3 or tewer b -i-o c 7 or more
16 How- many times did you change your country of residence 
before the age of 18’
a 3 or fewer b. 4-6 c 7 or more
17 How long have you been at Andrews University ’
a. Less than 3 >ts. b 4-6 its c 7 -  vrs
18 How- would you describe your initial adjustment to the U S ’ 
Very difficult Difficult In between Easy Very easy
a b c d e
19 What is your level of satisfaction with your Life in the U S ’ 
Very low Low In between High Very high
a b c d e
20 What is your level of satisfaction with the location of A U  ’ 
Very low Low In between High Very high
a b c d e
2 1 Rate your level of satisfaction with the presence of so many 
other international students on campus:
Very low Low In between High Very high
a b c d e
22 Rate vour satisfaction with vour use of the English language 
Very low Low In between High Very high
a b c d e
23 How much time do you spend every month talking on the 
phone with individual's in your home country ’
a. None b Less than i hour c. More than 1 hour
2 4  How many letters from home do you receive every month’’ 
a. None b 1 -5 c. 6 or more
25 How- manv times a month do you socialize with other students 
from your home country ’
a. None b. 1-5 c 6 or more
26 How many tunes a month do you socialize with other 
international students (not from your home country)’ 
a. None b 1-5 c. 6 or more
27. How many n m a  a month do you socialize with Americans'’ 
a. None b 1-5 c 6 or more
28 How many tnps of 3 days or more have you taken in the U S ’ 
a. None b. 1-5 c. 6-10 d. 11 or more
29 In how many years do you plan to rerum to your country ’
a No plans to return b 1-5 c. 6 or more
30 Indicate vour place of residence
a. University apartments b Dormitory c Other
Now please continue with Part Two: 
Areas of Potential Problems Upon Return
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PART TWO: A reas o f  Potential Problems \Jpon
R eturning  Home
I n s t r u c t i o n s
Please respond to the questions in the survey beginning with
Pan I. then continuing with pan II, by
1 Reading the questions with care and respond as accurately 
as possible
2. When finished, placing the survev form inside the maniia 
envelope ui which it was mailed. Remove the m a i l i n g  label 
with your name and address on the envelope, and in its 
piace use the m a i l in g  labei with the return address.
3 The questionnaires will be picked up in person for those 
Living in the dormnones or in the apartments. A note will 
indicate the approximate pick up time (approximately 48 
hours alter deliver.' of the survey form) If nobody will be 
in your room/apartment at the indicated tune for pickup, 
please leave the completed survey in the maniia envelope 
outside your door.
4 If you received the envelope in the m a i l  use the enclosed 
postage for returning the survey form.For the purpose of
this study, you are being asked to indicate your level of 
concern about some aspects o f the anticipated return 
experience for each of seven areas listed above. Your 
accurate responses to each o f the questions below mav 
result in greater support for the transmon experience of 
hundreds of students iike yourself.
Read each statement carefully. Then proceed to indicate your 
response by circling the appropriate letter for each of the 
questions. Please indicate your level of concern for each of the 
items in the following seven areas by using the following scale 
Circle the number “1" if you are not a t all concerned. 
Circle the number “2" if you are somewhat concerned 
Circle the number “3" if you are concerned 
Circle the number “4" if you are very concerned.
Circle the number “5" if you are extremely concerned 
Circle "NA" if it does not apply to your case.
C u l t u r a l  A S j V f S t m e n t ___________  6 A new daiiy work routine 1 2 3 4 5 NA
i ms section applies to anucipated changes in the way you see 
yourself, your vaiues and vour zenerai outlook in life.
How concerned are you NOW about the possibility o f  
experiencing some o f  the following situations AFTER 
returning home from your studies in the United Slates?
7. Family or community pressure to conform to what is 
culturally' acceptable in your country, and not what you learned 
or used to do in the U.S. 1 2 3 4 5 NA
What other things in the area of cultural adjustm ent make you 
feel anxious or stressed about returning to your home country0
l*not at all concerned 5*extremely concerned
1 Cultural identity problem, such as not knowing bow 
"Americanized" you have become, or where do vou fit in the 
culture in your country 1 2 3 4 5 NA
2 Insecurity in the home culture, where people may see you as 
having abandoned tradiuonal values and accepted rules of 
behavior of your country. 1 2 3 4 5 NA
3 Adjustment to changes in your life style such as the way you 
dress, the food you eat. activities m which to participate, your 
ability to travel and go places 1 2 3 4 5 NA
4 Adjustment to possible envy and distrust m relationships with 
others in your homeland. 1 2 3 4 5 NA
5 Adjustment to how "native" and unsophisucated friends and 
relauves may appear to you 1 2 3 4 5 NA
Social A trjustm oit
This section applies to anticipated changes m the way you will 
relate to others, or m the way you wall have to conform to local 
ways.
How concerned are you NOW' about the possibility o f  
experiencing some o f  the following situations AFTER 
returning home from your studies in the United States7
l*no t a t all concerned 5“ extremelv concerned
I Adjustments from individualism of U.S. lire to the possible 
conformity and submission to the demands o f family m home 
country 1 2 3 4 5 NA
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2 Colonial mentality among your co-workers or relauves, as 
manifested by an attitude o f seif-deprecauon or lack of self- 
iniuauve 1 2 3 4 5 NA
3 Your possible feelings of superiority due to your Internationa! 
experience and travel. 1 2 3 4 5 NA
-  Lack of social opporttmiues which are p ar of your life while 
m the United States. 1 2 3 4 5 NA
5 Uncertainties in interpersonal relations, such as not knowing 
which in ends you will have, or not knowing how to relate with 
peopie who may not share the experiences you are having m the 
United States 1 2 3 4 5 NA
6 Social alienation as a result of other peopie feeling 
intimidated by you due to your experience in the united States, 
orfeeimg inferior to you.. 1 2 3 4 5 NA
2 Having to obey social “rituals" that are not present m your 
life m die United States, yet the expectation will be that you will 
follow then at home. 1 2 3 4 5 NA
S r rustrauon as a result of conflicting attitudes among friends 
and reiauves. 1 2 3 4 5 NA
9 If you have children, concerns about their social life and 
about the possible lack of social and cultural opportunmes in 
their new environment. 1 2 3 4 5 NA
10 Conflicts with your spouse due to changtne gender roles 
expectations 1 2 3 4 5 NA
What things in the area of social adjustment make you feel 
anxious or stressed about returning to your home country'’
2 Using certain speech mannerisms which may be 
misinterpreted back home 1 2 3 4 5 NA
3 Absence of colleagues who speak English and who could 
share your interests in books, trucles or materials available oak  
in English. I 2 3 4 5 NA
4 Unramihanry with new styles of commumcauoc. new 
expressions, or verbal interacaon in your home country which 
evoived during your absence. 1 2 3 4 5 NA
5 If you have children, the possibility that they may lose the use 
of the English language, or that they will have limited access to 
books, materials and educauonai activities available to them in 
the United States. 1 2 3 4 5 Na
What things in the area of linguistic adjustment make you fee! 
anxious or stressed about returning to your home country ’
~N<vti cm <a1 Avtc? political conditions
This section applies to differences in poiiucai structures, m the 
availability of governmental services, or in the way pohucal and 
governmental life is conducted
How concerned are you NOW' about the possibility o f  
experiencing some o f  the following situations AFTER 
returning home from your studies in the United States
l*no t a t all concerned 5=extrrmelv concerned
_________ Linguistic Aspects_______
This section applies to the possibility of having lost some 
effectiveness in your mother tongue, or about recognizing that 
you will have to re-leam certain verbal and non-verbal clues 
which are not present in the United States.
How concerned are you  NOW  about the possibility o f  
experiencing some o f  the following situations AFTER 
returning home p o m  your studies in the Untied States7
l»not at all concerned 5“eitreme!y concerned
1 Your adoption of verbal/non-verbal expressions which are 
not used in your home country. 1 2 3 4 5 NA
1 Changes in the government, the pohucal condiuons. and in 
nauonai expectations 1 2 3 4 5 NA
2 Shifts in nauonai prionuestpolicies, so that your new degree 
and your experience may not fit with pracuces in the country at 
the ume o f your return. 1 2 3 4 5 NA
3 A nauonai pohucal climate not conducive to professional 
activity 1 2 3 4 5 NA
4 Lack o f opportunmes to advance in your career or studies due 
to pohucal/nauonal limitauons 1 2 3 4 5 NA
5 Dissatisfaction with pohucal smiauon and/or with nauonai 
leaders 1 2 3 4 5 NA
6 Too much politics m your office and among colleagues, so 
that you would have to "play by the rules" of the pohucal game 
in the work piace 1 2 3 4 5 NA
2 Changes in pohucal leadership since the ume you left to 
come to the United States. 1 2 3 4 5 NA
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8 Having to become politically active in order to preserve your
job or posmon i 2 3 4 5 n a   P r o f e s s i o n a l  A s p e c t s
What things in the area of national and political conditions 
make you lee! anxious or stressed about returning to your home 
country1
This section applies to your ability to apply your newly gained 
professional knowledge and expertise, it also refers to 
professional and collegial relationships in your country of ongm
how  concerned are you NOW about the possibility o f  
experiencing some o f the following situations AFTER 
returning home from your studies m the United Slates
l=not at all concerned S=ertremely concerned
__________ ESvJC M iortA l A s p e c ts __________
This section applies to the usefulness of your educational 
experience in the United States, being recognized for what you 
have achieved, and rinding professional satisfaction in what you
do
H'tw concerned are you  NOW' about the possibility o f  
experiencing some o f  the following situations AFTER 
returning home from  your studies in the United States
l=not at all concerned 5=eitretnefy concerned
I Difficulties in reconciling aspects of U.S. education to 
education in home country 1 2 3 4 5 NA
2. Relevance of education obtained m the United States to the 
condiuons at home 1 2 3 4 5 NA
3 Finding a lack of facilities to do research, which would create 
professional Limitations.. 1 2 3 4 5 NA
4 Finding peopie with wrong expectations about what you can 
do or cannot do with the degree program completed in the 
United States 1 2 3 4 5 NA
5 Absence of professional education programs to keep up with 
new developments or knowledge in your field of training and 
expertise 1 2 3 4 5 NA
6 Not finding recognition among your peers, colleagues and 
relauves 1 2 3 4 5 NA
What things in the area o f educational adjustment make you 
feel anxious or stressed about returning to your home country '’
1 Inability to work in the chosen specialty for which you were 
prepared. 1 2 3 4 5 NA
2 Placement in a field or job desenpnon appropriate for your 
training 1 2 3 4 5 NA
3 Difficulties using the language which is acceptable in your 
profession. 1 2 3 4 5 NA
4 Inability to communicate what you learned, or lacking the 
adequate audience to make yourself understood us an effective 
wav 1 2 3 4 5 NA
5 Finding resistance among supenors due to your newly gamed 
status or academic title 1 2 3 4 5 N'A
6 Experiencing feelings of superiority due to your training to 
the United States 1 2 3 4 5 NA
Little or no recognition of your U. S Degree by colleagues or
relatives 1 2 3 4 5 NA
8 Colleagues jealousy of you 1 2 3 4 5 NA
9 Low compensation 1 2 3 4 NA
10 Isolation from academic and scientific developments in U S 
or in own field. 1 2 3 4 5 NA
11 Perceived lack of enthusiasm and/or commitment among 
coworkers. 1 2 3 4 5 NA
12. Your desire for quick material success, or at least your 
desire for better financial future 1 2 3 4 5 Na
What things in the area of professional adjustment make you
fee! anxious or stressed about returning to your home country'’
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Church w o rk  Afrjvtsfmoif
Tins section applies specifically to church-related aspects of 
adjustment, such as relationship with individuals in the church 
hierarchy, working for (he church, expectations of colleagues, 
and t’amiiv expectations about vour degree program and your 
tiimre in the church.
H o w  concerned are you NOW about the possibility o f  
experiencing some o f  the following situations AFTER 
returning home from your studies in the United States
l=not at all concerned 5*textr*melv concerned
13 Lifestyle changes, such as having to dress or behave m more 
traditional ways so as to avoid being yvi o f becoming too
Americanized. 1 2 3 4 5 Na
14 Having to defend a particularly view which you consider 
valid in any circumstances, but that it is being perceived as an 
“American" point of view 1 2 3 4 5 NA
15 Having more responsibilities than ongmaliy planned.
1 2 3 4 5 NA
What things in the area of church work adjustm ent make you 
fee! anxious or stressed about returning to your home country'1
1 Changes m church leadership, so that the leaders that 
encouraged you to come are no longer there, or that those that 
voted to support you financially are no longer in a leadership 
posiucr. 1 2 3 4 5 NA
2 Changes in work description, so thai you would have to 
actus: to a new position, even different for the one you srudied 
for 1 2 3 4 5 NA
3 Transfer to a new location, away from a place you Imow. or 
away tfom friends and reiauves. 1 2 3 4 5 NA
4  Adjustment to the values of the local church or institution, 
which may differ from the values you currently have.
1 2 3 4 5 NA
5 reelings of superiority due to obtaining a degree from 
Andrews University, while the rest of your colleagues obtained 
their degrees in locai colleges. 1 2 3 4 5 NA
6 Uncertainties in interpersonal relations with other church 
workers, particularly given differences in education and 
international experience 1 2 3 4 5 NA
T Having to work under the supervision of someone who does 
not have your level of experience, academic level, or command 
of the English language 1 2 3 4 5 NA
8 Adjustment of spouse/children to a local culture that is more 
traditional or conservauve. 1 2 3 4 5 NA
9 Hating to conform to new social realities within a 
congregation or church structure which may appear to you 
and/or your family as “backwards" or as too primitive and 
“nauve" 1 2 3 4 5 NA
10 Adjustment to local economic realiues—such as being paid 
in local currency and working as a local worker, change of 
monetary system, limitations in your buying power and in your 
ability to be financially stable. 1 2 3 4 5 NA
11 Social, recreational and cultural opportunities for you and/or 
your family members. 1 2 3 4 5 NA
12 Availability of good educauooal opportuniues for your 
children. 1 2 3 4 5 NA
Are there any other concerns in any of the areas described above, 
or in any other area that you consider important, that you wish to 
mention at this point'1____________________________________
Thanks for bavin* taken the time to complete this survey. 
Put the answer sheets into the envelope and follow the 
instructions at the beginning of the survey.
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survey
Expectations of Problems Upon Return
to tke Home Country Among
International Students at Andrews University*
Letter of Introduction
DEAR FELLOW INTERNATIONAL STUDENT.
International students often experience certain difficulties when returning to their home countries 
after a period o f study in the United States. Some of these difficulties may be related to the way 
they re-observe their country upon return. Others discover unexpected complications in 
establishing or reestablishing relationships with friends or relatives who stayed behind. Some find 
their own sense o f personal and professional growth in conflict with expectations of colleagues. 
And, finally, some others may question the value of their experience in the U.S. once they are 
faced with the demands o f their works. These difficulties tend to take students by surprise 
because students do not expen these problems to occur in the home country. “Home is home” 
or, at least, that is the way they think it should be.
Researchers studying these difficulties report that many students are taken aback by the nature 
and intensity o f these readjustment conflicts. Most studies in this area are usually conducted after 
the students have returned home. This investigation will look at perceptions o f  potential 
problems prior to the actual return home; in other words, while you are still here, at Andrews 
University. This investigation will attempt to discover how YOU and others like yourself, 
acknowledge the possibility of adjustment problems once you return to your country. Of equal 
importance is the study o f how these perceptions relate to selected student characteristics.
This study has not been attempted before at Andrews University. Your participation will make it 
possible for the researcher and for the institution to address the needs that the study will reveal. 
Your prompt response will greatly facilitate this work.
The investigation is totally anonymous, which means that no one will know how you answered 
these questions. You are encouraged to respond frankly and to comment on the different areas as 
you see necessary. Remember to answer each question as accurately as you can. Thanks for 
agreeing to participate and for dedicating your valuable time to this pioneering study.
Jose R. Bourget-Tactuk 
Ph.D. Candidate
School o f Education, Andrews University
Thanks to r  your participation.
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PART ONE: DEMOGRAPHIC INFORMATION
Circle the letter that indicate) your answer to each question.
1 What is your sex'1 1 Female 2. Male
2 How old are vou0
I 21 to 25 ' 2. 26-30 3 31-35
4 36-40 5 41-45 6 46 or more
3 Are you a Seventh-day Adventist0 1 Yes 2. No
4 Are you married0 1 Yes 2. No
5 Do you have children living with vou° 1 Yes 2. No
6 Is your spouse, fiancee or the person you are going out
■a
(dating) from a country different than vour own0
1 Yes 2. No
7 In which School within the university are you enrolled0
1 Education 2. Aits & Sciences 3. Technology 
4 Seminary S Business 6 ______________
8 What is your degree program level0
1 Bachelors 2 Masters 3 Doctoral
Area of specialty0___________________________________
9 If you are a Seventh-day Adventist, what is your Union and 
Division of ongm°___________________________________
[ ] I am not a Seventh-day Adventist
10 Are you receiving financial assistance—total or partial—from 
any SDA church organization or SDA institution (including 
Andrews University)? 1. Yes 2. No
! Are you receiving financial assistance-total or partial—from 
vour government, a non-profit organization, or agency?
1. Yes 2. No
12. Are you receiving financial assistance-total or partial—from 
any kind of organization or institution osi included in 
questions 10 and 11 above? 1. Yes 2. No
13 If vou are not receiving financial assistance from anv source 
menuoned in questions 10 to 12 above, how are you paying 
your studies at Andrews University (mark all that apply)?
1 My own personal funds (including spouse's work)
2 Working on campus
3 Financial aid (loans/grants) at the university
4 Money' saved prior to coming to Andrews University
5 Other (please write ui):____________________________
14 If you work or have worked for the Seventh-day Adventist 
(SDA) Church, how many years of service do you have0
1 Less than 5 2 6-10 3. 11-15 4 16 or more
5 I have not worked for the SDA Church.
15 Number of trips taken outside your country before coming to 
Andrews University0
1 3 or fewer 2 4-6 3 7 or more
16. How many times did you change your country of residence 
before the age of 18°
1. 3 or fewer 2 4-6 3 7 or more
1 ?. How long have you beer, at Andrews University0 
1. Less than 3 yrs. 2 4-6 yrs 3. 7 -  yrs
18 How would you describe your uuual adjustment to the U S 0 
Verv difficult Difficult In between Easv Very east
1 2 3 4 5
19 What is your level of satisfaction with your life in the U S 0 
Verv low Low In between High Verv high
1 2 3 4 5
20 What is your level of satisfacuon with the locauon of A.U 0 
Verv low Low In between High Verv high
1 2 3 4 5
2 1 Rate your level of satisfaction with the presence of so many- 
other international students on campus:
Verv low Low In between High Very high
1 2 3 4 5
22. Rate your satisfaction with vour use of the English language: 
Verv low Low In between High Very high
1 2 3 4 5
23 How much time do you spend every month talking on the 
phone with individuals in your home country 0 
1. None 2 Less than 1 hour 3 More than 1 hour
24. How many letters from home do you receive every month0 
1. None 2. 1-5 3. 6 or more
25. How many times a month do you socialize with other students 
from your home country?
1. None 2. 1-5 3 6 or more
26. How many times a month do you socialize with other 
tntemauonal students (not from your home country)?
I. None 2. 1-5 3 6 or more
27. How many times a month do you socialize with Americans0
1. None 2. 1-5 3. 6 or more
28 How many tnps of 3 days or more have you taken in the U.S 0
1. None 2. 1-5 3 6-10 4 11 or more
29 In how many years do you plan to return to your country0
1. No plans to return 2. 1-2 3 3-5 4 6 or more
30. Indicate your place of residence.
1. Dormitory 2 University apartments 3 Other
N o w  plaaac continue w ith  P art T w o:  
Araaa o f  P oten tia l P n U f s u  U p o n  R eturn
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PART TWO: Areas cT Potential Problems Upon Returning Home
Instructions
Please resoond to the questions in the survev beginning with Part
1. then continuing with P an  a  by
i Reading the questions with case end responding is accurately 
as possible.
2. When finished, placing the survey forts inside the plain white 
envelope with the researcher's name on it. Fnclose both Part 1 
as weil as Pan IL
3 Assisting with the pick un of completed forms. The envelopes
containing the completed questionnaires will be picked up on 
Sunday. Apnl 21. 1996. between 10 am and 2 pm. If you are 
going to be out of your room or apartment, please seal the 
envelope and place it somewhere in the door frame of your 
front door. If vou received the envelope in the mail, use the 
enclosed postage for returning the survey form. Your 
assistance tn tins m m g  is greatly appreciated.
For the purpose of this study, you are being «wri to mrfirafr vcix 
ievei of concern about some aspects of the «nnnp»»«i return 
experience tor each of seven areas listed above. Your accurt 
responses to each of the questions below may result tn greater 
support for the traxuuon experience of hundreds of students tixc 
yourself.
Read each statement eareiully. Then proceed to indicate your 
response by circling the appropriate letter for each of the queer ns. 
Please indicate your level of concern for each of the items tn u r  
following seven areas by using the following scale:
Circle the number "1" if you are not at all concerned.
Circle the number “2” if you are somewhat concerned.
Circle the number '*3” if you are concerned.
Circle the number “4" if you are very concerned.
Circle the number “5” if you are extremely concerned 
Circle “NA” if it does not apply to your case.
Cultural Adjustment
This section applies to anticipated changes in the way you see 
yourself, your values and your general outlook in life.
Mow concerned art you NOW about the possibility of 
experiencing tome o f  the following situations AFTER returning 
home from your studies m the United Slates?
l*not at all concerned 5*exrremelv concerned
1. Cultural idenutv problem, such as not knowing how
“ Americanized” you have become, or where do you fit in the 
culture m your country. 1 2 3 4 5 NA
2. Insecurity in the home culture, where peopie may see you as 
having abandoned traditional values and accepted rules of behavior 
of your country. 1 2 3 4 5 NA
3 Adjustment to changes in your life style such as the way you 
dress, the food you eat. acuviues in which to participate, your 
ability to travel and go places. 1 2 3 4 5 NA
4 Adjustment to possible envy and distrust in relationships with 
others m your homeland. 1 2 3 4 5 NA
5 Adjustment to how -native" and unsophisucated friends and 
relauves may appear to you. 1 2 3 4 5 NA
6. A new daily work routine. 1 2 3 4 5 NA
~ Family or community pressure to conform to what is culturally 
acceptable in vour countrv, and not what vou learned or used to do 
in the U.S 1 2 3 4 5 NA
What other things in the area of cultural adjustment make you 
feel anxious or stressed about returning to your home country0
Social Adjustment
This section acpnes to anucipated changes tn the wav you will 
relate to others, or in the way you will have to conform to lociu 
ways.
Mow concerned art you NOW about the possibility o f  
experiencing some o f  the following situations AFTER returning 
home from your studies m the United States?
I “not at all concerned St ttrcoiely concerned
1. Adjustments from individualism of U.S. life to the possible 
conformity and submission to the demands of family in home 
country. 1 2 3 4 5 NA
2. Colonial mentality among your co-workers or relatives, as 
manifested by an attitude of self-deprecation or lack of self- 
initiative. 1 2 3 4 5 NA
3. Your possible feelings of superiority due to your tnternauonai 
experience and travel. 1 2 3 4 5 NA
4 Lack of social opportunities which are part of your life while _r 
the United States. 1 2 3 4 5 Na
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5 Uncertainties in interpersonal relations, such as not knowing 
which mends you will have, or not knowing how to relate with 
peopie who mav not share the experiences you are having in the 
United States. 1 2 3 4 5 NA
6 Social alienation as a result of other peopie feeling tntiffltriarrri 
by you due to your experience in the United States, or feeling 
inferior to you.. 1 2  3 4 5 NA
7. Having to obey social "finals" that are not present in your life 
tn the United States, yet the expectation will be that you will 
follow them at home. 1 2 3 4 5 NA
8 . F m w ran n w  as ■ np-eiilr n f  rn n f l i i - i r ig  «mniWi~t mrirmg frien d s  a n d
reianves. 1 2 3 4 5 NA
9 If you have children, concerns about then social life and about 
the possible lack of social and cultural opportunities m their new 
environment. 1 2 3 4 5 NA
10 Conflicts with your spouse due to changing gender roles 
expectations 1 2 3 4 5 NA
Wnat things in the area of social adjustment m a k e  you feel 
anxious or stressed about returning to your home country?
6. That your children will have lirmrert »>-<-■•** to books, materials 
and educational activities available to them m the United States.
I 2 3 4 5 NA
What things in the area of linguistic adjustment make you feel 
anxious or stressed about returning to your home countrv'1
 National and political conditjoTts
This section applies to difiemces m political structures, in the 
availability of governmental services, or in the way pohucal and 
governmental life is conducted.
H ow co n ctm td  a rt you NOW about the possibility o f 
experiencing some o f the following situations AFTER returning 
hom e from  your studies m the United States
l»not at all concerned  W ztrem elv concerned
Linguistic aspects
This section applies to the possibility of having lost some 
effectiveness in your mother tongue, or about recognizing that you 
wiii have to re-leam certain verbal non-verbal clues which are 
not present in the United States.
How concerned are you  NOW about the possibilitv o f 
experiencing some o f the follow ing situations AFTER renaming 
home from  your studies in the United States?
l*not at all concerned S^eztremelv concerned
1 Your adopuon of verbal/non-verbal expressions which are not 
used in your home country 1 2 3 4 5 NA
2. Using certain speech mannerisms which may be misinterpreted 
back home 1 2 3 4 5 NA
3 Absence of colleagues who speak Fngli«h and who could share 
your interests m books, articles or available only in
English. 1 2 3 4 5 NA
4 Unfamilianry with new styles of communication, new 
expressions, or verbal tnteracuon in your home country which 
evolved during your absence. 1 2 3 4 5 NA
5 If you have children, the possibility thar thev may lose the use 
of the English language. 1 2 3 4 5 NA
1. Changes tn the government, the pohucal condiuons. and m 
national expectations. I 2 3 4 5 NA
2. Shifts in nauonai priorities/policies, so that your new degree 
and your experience may not fit with pracuces m the country at the 
time of your return. 1 2 3 4 5 NA
3. A nauonai pohucal climate not conducive to professional 
activity, 1 2 3 4 S NA
4 Lack of oppommiues to advance in your career or studies due 
to pohucal/nauonal limitations. I 2 3 4 S NA
5. Dissaustacuon with pohucal situauon ano/or with nauonai
leaders. I 2 3 4 5 NA
6. Too much politics in your office and among colleagues, so that 
you would have to “play by the roles" of the pohucai m the 
work place. 1 2 3 4 S NA
7 Changes in pohucal leadership since the ume you left to come 
to the United States. 1 2 3 4 5 NA
8. Having to become pohucallv acuve in order to preserve vour job 
orposiuon. 1 2 3 4 5 NA
What things in the area of national and political conditions m,k. 
you feel anxious or stressed about returning to your home countr/>
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Educational aspects________ 3 Difficulties using the language wtuch is acceptable m your profession. 1 2 3 4 5 NA
This section applies to the usefulness of your educational 
experience in the United States, being recognized for what you 
have acmeved. and finding professional satisfaction in what you
do.
Haw concerned are you NOW about the possibility o f  
experiencing some o f the following situations AFTER returning 
home from your studies in the United States
l«not at all concerned S“eitretnelv concerned
1 Difficulues in reconciling aspects of U.S. education to 
education in home country 1 2 3 4 5 NA
2. Relevance of education obtained in the United States to the 
conditions at home. 1 2 3 4 5 NA
3 Finding a laclc of factiiues to do research, which would create 
professional limitations.. 1 2 3 4 5 NA
4 Finding people with wrong expectations about what you can do 
or cannot do with the degree program completed in the United 
States 1 2 3 4 5 NA
5 Absence of professional education piugrams to keep up with 
new developments or knowledge in your field of training and 
expertise. i  2 3 4 5 NA
6 Not finding recogniuon among your peers, colleagues and 
relatives. 1 2 3 4 5 NA
4. Inability to < n m m im iM W  what you bwrnrri or th>
adequate audience to make yourself understood m an effective 
way. 1 2 3 4 5 NA
5. Finding resistance among supenors due to your newly gamed 
status or academic utle. 1 2 3 4 5 NA
6. Experiencing feelings of superiority due to your training m the 
United States. 1 2 3 4 5 NA
7. Little or no recogniuon of your U. S. Degree by colleagues or 
relatives. 1 2 3 4 5 NA
8. Colleagues jealousy of you. 1 2 3 4 5 NA
9. Low compensanon 1 2 3 4 5 NA
10. Isolauon from academic and scientific developments in U.S. or 
in own field. 1 2 3 4 5 NA
11. Perceived lack of enthusiasm and/or commitment among co- 
workers. 1 2 3 4 5 NA
12. Your desire for quick material success, or at least your desire 
for better financial future. 1 2 3 4 5 NA
What things in the area of professional adjustment make you feel 
anxious or stressed about returning to your home country'’
What things m the area of educational adjustment make you feel 
anxious or stressed about returning to vour home country0
__________ Professional aspects__________
This section applies to your ability to apply your newly gamed 
professional knowledge and expertise; it also refers to professional 
and collegial relationships m vour country of origin.
How concerned are you NOW about the possibility o f  
experiencing some o f the following situations AFTER returning 
home from your studies in the United States.
l*not at all concerned S^eztremely concerned
1 Inability to work in the chosen specialty for which you were 
prepared. 1 2 3 4 5 NA
2. Placement in a field or job desenpuon appropriate for your 
training 1 2 3 4 5 NA
Ckurck work atijustanent
This section applies specifically to church-related aspects of 
adjustment, such as relationship with individuals in die church 
hierarchy, working for the church, expectations of colleagues, and 
family expectations about your degree program and your future m 
the church.
How concerned are you NOW about the possibility o f  
experiencing some o f  the following situations AFTER returning 
home from your studies in the Umted Stales
l*not at all concerned 5*extremely concerned
1. Changes in church leadership, so that the leaders that 
encouraged you to come are no longer there, or that those that 
voted to support you financially are no longer m a leadership 
position. I 2 3 4 5 NA
2. Changes m work desenpuon. so that you would have to adjust
to a new postuon. even different for the one you studied for.
I 2 3 4 5 NA
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3 Transfer to a new location, a  w a v  from a place you know, or 
away from friends and relatives. 1 2 3 4 5 NA
4 Adjustment to the values of the local church or msatunan. 
which may differ from the values vou currently have.
1 :  3 4 5 NA
5. Feelings of supenontv due to obtaining a degree from Andrews 
University, while the rest of your colleagues obtained their degrees 
in local colleges. 1 2 3 4 2 NA
6. Uncertainties tn interpersonal relations with other church 
worsen, parucularty given differences tn sducation and 
international experience. 1 2 3 4 5 NA
7. Having to work under the supervision of someone who does not 
have your level of experience, academic level, or mmmanri of the 
F-igWrh language. 1 2 3 4 5 NA
8 Adjustment of spouse/children to a local culture that is more 
traditional or conservauvc. 1 2 3 4 5 NA
9 Having to conform to new social realities w ith in  a congregation 
or church structure which may appear to you and/or your taruiy as 
"backwards” or as too prtmiuve and "native.”
1 2 3 4 5 NA
10. Adjustment to local economic reaiines-such as being paid in 
local currency and working as a local worker, change of monetary 
system, limitations in your buying power and in your ability to be 
financially stable. 1 2 3 4 5 NA
11. Social, recreational and cultural opportunities for you and/or 
your family members. 1 2 3 4 5 NA
12. Availability of good educational opportunities for your 
children. 1 2 3 4 5 NA
13 Lifestyle changes, such as having to dtrss or behave in mote 
traditional wavs so as to avoid being of becoming too
Americanized. 1 2 3 4 5 NA
14. Having to defend a particularly view which you consider valid 
in any circumstances, but that it is being perceived as an 
“American” point of view. 1 2 3 4 5 NA
15. Having more responsibilities than originally planned.
1 2 3 4 5 NA
VERY IMPORTANT: Please answer the following question 
about ALL items in this qucsnonaatre :
To what extent your answers to the questions in all sections of this 
questionnaire are influenced bv*
1. Your own personal experience, such as previous transitions or 
previous studies in another country.
2. The expmrarr  of others such as friends, relatives, colleagues, 
or arrpiamtancei which you have observed either in your 
hnme councy or m another semng.
3. What you have learned being at Andrews Universitv either 
through readings, class conversanons. or reacuons from other 
people.
Final Comments
Are there additional comments or concerns about any of the arros 
A—u-nbrti above, or about any other area, that vou consider 
important and wish to mennon at this point? PLEASE PRINT.
What things in the area of church work adjustment make you feel 
anxious or stressed about returning to your home country?
Thanks for having taken the time to complete this survcv. Put 
the answer sheets into the envelope and follow the ins tractions 
at the beginning of the survey.
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R E L A B I L I T Y  A N A L Y S I S S C L E (A L P K A)
C o r r e l a t i o n  M a t r i x
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1.0000
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. 4 3 5 5
1.0000 
. 7 2 5 7  






N o f  C a s e s  = 7 8 . 0
R e l i a b i l i t y  C o e f f i c i e n t s  
A l o h a  = .6  999
7 i t e m s
S t a n d a r d i z e d  i t e m  a l p h a  = . 9 0 4 3
R E L I  A 3 A N A L Y S I S S C A L E
N o f  C a s e s  =
S t a t i s t i c s  f o r  
S c a l e
I t e m  M eans
Mean 
15 . 0 5 4 3
Mean
2 . 1 5 6 3
• 6 . 0
V a r i a n c e  
3 2 . 2 7 8 1
Minimum
N o f
S t d  Dev V a r i a b l e s
5 . 6 3 1 4
Maximum
2 . 5 0 9 6
S o u r c e  o f  V a r i a t i o n
B e t w e e n  P e o p l e  
W i t h i n  P e o p l e
B e t w e e n  M e a s u r e s  
R e s i d u a l
N o n a d d i t i v i t y
B a l a n c e
T o t a l
G r a n d  Mean
1 . 9 0 0 0
A n a l y s i s  o f  V a r i a n c e
Sum o f  S q .  DF
3 5 5 . 0 5 9 0  77
2 3 7 . 8 3 4 0  468
2 4 . 4 8 9 2  6
2 1 3 . 3 4 4 8  462
.8 7 1 4  1
2 1 2 . 4 7 3 4  461
5 9 2 . 8 9 3 0  545
2 . 1 5 6 3
7
R a n a e
. 6 0 9 6
Max/Mir .  
1 . 3 2 0 9
V a r
Mean S q u a r e
4 . 6 1 1 2
. 5 0 8 2
4 . 0 6 1 5
. 4 6 1 8
. 8 7 1 4
. 4 6 0 9
1 . 0 8 7 9
8 . 5 3 6 6
1 .S 9 C 7
R e l i a b i l i t y  C o e f f i c i e n t s  7 i t e m s
A l p h a  = . 8 9 9 9  S t a n d a r d i z e d  i t e m  a l p h a  = . 90 4 3
i a  n e e  
. 0 5 2 3
P r o b .
. 0 0 0 0
. 1 6 9 6
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R £ L I  n  E A N A L Y S I S A L [A L ? H A)
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. 3 4 9 2
. 4 0 7 0
c a :
CA6
1 . 0 0 0 0  
. 4 9 6 7 1.0000
N o f  C a s e s  = 7 4 . 0
R e l i a b i l i t y  C o e f f i c i e n t s
r.*Drio ,5 4 4 3
; i.csrr.5
S t a n d a r d i z e d  i t e m  a l o h a  = . 3 4 '
A N (A
N o f  C a s e s  =
S t a t i s t i c s  f o r  
S c a l e
I t e m  Means
Mean
1 4 . 2 1 6 2
Mean
2 . 0 3 0 9
7 4 . 0
V a r i a n c e
4 1 . 9 2 5 2
Minimum
1 . 8 7 3 4
N o f
S t d  Dev V a r i a b l e s  
6 . 4 7 5 0  7
Maximum
2 . 2 4 3 2
Ranae
.3 6 4 9
Max/Mir .  Va: 
1 . 1 9 4 2
S o u r c e  o f  V a r i a t i o n
3 e t w e e n  P e o p l e  
W i t h i n  P e o p l e
B e t w e e n  M e a s u r e s  
R e s i d u a l  
T o t a l
G r a n d  Mean
A n a l y s i s  o f  V a r i a n c e
Sum c f  S q .  DF Mean S q u a r e
4 3 7 . 2 2 C 1  73 5 . 9 8 9 3
4 1 6 . 2 8 5 7  444 . 9 3 7 6
7 . 9 6 5 3  6 1 . 3 2 7 5
4 0 8 . 3 2 0 5  433  .9 3 2 2
8 5 3 . 5 0 5 5  517 1 . 6 5 0 9
2 . 0 3 0 9
1.424C
R e l i a b i l i t y  C o e f f i c i e n t s  7 i t e m s
A l p h a  =■ .8 4  43 S t a n d a r d i z e d  i t e m  a l p h a  = . 8 47 3
i a r . c e
.0 1 7 9
P r o b .
.2 037
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P. F L I A B I L I T Y A N A L Y S I S -  S C A L F ( A L P  H A
C o r r e l a t i c n  M a t r i x
SA1 SA2 SA3 SA4 SA5
SA_ 1 . 0 0 0 0
SA2 . 6704 1 . 0 0 0 0
SA3 . 54 1 6 . 7 3 0 5 1 . 0 0 0 0
SA4 . 3 5 5 7 . 5502 . 5633 1 . 0 0 0 0
SA5 . 3 9 1 0 . 3 9 5 3 . 4 n  - . 4 0 8 2 1 . 0 0 0 0
SA6 . 4 2 4 6 . 4 7 5 3 . 4 057 . 6 0 4 5
SA7 . 5838 . 6541 . 5635 . 3 7 3 5 . 3 3 6 9
SA8 . 4 6 6 1 . 6364 . 6030 . 4 0 9 5 . 6 2 7 4
SA9 . 17 6 7 . 2 5 8 7 . 1 9 3 1 . 0 2 5 9 . 0 4 3 4
SAIC . 0 7 7 8 . 2 2 9 0 . 2 7 1 2 . 1 5 4 3 . 1 8 2 1
SA6 SA7 SAB SA9 SAIC
SAo 1 . OOOC
SA~ . 4 0 8 1 1. 0 0 0 G
5A6 . 6 1 2 9 . 7 1 7 8 1 . OOCO
SA9 . 0 56 7 . 0 4 1 8 . 1250 1 . 0 0 0 0
SAIC . 1 72 1 - . 0 0 2 3 . 1824 . 4545 1.  OOCO
N o f  C a s e s  = 7 2 . 0
R e l i a b i l i t y  C o e f f i c i e n t s 10 i t e m s
A l p h a  - . 8507 S t a n d a r d i z e d i t e m  a l p h a . 8 6 1 4
F. £ L I A E I  L I  T Y A N A L Y S I S -  S C A L F (A L ? K A
N o f  C a s e s  = 7 2 . 0
N o f
S t a t i s t i c s f o r  Mean V a r i a n c e S t d  Dev V a r i a b l e s
S e a l e 1 8 . 8 8 8 9 8 5 . 2 2 6 9 9 . 2 3 1 8 10
I t e m  Means Mean Minimum Maximum R ange Max/Mir.
1 . 8 8 8 9 1 . 1 8 0 6 2 . 2 0 8 3 1 . 0 2 7 8 1 . 6 7 0 6
A n a l y s i s  o f  V a n a n c e
S o u r c e  o f V a r i a t i o n  Sum o f  S q . OF Mean S q u a r e  F
B e t w e e n  P e o p l e  
W i t h i n  P e o p l e
B e t w e e n  M e a s u r e s  
R e s i d u a l  
T o t a l
G r a n d  Mean
6 0 5 . 1 1 1 1  71
8 6 2 . 0 0 0 0  648
4 8 . 6 6 6 7  5
8 1 3 . 3 3 3 3  639
1 4 6 7 . 1 1 1 1  7 1 9
1 . 6 8 8 9
8 . 5 2 2 7
1 . 3 3 0 2
5 . 4 0 7 4
1 . 2 7 2 8
2 . 0 4 C 5
4 . 2 4 8 4
R e l i a b i l i t y  C o e f f i c i e n t s  10 i t e m s
A l p h a  = .8 5 0 7  S t a n d a r d i z e d  i t e m  a l p h a . 6 6 1 4
l a n c e
. 0 7 5 1
P r o b .
. 0 0 0 0
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R E L I A B I L I T Y  A N A L Y S I S  -  S C A L E  ( A L P H A ]
C o r r e l a t i o n  M a t r i x
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1.0000
. 6 2 2 5
. 7 0 3 0
. 1 1 3 6
. 0 2 8 9
. 5 1 5 0  
. 2 2 4 5  
. 0447
. . 0 0 0 0
.1 8 9 5
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N c f  C a s e s • 4 . 0
S t a t i s t i c s  f o r  
S c a l e
Mean V a r i a n c e
1 1 . 2 4 3 2  3 6 . 2 9 6 2
N c f
S t d  Dev V a r i a b l e s  
6 . 0 2 4 6  6
I t e m  Means Mean Minimum.
1 . 6 7 3 9  1 . 6 7 5 7
Maximum R a n a e  Max/Mir.
2 . 0 6 7 6  . 3 9 1 9  1 . 2 3 3 9
A n a l y s i s  o f  V a r i a n c e
S o u r c e  o f  V a r i a t i o n  Sum o f  S q .  DF Mear. S q u a r e  F
B e t w e e n  P e o p l e  4 4 1 . 6 0 3 6  - 3  6 . 0 4 9 4
W i t h i n  P e o p l e  5 6 9 . 3 3 3 3  370 1 . 5 3 8 7
B e t w e e n  M e a s u r e s  6 . 6 6 6 7  5 1 . 3 3 3 3  . 8 6 4 9
R e s i d u a l  5 6 2 . 6 6 6 7  365 1 . 5 4 1 6
T o t a l  1 0 1 0 . 9 3 6 9  443 2 . 2 6 2 0
G r a n d  M e a n  1 . 8 7 3 9
R E L I A B I L I T Y  A N A L Y S I S  -  S C A L E  ( A L P H A !
R e l i a b i l i t y  C o e f f i c i e n t s  6 i t e m s
A l p h a  = . 7 4 5 2  S t a n d a r d i z e d  i t e m  a l p h a  = .7 7 6 3
c a n
. (j 1
P r o b .
. 5 0 4 6




R E L I A B I L I T Y  A N A L Y S I S  -  S C A L E  ( A L F K A )
C o r r e l a t i o n  M a t r i x
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, 0000
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. 5 9 8 3 1.0000
1.0000
N o f  C a s e s . 0
S t a t i s t i c s  f o r  
S c a l e
Mean V a r i a n c e  
1 8 . 7 2 0 8  9 7 . 5 0 9 8
N o f
S t d  Dev V a r i a b l e s  
9 . 5 7 4 7  e
I t e m  Means Mean Minimum Maximum R an o e  Max/ M in  V a r i a n c e
2 . 3 4 C 1  2 . 0 3 2 5  2 . 6 8 8 3  . 6 5 5 6  1 . 3 2 2 7  . 0 5 4 8
S o u r c e  o f  V a r i a t i o n
B e t w e e n  P e o p l e  
W i t h i n  P e o p l e
3 e r w e e n  M e a s u r e s  
R e s i d u a l  
T o t a l
G r a n d  Mean
A n a l y s i s  o f  V a r i a n c e
Sum o f  S a .  DF
9 2 6 . 3 4 3 3  76
5 9 3 . 1 5 6 2  539
2 9 . 5 3 8 6  7
5 6 3 . 6 1 7 7  532
1 5 1 9 . 4 9 9 6  615
2 . 3 4 0 1
Mean S q u a r e
1 2 . 1 8 8 7  
1 . 1 0 0 5  
4 . 2 1 9 8  
1 . 0 5  94 
2 . 4 7 0 7
3 . 9 8 3 1  . 0 0 0 3
R E L I A B I L I T Y  A N A L Y S I S S C A L E  ( A L P H A )
R e l i a b i l i t y  C o e f f i c i e n t s  8 i t e m s
A l p h a  = . 9 1 3 1  S t a n d a r d i z e d  i t e m  a l p h a  = . 9 1 3 6
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. 3395  
. 6198  
. 3 5 6 6  





.3 2 5 1
EA4
1.0000
.5 5 2 4
.3 9 8 5
EA5
1 . 0 0 0 0  




N c f  C a s e s  =
S t a t i s t i c s  f o r  
S c a l e
I t e m  Means
Mean
. 5 . 0 1 9 5
Mean
2 . 5 0 3 2
V a r i a n c e
4 3 . 0 2 9 2
Minimum 
1 . 9 7 4 0
N o f
S t d  Dev V a r i a b l e s  
6 . 5 5 9 7  6
Maximum
2 . 8 6 3 6
Ra n a e
.8 8 9 6
M a x /M i :  
1 . 4 5 0 '
V a r
S o u r c e  c f  V a r i a t i o n
B e t w e e n  P e o p l e  
W i t h i n  P e o p ' e
B e t w e e n  M e a s u r e s  
R e s i d u a l  
T o t a l
G r a n d  Mean
A n a l y s i s  o f  V a r i a n c e
Sum o f  S q .  DF
5 4 5 . 0 3 6 8  76
5 0 0 . 2 0 8 3  385
3 9 . 3 3 6 0  5
4 6 0 . 8 7 2 3  380
1 0 4 5 . 2 4 5 1  461
2 . 5 0 3 2
Mean S q u a r e
7 . 1 7 1 5  
1 . 2 9 9 2  
7 . 8 6 7 2  
1 . 2 1 2 8  
2 . 2 6 7 3
6 . 4 8 6 "
R E L I A B I L I T Y A N A L Y S I S S C A ( A L P  K A)
R e l i a b i l i t y  C o e f f i c i e n t s  6 i t e m s
A l p h a  = . 8 3 0 9  S t a n d a r d i z e d  i t e m  a l p h a  = . 8 3 1 9
i a n c e
. 1 0 2 2
. 0 0 0 0
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R E L I A B I L I T Y  A N A L Y S I S S C A L E ( A L P H A )
C o r r e l a t i o n  M a t r i x
PA1 FA2
1.0000
PA2 . 7 4 5 6  1 . 0 0 0 0
PA3 . 3 2 4 8  .2531
PA4 . 4 2 5 9  .3976
PA5 . 2 5 9 1  .1965
PA6 . 2 5 6 5  .15 10
PA7 . 4 4 6 1  .5 11 9
FAS . 1 9 3 0  .10 13
PA9 . 3 0 8 5  .2543
PA10 .4 4 5 4  .2674
PA11 .3 9 6 4  .3084
PA12 . 3 5 0 3  .3082
PA3 PA4 PAS
I . 0000 
. 6 9 6 7  1 . 0 0 0 0
. 3 9 4 4  . 4 6 8 5  1 . 0 0 0 0
. 3 2 2 5  . 4 9 6 1  . 5 9 3 4
. 1 8 2 5  . 2 8 8 6  . 1 2 2 2
. 0 1 0 8  . 2 4 5 7  . 6 1 4 6
. 2 8 8 2  . 4 4 1 3  . 4 7 9 0
. 1 6 7 0  . 4 6 2 9  , 5 e i 3
. 3 6 0 3  . 4 5 8 4  . 5 0 4 9
. 3 9 7 7  . 5 5 6 5  . 4 6 2 4
P A  6  P A 7
PA6 1 . 0 0 0 0
PA7 .2  665 1 .0 0 0 0
PAS . 5 5 5 5  .4108
PA9 . 5 5 3 6  .46 16
PA10 . 6 2 4 5  .2794
PA11 . 2 9 5 3  .2 1 7 6
PA12 . 4 4 7 8  .27 05
PAS ?A9 PA1C
1.0000 
. 5 2 6 3  1 . 0 0 0 0
. 5 0 7 4  . 5 0 6 1  1 . 0 0 0 0
. 4 8 0 3  . 3 3 1 3  . 5 4 5 6
. 4 1 0 4  . 6 6 3 3  . 4 3 2 2
PA11 PA12
PA11 1 . 0 0 0 0
PA12 . 5 4 6 8  1 . 0 0 0 0
R E L I A B I L I T Y  A N A L Y S I S  -  S C A L E ( A L P H A :
N o f  C a s e s  «= 7 2 . 0
N o f
S t a t i s t i c s  f o r  Mean V a r i a n c e  S t d  Dev V a r i a b l e s
S c a l e  2 7 . 2 7 7 8  1 3 1 . 5 8 3 7  1 1 . 4 7 1 0  12
I t e m  M eans  Mean Minimum Maximum R a n g e  Max /M in  V a r
2 . 2 7 3 1  1 . 8 0 5 6  2 . 6 1 1 1  . 8 0 5 6  1 . 4 4 6 2
A u i a l y s i s  o f  V a r i a n c e
S o u r c e  c f  V a r i a t i o n  Sum o f  Sq.  DF Mean S q u a r e  F
B e t w e e n  P e o p l e  7 7 8 . 5 3 7 0  71 1 0 . 9 6 5 3
W i t h i n .  P e o p l e  1C51.C00C 792  1 . 3 2 7 0
B e t w e e n  M e a s u r e s  7 2 . 3 7 0 4  11 6 . 5 7 9 1  5 . 2 5 0 5
R e s i d u a l  9 7 6 . 6 2 9 6  78 1  1 . 2 5 3 0
T o t a l  1 8 2 9 . 5 3 7 0  863  2 . 1 2 0 0
G r a n d  Mean 2 . 2 7 3 1
R e l i a b i l i t y  C o e f f i c i e n t s  12 i t e m s
A l p h a  = . 8 8 5 7  S t a n d a r d i z e d  i t e m  a l p h a  = . 8 8 5 9
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. 0 9 1 4
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1 . 0 0 0 0  
. 56 6 5  
. 3 3 5 5  
. 2 6 4 1  
. 1 7 2 3  
. 2 1 1 7  
. 2 2 8 4  
. 2 4 6 4  
. 3 4 2 6  
. 2 2 0 3  
. 2 6 4 7  
. 2 8 6 1  
. 3 5 5 2  
. 17 77  




. 5 4 9 7  
. 3 0 4 9  
. 3 2 2 0  
. 4 2 8 4  
. 3 8 7 5  
.4 29 8  
.4 2 4 3  
. 4049 
. 3 4 5 0  
. 4 0 7 3  
. 4 4 5 2  
. 2 2 7 6  




. 4 4 2 0  
. 3 6 7 1  
. 5 3 1 8  
. 4 4 5 8  
. 3 3 1 8  
. 4 2 0 8  
. 4 5 5 3  
. 3 3 2 9  
. 2 8 0 6  
. 4 8 9 6  
. 4 0 4 1  




. 4 8 0 5  
. 4 7 0 6  
. 4 7 9 2  
.2 4 7 4  
. 6 4 9 1  
. 5 5 7 1  
. 6 1 1 7  
. 3 2 1 5  
. 5224 
. 5 4 7 2  




. 7 5 1 1  
. 4 1 3 2  
. 1 9 9 7  
. 6065  
. 5 4 3 9  
. 3 9 3 5  
. 0 5 6 0  
. 5661  
. 3 3 0 7  












. 0 0 0 0  
.4  964 
. 2 1 2 2  
. 5 9 2 9  
. 5 1 6 3  
. 4 5 1 4  
. 1 3 1 7  
. 5 8 9 1  
. 4 0 4 9  
. 4 5 5 0
1.0000
. 3 9 9 1
. 5 6 8 1
. 4 7 3 2
. 2 9 9 0
. 3 4 1 0
. 5 7 7 3
. 5 5 1 8
. 4 6 7 8
1.0000
. 3 8 9 5
. 2 8 5 0
. 2 8 0 7
. 5 8 5 7
. 3 1 2 2
. 3 1 5 2
. 3 7 3 1
. 0000  
. 6637 
.5 9 8 0  
.1 8 2 1  
.721 4  
.6 1 3 9  
.5 3 6 2
. .oooc
. 6319  
. 2 0 1 9  
. 5 7 3 1  
. 624 9  








. 3 6 7 8
. 4 1 7 1
.5509
. 2 9 6 9
CWAI 2
1.0000
.2 1 7 5
.1 88 1
. 2 1 3 6
CWAI 3
1.0000 
. 657 1 
. 5 3 4 9
CWAI 4
1.0000
. 3 5 5 9
CWAI 5
1.C00C
R E L I  A B I I  T Y
N o f  C a s e s  =
A N A L Y S I S
6 9 . 0
S t a t i s t i c s  f o r  
S c a l e
I t e m  Means
Mean
2 9 . 8 9 1 3
Mean
1 . 9 9 2 8
V a r i a n c e
2 1 4 . 1 5 3 5
Minimum
1 . 5 0 7 2
S C A L E
N o f
S t d  Dev V a r i a b l e s
1 4 . 6 3 4 0
Maximum
2 . 6 0 8 7
15
R a n g e  
L.. 1 0 1 4
(A L P K
M a x /M in  
1 . 7 3 0 8
V a r
A n a l v s i s  o f  V a r i a n c e
S o u r c e  o f  V a r i a t i o n
B e t w e e n  P e o p l e  
W i t h i n  P e o p l e
B e t w e e n  M e a s u r e s  
R e s i d u a l  
T o t a l
G r a n d  Mean
Sum o f  Sq .
9 7 0 . 8 2 9 0  
1 3 0 2 . 3 6 6 7  
8 7 . 9 9 2 8  
1214 . 3 7 3 9  
2 2 7 3 . 1 9 5 7  







Mean S q u a r e
1 4 . 2 7 6 9  
1 . 3 4 8 2  
6 . 2 8 5 2  
1 . 2 7 5 6  
2 . 1 9 8 4
R e l i a b i l i t y  C o e f f i c i e n t s  15 i t e m s
A l p h a  = . 9 1 0 7  S t a n d a r d i z e d  i t e m  a l p h a
4 . 9 2 7 2
. 9 1 4 3
i a n c e
. 0 9 1 1
P r o b .
. OOOC
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R E L r S I L I  — v A N A L S I c _ S C A L E ;.A L ? H A
C o r r e l a t i c n  M a t r i x
CAi CA2 CA3 CA4 CAS
CAi i.OOOC
CA2 . 6 2 5 3 I.OOOC
CA3 .4 6 9 4 . 2 7 1 2 : . oooc
CA4 . 43 3 3 . *» 'i  - . 5 2 3 2 1 . 0GCC
CAS . 4 0 3 3 . 4 2 6 4 . 355~ . 54 " 5 : . o o o c
CAS . 2 9 8 0 . 47 = 3 . 3560 .0 9 9 0 . J — 4
CAT . 3830 . 3766 . 4727 .5 5 7 5 . 3 3 9 5
CWAi - . 0 3 6 4 . 0 7 0 9 .2 3 1 4 . 2 0 6 7 . 2 63 6
CWA10 . 3C7 i . 3549 . 3 5 6 6 . 3912 . 5 2 1 4
CWAI 1 . 3 9 i 3 . 2 9 4 9 . 3486 .2 7 7 2 . 5 2 8 1
CWAI 2 . 0 6 9 3 . 1220 . 3 4 2 1 . 1999 . 2 1 4 2
CWAi 3 . 1 7 1 9 . 3 7 8 9 . 3443 . 4 5 5 4 . 6 0 3 4
CWAi 4 . 2 7 6 3 . 5 0 2 5 .5 0 2 4 .4 2 8 8 . 5 8 8 2
CWAi 5 .0 1 9 0 . 0742 . 2 2 3 2 .2001 . 2 1 0 9
CWA2 - . 1 0 0 9 - . 0 0 6 4 . 1993 .0 7 5 8 . 1 4 9 8
CWA3 - . 1 4 5 7 .0 121 . 0838 . 0969 . 3 2 8 3
CWA4 . 2 3 0 3 . 3 1 2 2 . 4 1 0 0 .3 4 0 5 . 5 4 7 4
CWA5 .2 3 1 4 . 3065 . 2 2 1 9 .1 8 5 2 . 4 3 1 3
CWA6 . 1 2 5 1 . 3304 .0 8 2 4 . 3 0 5 6 . 3 6 7 5
CWA7 .1 8 0 0 . 4 4 7 6 .4 0 0 4 .2 6 4 5 . 3 1 0 3
CWAS . 0 9 3 5 . 1 6 7 1 . 4 2 0 9 . 2 7 7 7 . 1 2 0 1
CWA9 . 2 4 1 5 . 3 9 4 2 .3 5 0 5 .3 6 7 3 . 5 4 1 0
LAI .3 9 5 4 .2112 .2 7 1 4 .4 5 0 5 . 6 2 4 1
LA2 . 2 6 8 1 . 2 0 0 5 . 0 8 9 9 .2 2 0 5 . 5 9 3 5
LA3 . 4 6 4 4 . 4 1 6 3 .1 0 4 7 .2 7 6 1 . 5 4 0 9
LA4 .4 6 1 8 . 4 4 6 6 . 2 4 5 3 . 4 7 9 3 . 5 8 1 8
LA5 .1 6 1 8 . 1023 . 4 0 4 4 .2 3 0 5 . 2 0 6 5
LAS . 0 6 8 5 . 0 2 6 7 . 2 8 0 2 .0 7 4 7 . 0 8 1 5
NAPC1 . 1 9 0 0 . 3814 . 1 1 8 9 .3 3 4 8 . 2 9 6 1
NA.PC2 . 1 7 3 6 . 3 5 1 6 . 0 8 0 3 .0 0 0 7 . 3 6 8 6
NAPC3 . 1 4 3 1 .2 9 8 8 . 0 7 5 5 .1 7 3 1 . 3 8 6 9
NAPC4 . 2 6 3 1 . 3960 . 1 3 2 9 .3 3 4 8 . 4 6 2 9
NAPCS .1 2 3 1 . 2 9 1 3 . 0 6 7 9 .2202 . 1 6 7 4
NAPCS . 1 0 9 7 . 3660 - . 0 0 7 6 .2 3 5 7 . 3 0 2 3
NAPCT . 0 9 2 1 . 3212 . 1 9 3 1 . 1594 . 2 S 1 3
NAPCS . 1 7 3 0 . 3 2 1 3 - . 0 5 4 5 .2 1 5 7 . 1 8 4 8
PAi . 2 0 5 4 . 3 5 9 6 . 0 9 0 3 .1 4 8 7 . 3 9 0 9
PAiO . 3 6 7 5 . 3 9 6 3 . 0 6 9 9 . 2 2 3 6 . 4 8 7 5
P A l i . 2 8 1 6 . 3314 . 2 0 8 9 .3 3 5 4 . 1 8 4 7
PAi 2 . 4 8 7 7 . 4 2 1 1 . 3 1 8 1 . 5 0 5 3 . 4 3 4 6
PA2 .1 4 2 4 . 3 0 1 4 . 0 3 2 9 . 1 6 9 3 . 3 3 1 8
PA3 . 2 5 4 2 . 5 2 1 8 . 2 9 6 6 . 3 0 6 6 . 3 1 7 3
PA4 . 4 0 8 7 . 4 8 2 6 . 2 0 4 8 .3 7 0 2 . 5 0 3 4
PA5 . 2 4 1 6 . 3 2 3 6 . 1 5 4 7 - 2 4 e 6 . 4 2 1 5
PA6 . 4 0 6 2 . 5 8 6 6 . 1 8 4 2 . 2 9 3 5 . 5 6 2 1
PA7 . 1 0 8 6 . 3 0 2 1 . 0 2 7 7 . 2 6 7 6 . 5 2 8 0
PAS . 1 8 5 5 . 2 5 3 6 . 1 3 9 8 .3 6 1 8 . 5 3 2 1
PA9 . 2 2 7 1 . 2 9 8 4 .1 1 8 4 . 3 1 5 0 . 4 8 6 7
SA1 . 3 4 0 5 . 2 4 8 1 . 3 6 2 6 . 4 1 9 3 . 5 5 6 4
SA10 . 1 9 3 3 . 1 5 9 9 .2 6 9 4 . 4794 . 2 9 6 7
SA2 . 2 1 8 9 . 3 6 8 3 . 2 5 6 0 . 4 2 5 3 . 5 8 1 4
SA3 . 3 4 0 1 . 5 4 0 1 . 4 4 7 8 . 5 3 2 2 . 6 0 9 1
SA4 . 3 6 4 8 . 4 1 9 2 . 1 5 8 4 .2 5 2 4 . 4 7 2 9
SA5 . 4 7 7 7 . 4 4 1 7 . 1 0 5 4 .2 4 3 8 . 5 ^ 9 0
SA6 . 5 1 7 1 . 6 1 9 8 . 1 0 8 0 . 3 6 2 2 . 6 0 4 3
SA7 . 1 6 5 9 . 5 2 4 6 . 0 9 5 9 .2 3 1 7 . 4 4 8 6
SA8 . 2 6 5 0 . 4777 . 1 2 8 5 . 2 8 5 2 . 4 8 3 0
SA9 . 1 0 7 2 . 0 6 3 5 . 4 3 3 1 .2 6 4 2 . 2 2 3 2
EA1 . 2 4 9 5 . 3 2 9 8 . 1 4 9 0 . 3 4 7 9 . 4 2 1 8
EA2 . 2 9 7 0 . 2 6 9 0 . 1 9 2 1 . 2 8 5 2 . 3 7 6 1
EA3 . 3 8 0 6 . 3 7 8 1 . 1 0 5 1 . 3 1 6 5 . 3 2 1 0
EA4 . 2 0 9 1 . 4 0 4 0 . 0 5 8 3 . 2 9 6 5 . 4 2 9 2
EA5 .3 4 4 7 . 3 3 3 0 . 1 5 6 7 . 3 1 6 6 . 5 2 6 6
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= Z  1 I a s  :  l :  c A N A L : S 1 c _ S 0 A L E
C c r r e 1 a t  i  r  r. M a t r i x
CA6 —r\ ■ CWAI c w A i:
CA6 : . oooc
wft .3 47  6 -  . C C O yj
CWAI .2364 . 4 0 5 9 — - - s.
CWAI 3 . 3 z  - 2 . 2 5 5  6 • *. - r* 9 1 . OOCO
CWAI 1 . 3409 27 7 0 . C606 . 633~
CWAI 2 . 1401 . 3 2 2 9 . 3050 . w L j  z
CWAI 3 .11 35 . 4 3 4 2 . J  ?  *2 1 . 5 3 4 "
CWAI 4 .4 3 0 9 . 4 5 1 1 . 2 1 '  2 . 6 4 6 9
CWAI 3 . 1177 . 2 5 ” .  3655 .5 4 6 1
CWA2 .0 9 3 3 . 2107 .  5552 . 3532
CWA.2 . 2 2 7 2 . 1265 .4 663
CWA4 . 1 7 4 7 ’ S C " . 2 1 9 0 .  ^  3  *■» Z
CWAc .3 2 3  6 . 2 1 2 7 .2 5 0 5 .  n S 3
CWA6 . 2 5 0 5 . 2 7 0 3 . *.4 94 . 4 » •
CWA7 .3 4 0 7 . 3 5 4 6 . 2 1 2 9 . 4 " 2 5
. 0 9 0 9 . 3 1 6 3 .2 6 5 5
CWA9 .2 6 6 3 . 3 3 9 5 .  3 5 7 5 .  O i * t  .
LAI . 2 2 0 5 . 2 6 3 1
'  c 7 c . 2 4 0 3 . 3355 ?  2  '
1A3 .3 1 0 7 . 2 4 1 0 .  4L. ^  r . . . 2 5 2 9
±*A4 . 3107 . 3 3 2 7 . 2 4 9 8 .4 5 1 5
LA 5 .2012 . 3 6 0 0 . 1 6  61 . 2 1 5 6
LA 6 .0 9 5 1 . 1 3  63 . 2 0 4  8 .2 0 0 5
NAPC1 .2 5 7 4 . 2 2 2 2 . 2 6 4  0
NAPC2 . 5 1 4 6 . 1 5 5 6 .4 0 1 4 . 4 5 3 4
NAPC3 .3 2 3 1 . 0 9 4 6 . 2 5 ^ 5 .4 3 5 5
N’A?C4 .3 6 1 1 . 2 7 0 7 .3 2 5 7 .5 9 6 1
NAPCS .2 9 6 3 .  1294 .1 2  97 . 4 7 6 5
NAPCS . 5 1 5 6 . 2 4 7 0 .2 4 7 1 Z  ~  2  —
NAPC7 . 3 2  57 . 1 4 7 9 . 1430 ,  3 _  ^ V
NAPCS .3 6 0 1 . 1391 .1 2 3 4 . 3 9 4 5
PAI . 2 8 4 6 . 2 9 6 0 . 1 5 5 2 . 3059
PA10 .4 0 0 6 . 0 9 2 9 . 0515 . 5011
PALI .3 0 1 5 . 3553 . 1897 . 33 56
PAI 2 . 3 6 8 6 . 4 1 3 7 . 1 3 0 2 . 6 8 4 7
PA2 .3 3 2 3 . 3 2 0 9 . 3 4 3 3 . 3400
PA3 .3 6 3 3 . 2 3 5 6 . 2 2 5 5 . 4424
O  *  >1 . r t l .4 1 4 3 . 1 8 2 8 .0102 . 4 7 2 8
PAS . 4 3 1 6 . 1 8 9 9 . 1467 . 4 9 6 3
PA6 .3 9 5 1 . 1 4 3 9 .0 9 9 4 . 5640
PA7 .3 1 2 5 . 4 1 2 2 . 2 5 9 7 . 1 7 1 8
PA8 .3 3 0 5 . 3 6 4 6 . 1 8 1 5 . 3 2 2 7
PA9 . 1 3 4 8 . 2 2 1 5 . 1 5 7 6 . 6 3 1 2
SA1 . 3 6 0 4 . 6 1 3 8 . 5 2 7 8 . 3 1 7 6
SA10 - . 0 8 3 9 . 3 8 0 8 . 1 6 5 8 . 2 1 4 5
SA2 . 4 6 0 8 . 5 3 3 7 . 3 7 6 0 . 5 4 8 3
SA3 . 3 3 1 6 . 5 9 8 2 . 3 1 5 3 . 5003
SA4 .3 0 8 7 . 3 4 8 5 . 2 8 9 4 . 4 9 6 1
SA5 . 4 3 0 0 . 3 0 5 7 . 2 4 1 2 . 3 8 2 2
SA6 . 4 3 7 2 . 3 1 0 3 . 1 2 5 7 . 3 7 8 0
SA7 . 4 6 3 3 . 4 0 6 6 . 3 7 6 4 . 2 8 0 0
SA8 . 4 9 5 1 . 4 3 4 6 . 1 8 2 3 . 3 3 1 8
SA9 .1 7 9 7 . 2 7 4 2 . 1444 . 1 1 1 8
EA1 . 2 6 4 9 . 4 4 9 3 . 3 3 4 6 . 4 4 2 6
EA2 . 3 0 9 3 . 2 7 6 8 .3 7 6 1 . 5 3 7 9
EA3 .2 1 4 1 . 1 7 3 9 .1 8 4 4 . 2 7 6 1
EA4 .3 9 5 8 . 3 7 3 3 . 3242 . 4 8 7 2
EA5 . 3 9 8 1 . 2 8 2 8 . 2 7 1 5 . 5 0 4 2
EA6 . 3 1 8 4 . 4 0 3 2 . 0 7 9 6 . 3 6 4 2
o w a i i
n _ - “
4 6  92
"*7 5 
w ■ 4 C
3420
3 9 6 0
25 4 3 





3 956  
3~ 3 6 
214 0 
7 5 9 9 
3 64 2 
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C o ' - e l a t t e r .  M a t r i x
CWAI 2 CWA.l 3 CWA.l 4 CWA.l 5 wW
CWAI 2 I.OOOC
CWAI 3 .2 6 3 3 n ~
cwa i  4 . 2 ” ” 9 2 - 1 . O i l .
CWAI 3 . 2 3 5 6 . 30 62 . 3 5 ” 5 i . o c o :
CWA.2 . 3 51 £ .4 1 5 6 .1  ' 4 j .663  8 1 .
CWA 3 . 2 9 3 2 . 4” 53 . 4 0 3 5 . w j  4 r
CWA 4 . 3 3 0 1 .634  1 . 5 5 4 2 . j  ? 4 _
CWA 5 - . 0 5 0 0 - — ^ • 0 • -1 . *t ~ i  _ . 5253
CWA 6 = - i- . 5561 . 11 “ i . 4 C 3
CWA” . 3 1 0 5 . «5 T c 3 . 6 1 0 2 . 4 6 0 C
CWAS . 6 5 3 9 V  SC . 4 2 8 0 .4 636
CWA 9 . 2 0 1 5 . ” 90 . 6 3 3 6 . 6 0 C 6
l a : -0 1 4 c . 4853 . J — 4 .1615
LAi . C 2 .  4 . *t ' t  — . 4 ^ * 1 . 3912
LA3 . - 1 j  _ . 1561 . 1 9 3 0 3511
LA. 4 . 0 60 € . n S3 C .4  ■ j. 'j . 2 5 2 6
—A. z . 6310 . 2201 . 3 2 ” 9 .2524
LAS . ” 190 * 2  r . 2 " 9 2 .241 1
NLA? Cl . 0 6 4 9 . 2 4 3 3 . 3 4 1 2 . 1“ 99
"^1 : . 3 - n . 2 3 1 9 . - j  « 3
NLAFC3 .1 6 1 0 . ZC 51 . 4L. _ 4 c . 3 9 9 9
NA.?”  - . 1 6 6 5 . 2 C 6 5 . 3 0  65 . 2 3 4 “
NA?C3 . 0 3 5 6 * c  ^. J . 2 5 2 4 .24 22
NA . 0000 .3 4  62 . 3851 . s  Z -
NA?CC . 1 0 6 3 . 25C 9 . 300S . 323"
NA.?CS - . 0151 . 1463 . 1 6 6 0 .3254
— r  ’ . 095 3 . 1 5 “ 5 . 2 9 4 8 -  .0110
? a : c . 0435 .1 5 5 1 . 3 1 3 2 . 2 z z
?A.l 1 . 0 9 6 5 . 1396 . 2 5 1 9 .3 6  94
?A12 . 1 4 1 3 . 3566 . 3508 .34 64
?A2 . 2 0 1 5 . 1“* 97 . 2 4 1 9 . 0893
PA3 .2 5 8 3 .1 9 3 8 . 3288 .13  34
?A.4 . 1 3 0 9 n  * r\ *7 . 3 0 9 4  ^* z.
?A5 - . 0 0 3 5 . 2 ” 5 0 « n  ■* c  . ^ . 212 "
?AS .0020 . 3” 66 . 3 8 5 6 .3 0 2 5
?a : . 1 8 1 0 . 2 8 9 6 . 2 6 3 0 - . 1 0 4 8
?AS - . 0 1 0 4 .3 8 0 9 . 4 5 2 0 .2222
?A9 .1221 . 4220 . 3 3 6 3 .2 6 6 0
s a : . 2 1 8 1 . 5332 . 5 2 6 4 . 2 1 2 6
SA10 .4 4 4 4 . 4 1 3 8 . 2 4 8 8 .3 1 5 0
SA2 .0 4 3 4 . 5030 . 6305 .4 2 1 2
SA3 . 1 6 6 2 . 6185 . 6 4 8 5 .4 1 9 0
SA4 . 0 6 3 8 . 4080 . 4 6 9 4 .3 3 2 0
SA5 - . 0 2 6 4 . 2 6 0 0 . 3 4 0 3 .0 9 8 0
SA6 . 1252 . 2052 . 3 3 5 5 - . 0 1 4 8
SAC . 1 0 9 6 . 5 3 2 3 . 6 1 1 2 .1 4 6 5
SA8 . 1 1 1 8 .4 5 2 5 . 5 9 0 3 .2 1 4 0
SA9 . 6 0 8 0 . 2 1 3 4 . 3 2 3 0 .3 6 5 5
EA1 . 1 3 1 3 . 3341 . 3 3 8 2 .1 6 5 9
EA2 - . 0 1 9 0 .2 5 8 1 . 3 0 9 5 .2 3 6 0
EA3 . 1 4 2 9 . 1583 . 2 2 1 1 .3 0 1 2
EA4 - . 0 0 4 0 . 4 2 1 3 . 4 2 3 5 .42 66
EA5 . 1 9 6 5 .3 3 2 8 . 3 0 5 4 .4 0 3 3
EA6 . 1 1 1 4 . 2 9 8 9 . 4 0 5 6 .1 4 0 2





















































































































































































C c r r e l a t t e r .  M a t r i x
S
CWA. 2 CWA. 4 CWA. 5 CWAc CWA”
CWA 2 m r
CWA 4 . 4 cC 5 -  . „ s* U w
CWAr .4 44 1 .5 5 5 2 I.OOOC
CWAc . 1 5 4  = . r ^ 3 2 r 1 . 2 2 C 5
CWA. .4 2 1 1 . n ? 3 n . 4 6” 6 5 C 5 9 1.  OOOC
CWA 2 .2 2 9 0 . -J ■ ' — . 1420 . 3 8 8 5
CWA? . 4 6 3 c .6 7 9 8 . 6C 4 2 .6 3 6 1 . 6593
. 1 963 . 2 4 2 5 . 3C55 . 2 4 4  6 . 1 3 4  3
LA 2 . 2 2 0 1 s  n  z, £ . 2” 2 S . 0 5 3 5
„ . A * - . 2 1 4 2 . 2 1 - ■ r  n  n  c. . — J 'J ^ - . 00” 5 . - -  -  u
LA 4 ~ - -7 n. Z .25 1 4 . 3C22 . 3” 50 . 2 5 1 2
. 2 965 .2 1 6 2 . 1391 . 0204 . 3024
LA 5 . 2 6 4 ^ .15  98 .0 1 4 4 - . 023 9 .2 212
NAPC1 . 1990 .25 1 4 . 0 1 8 9 . 2 4 8 6 . 3 0 0 3
NAPC2 . < . . 4 : .2 5 8 4 .2 0 2 8 .1 4  23 . 1 9 ” 9
NAPC3 .2 6 4 4 .2 34  6 -  . 02 ” 9 ’ 0 ” 8 . 2 1 0 3
NA.PC4 . 1 3  3 9 .2 3 3 9 . 1632 .2 9 0 5 . 1 6 1 3
NAPCS . 249 6 . 3490 .1 0 6 7 . 2 3 6 6 . 1 8 5 2
MAPC6 . 5612 . 1 9 9 6 . 2 i  e 2 .5 2 5 3 . 4 0 0 1
NAPO” . *1 X - J . 3 7 2 9 . 1 7 1 5 . 2 5 5 9 .2 7 9 4
N -  -  C 8 .4 682 . 1822 . 1 57 5 . 3 5 4 3 . 1 6 9 3
?A1 -  . 3 S C 2 .0000 .0 1 3 1 - . 0193 . 0 925
-  r . 15ST . 2 9 1 9 . 3 6 3 6 . 2 5 6 0 - 4 *"* . — *T —
PA.l1 . 2 4  SC .07  61 .2 0 7  = . 3 0 1 1 . 1 5 2 3
PAI 2 . 1293 . 2 9 0 6 . 2 6 8 1 .2 8  64 . 2 8 0 0
— r  ~ . 1” S 4 .0 4 2 0 - . 0 0 3 2 . 1134 . 09 30
P.A2 . 1 5  64 . 3 6 8 9 . 064 9 . 0 6 9 8 .2 9 8 8
PA4 . 2 2 5  = . 277 3 .0 9 6 8 . 1 5 8 3 . 2 5 2 6
— i. — . 3 3 6 5 .3 9 8 5 .3 2 8 5 . 3 6 6 3 m • n  r  . 4 -  / U
PA 6  ^  ^. — —.__ . 5449 .6 0 9 4 . 4 8 1 3 V  S'
PA” . 2C4S . 1384 . 1 3 1 2 . 2 0 4 6 . 0294
PAS .419C .1 9 9 7 . 4 6 3 9 .5 3 2 3 . 2 5 1 8
. 2 3 4 1 .3 1 5 5 n  a a *. i. ** n  n . 1 7 7 5 . 3 2  64
5.A1 . 1 7  3 9 .2 9 0 7 . 3 4 0 5 .3 2 2 8 . 4 2 8 3
SA10 . 4343 . 2 4 1 5 . 0 7 7 5 .3 1 7 4 . 24 67
w A2 . 374 9 . 3 9 9 9 .4 4 2 3 .5 1 2 4 . 5205
SA3 . 2 5 7 5 . 5 2 1 6 . 5 1 8 0 . 5 2 7 9 . 5 2 3 5
SA4 . 163 6 . 2 6 2 0 .3 9 9 7 . 4 0 2 5 . 30 6 1
SA5 . 2 4 9 2 . 1304 . 4063 . 4 0 3 4 . 1 7 1 1
SA6 . 1023 .1 9 5 3 .2 2 4 8 . 3 1 3 7 . 2 5 5 3
SAT . 2 9 1 1 . 3 2 7 9 . 3054 . 3 8 0 9 . 4 0 4 4
SA8 . 4 9 7 0 . 3 6 1 9 . 3 8 5 0 . 5490 . 4 6 5 2
SA9 . 3 2 8 2 .2 2 7 3 . 0 6 9 2 . 1 2 0 7 . 3 1 9 7
EAi - . 0 4 5 3 . 1443 .1 0 7 4 . 2 2 7 7 . 2 1 8 8
EA2 . 1 0 5 3 .1 8 3 4 . 1 9 7 2 . 1 6 6 0 . 0 7 2 9
EA3 - . 0 9 5 2 . 2 5 2 6 .2 5 1 4 . 17 39 . 0 0 8 9
r*  ^ * . 1 9 0 1 .2 1 8 7 . 3 5 0 8 .4 4 4 5 . 2 5 1 9
EA5 . 1437 .3 9 3 7 .4 2 2 8 .3 2 2 7 . 10 51
E A 6 - . 0 2 4 9 .0 9 4 7 . 1 2 7 6 . 1264 . 2 0 7 2
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C o r r e l a t i o n  M a t r i x  
CWA8 CWA 9 LAI LA2 LA3
CWA 5 I . 0000
CWA 9 . 4066 I.OOOC
LA- - . 0 0 4 3 . 2  99 = 1 .0 0 0 0
LA2 - . 0 7 1 3 . 2 9 9 7 .8 0 1 3 1 .0 0 0 0
LAS - . 1 3 2 5 . 0 8 6 2 .4 6 1 9 . 5800 1 .0 0 0 0
LA4 . 1 6 6 4 . 3 6 1 4 . 6134 .6 6 5 1 .3 9 0 2
LA.3 . 6 8 2 4 . 2 8 4 2 . 1072 . 0 3 3 0 .2 1 6 3
LA6 . 6682 . 2 3 0 5 .0 0 9 8 - . 0 3 4 0 .0 6 5 8
NAPC1 . 1116 . 2 9 5 9 .0 9 0 0 .0 9 1 4 . 2 4 9 2
NAPC2 .0 0 9 4 . 2 2 4 9 . 1514 . 3 1 6 1 .4 6 1 7
NAPC3 - . 0 2 4 0 . 1 8 7 2 .1 5 1 0 . 2 2 3 3 . 3084
NAPC4 .1 1 3 4 . 3 3 4 5 . 3980 . 4231 . 3 7 2 3
NAPC5 . 1514 . 2 6 8 8 - . 0 3 0 3 . 0 1 9 9 .1 7 6 3
NAPC6 . 0 6 4 3 . 4 0 6 9 .2 3 9 1 . 2453 . 16 69
NAPC7 . 1 6 3 2 . 2 7 9 1 - . 0 4 3 5 . 0 7 3 2 . 1 4 1 1
NAPC8 . 0 2 0 8 . 2 8 8 0 . 1 1 0 4 . 1358 . 1 4 5 0
PAI - . 0 2 5 1 . 0 9 8 1 .2 1 8 2 .3 6 6 7 . 3 6 7 0
PA10 - . 0 0 8 3 .2 2 9 4 .2 9 9 0 . 3 3 3 3 . 5 0 3 1
PA11 .2 6 1 4 . 2 4 1 1 . 1288 . 2 1 1 3 . 2 3 6 7
PAI 2 . 0869 3 93 5 .2 9 6 8 . 2 9 0 2 .3 4 7 7
PA2 . 0 1 8 1 . 1 5 0 2 . 1644 . 1961 .1 7  56
PA3 . 1349 . 2 1 8 6 .2 0 4 5 . 1 7 10 . 3 4 1 6
PA4 - . 0 3 6 1 . 1 6 0 2 .3 3 8 7 . 2 6 0 5 . 2 9 9 9
PA5 - . 0 4 6 6 . 3 4 9 1 .2 9 0 8 . 3073 . 3 9 5 1
PA6 - . 0 5 8 2 .4 7 3 4 .3 0 8 7 . 3 0 5 0 . 3 8 7 2
PA7 - . 1 1 5 1 .1 3 2 4 .2 8 6 0 . 4 2 6 0 . 4 0 0 3
PA8 . 0 6 0 9 . 3 7 2 8 .3 9 7 8 . 4 8 7 9 .3 6 0 4
PA9 . 0 0 9 3 . 3 7 4 1 .3 3 6 2 . 3983 . 3 9 5 1
SA1 . 0 9 7 3 . 4 2 2 2 .6 6 1 5 . 5 6 7 6 . 4 6 3 0
SA10 . 5 3 3 1 . 3 6 1 9 .2 6 3 5 .2 4 6 8 . 0 7 0 7
SA2 . 1 8 7 2 . 6 2 8 9 .5 3 0 2 . 4 9 0 2 . 3 0 3 1
SA3 . 2 2 1 5 . 6 5 5 2 . 4342 .4 3 5 4 . 3402
SA4 . 1423 . 5 9 2 0 . 4478 . 4400 . 2 6 4 6
SA5 - . 1 3 3 9 . 2 1 3 9 .5 7 0 2 . 5807 . 5745
SA6 - . 0 7 8 4 .2 111 . 4 8 6 0 . 4 9 2 8 .6 2 0 4
SA7 . 0 8 7 2 . 3 7 0 3 .4 0 7 4 . 4 6 2 3 . 3 6 4 3
SA8 . 1 0 0 7 . 3 9 8 4 .3 7 8 8 . 3921 . 3 1 4 6
SA9 . 7 6 6 6 . 3 0 0 4 .1 5 6 3 . 0 4 5 6 .0 0 1 4
EA1 - . 0 0 3 3 . 2 0 9 1 .2 9 8 7 . 3 7 7 3 .3 9 9 4
EA2 - . 0 4 5 4 . 2 0 5 8 . 4 5 6 4 .4 3 0 8 . 2 9 4 8
EA3 . 1 6 3 8 . 3 3 7 6 .2 5 9 7 . 2 5 5 3 . 3 0 3 8
EA4 - . 0 5 4 0 . 4 8 6 9 . 3 1 9 6 . 3624 .1 7 9 1
EA5 .1 2 6 4 . 4 2 5 5 . 4 1 5 4 . 4 1 4 6 . 3 6 9 3
EA6 - . 0 2 2 5 . 2 4 3 9 . 3 6 1 6 . 4834 . 4 3 3 9
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C o r r e i a t i o r .  M a t r i x
LA4 LAS LA6 NAPC1 NAPC2
LA 4 I . 0 0 0 0
LA 5 . 1 8 8 ? 1 .0 0 0 0
LA 5 . 0 9 0 8 . 8040 1 . OOOC
NAPC1 . 3 1 5 4 . 0163 - . 12?~ 1 . 0 0 0 0
NAPC2 . 3 5 7 9 .0 5 4 5 .0328 . 5 6 6 9 1 . 0 0 0 0
NAPC3 . 3 9 4 8 .0 5 7 2 - . 0 3 6 5 .7 2 7 8 . ~ ~  13
NAPC4 . 6026 .0 9 1 6 .0857 . 5642 . 580~
NAPCS . 1 9 5 2 .0 3 6 1 - . 0 5 7 4 . 8 0 1 3 .5 3 8 4
NAFC6 . 4 8 7 2 . 0264 .0 02 9 . 5514 .3 9 3 4
NAPC7 . 2 6 0 2 .0 7 5 5 - . 0 7 9 6 . 75 3 6 . 6 2 5 4
NAPCS . 3 9 0 7 . 0 1 7 9 - . 0 8 1 0 . 4 5 4 9 .2 8 3 4
s a  i . 4 4 6 5 .0 1 2 7 - . 0 7 7 9 . 2 5 4 5 . 5 2 6 0
PA10 . 3 9 1 0 .0 8 2 8 .08 41 . 3 2 7 1 . 4 6 2 9
P A l i . 5 1 3 1 . 1869 .11 23 . 4 2 2 8 . 2 9 5 9
PA12 . 5 5 4 5 . 0 3 8 2 .04 58 . 3 7 2 0 . 3 7 3 0
PA2 . 4 0 4 5 . 0 2 2 3 .05 17 . 3543 .5 8 2 4
PA3 . 4 2 8 4 . 1 3 8 6 - . 0 0 6 0 . 4930 . 5 2 3 3
PA4 . 5 8 1 6 . 0 3 9 0 - . 0 9 0 5 . 4204 . 4 4 0 4
PAS . 4 7 1 1 .0 7 0 4 .0574 . 4 6 4 3 . 3 2 0 6
PA6 . 3 7 4 1 - . 0 4 1 0 - . 0 4 9 7 . 2 3 7 4 . 4 1 3 2
PA7 . 4 5 3 3 - . 0 0 3 3 .0148 . 1 1 0 9 . 4 4 6 7
PA8 . 5 0 3 6 .1 7 3 7 .1 11 5 . 2 1 0 9 . 1 14 9
PA9 . 4 6 3 6 .0 1 9 1 .1 3 3 9 . 2 3 1 6 . 3 6 5 2
SA1 . 4 7 4 9 . 3 0 0 0 .1 7 1 9 .2 2 1 1 . 2 2 4 8
SAiO . 4 2 8 1 . 4 9 5 9 . 3 4 1 9 . 2 4 5 1 - . 0 3 3 5
SA2 . 6 1 2 2 . 2 7 6 6 . 1080 . 4744 . 3 0 8 2
SA3 . 3 9 4 7 . 2 8 3 1 .0 7 0 0 . 3984 . 2 9 6 2
SA4 . 3 9 4 0 . 0 2 2 6 .0 8 3 0 . 3401 . 3161
3A3 . 4 9 5 9 . 0 7 0 7 - . 0 3 1 3 . 2 7 5 6 . 4 1 5 0
5A5 . 5 5 9 7 . 0 9 7 7 - . 0 4 9 3 . 3 569 . 4 6 5 0
SA7 . 4 3 7 0 . 1 1 2 5 .10 34 . 3 2 8 9 . 3 3 6 5
SA8 . 4 1 4 5 . 1 9 1 9 . 1 0 3 9 . 3534 . 2 5 7 3
SA9 . 1 4 1 4 . 8 1 2 2 . 6806 - . 0 3 9 5 - . 0 1 9 3
EA1 . 5 0 7 0 . 0 3 1 7 .0 1 2 5 . 4487 . 5074
EA2 . 5 7 5 8 . 0 6 5 0 - . 0 2 1 8 . 4464 . 5 8 7 5
EA3 . 2 5 3 0 . 2 0 0 8 . 1 4 2 6 . 2 6 4 4 . 1 913
EA4 . 4 8 4 6 - . 0 5 3 2 - . 1 4 2 4 . 5583 . 5 5 7 1
EA5 . 3 9 2 4 .2011 .1 1 2 3 . 2 9 8 3 . 4 0 2 1
EA6 . 5 4 9 8 . 0 9 7 9 .02 17 . 2 2 6 7 . 3 9 1 3
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
204
I  T Y A N A L Y S I S S C A L E ( A L ? K A!
C o r r
NAPC3






































: . 0 0 0 0
. 5431 
. 6 0 7 7  
.5 3 1 6  
. 6 8 5 6  
. 4 2 7 3  
. 4 197  
.2 6 1 9  
.2 6 2 6  
.4 0 3 8  
.49 78  
.5 7 8 6  
.5 7 5 0  
.3 4 6 8  
.2 3 2 1  
.3 2 9 5  
.0 5 8 0  
. 3 1 4 6  
.1 2 0 7  
.2 2 5 2  
.3 7 9 0  
.2 8 9 9  
.2 1 7 6  
.3 2 6 9  
.3 8 2 0  
.2 2 4 7  
.2 6 1 6  
.0 0 8 9  
.4 0 6 4  
.5 6 0 1  
.0 7 6 9  
.5 6 0 3  
.2 3 7 0  
.2 9 4 5
1 . 0 0 0 0  
. 4853  
. 5302  
. 4 8 2 6  
. 3640  
. 4 5 1 0  
. 5492  
. 4444  
. 53 02  
. 4 9 7 1  
. 46 75  
. 5 1 6 6  
. 349 6  
. 4 1 9 5  
. 3893  
. 2 6 2 9  
. 3 9 3 4  
. 3 4 6 6  
. 2 2 5 3  
. 5 06 6  
. 4 265  
. 4900  
. 46 5 5  
. 5 588  
. 3 3 9 1  
. 3 35 3  
. 0 3 5 6  
. 6 231  
. 6 7 8 2  
. 4 3 7 3  
. 5 6 0 9  
. 5 6 4 6  
. 5 8 7 3
. 0 0 0 0
.5453






























. 0 0 0 0
.5 5 9 4
. 7 8 5 8
. 3 7 4 0  
. 5 0 2 0  
. 5 2 6 5  
. 3 3 0 0  
. 3 0 9 5  
. 5 0 6 2  
. 6 2 2 2  
. 4 0 3 4  
. 2 7 6 3  
. 5 4 2 6  
. 4 4 2 0  
. 2 0 1 2  
. 2 8 0 8  
. 6240  
. 4 1 9 2  
. 4 0 6 9  
. 4 0 7 1  
.3 7 8 4  
. 4 2 1 7  
. 5 3 7 1  
. 0 0 3 1  
.3 0 9 4  
.32 54  
.1 9 2 4  
.5 9 5 7  
. 3 0 9 2  
.3 3 0 2
..OOOC 
. 5 4 8 9  
. 2 2 5 6  
. 3 7 0 6  
. 4 3 4 9  
. 3 2 9 9  
. 3 4 7 2  
. 4 5 5 0  
. 5 1 5 2  
. 3 8 8 7  
. 4 1 0 4  
. 1 2 9 7  
. 2 1 8 1  
. 2 5 8 2  
. 0 0 1 3  
. 1 8 9 5  
. 3 4 4 2  
. 4 4 3 7  
. 2 6 5 4  
. 2 7 2 0  
. 2 5 2 3  
. 2 5 2 2  
. 3 6 8 7  
. 0 0 4 3  
. 2 6 3 9  
. 3 9 2 6  
. 1 9 3 1  
. 5 5 0 4  
. 2 9 7 6  
. 1 6 9 7
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C o r r e l a t i o n  M a t r i x  
NAPC8 PAi PAIO PAI I  PA12
NAPCS I . 000 0
PAi . 0 9 0 2  i.OOOC
PAIO . 3 4 7 4  . 4 0 9 9
P A i i  . 5 3 7 6  . 3 1 7 9
P A I2 . 4 6 8 3  . 3 5 9 5
PA2 . 2 3 9 7  . 7 7 3 3
PA3 . 3 6 9 7  . 3 7 5 7
PA4 . 5 2 5 3  . 3 6 5 0
PAS . 4 4 7 5  . 1 7 6 9
PA6 . 3 4 5 9  . 2 3 0 7
PA7 . 1 4 9 0  . 5 4 9 1
PA9 . 4 2 1 5  . 1 2 4 9
PA9 . 3 5 1 9  . 3 7 9 7
SA1 - . 0 2 8 3  .3 0 9 4
SA10 . 3 0 7 0  . 0 6 1 2
SA2 . 3 5 7 0  . 3 1 4 1
SA3 . 2 6 4 1  . 2 3 6 5
SA4 . 3 1 2 3  . 2 3 1 0
SA5 . 2 6 2 9  . 2 8 4 6
SA6 . 3 0 2 9  . 4 6 7 3
SA7 . 1 8 3 4  . 2 6 4 3
SA8 . 2 9 5 1  . 1 1 5 3
SA9 - . 0 4 6 5  - . 0 5 1 2
EAi . 0 7 3 3  . 6 3 5 6
EA2 . 1 5 3 6  . 4 9 9 8
EA3 . 2 1 9 8  . 1 8 3 2
EA4 . 4 5 9 3  . 4 1 1 6
EA5 . 2 6 4 3  . 2 7 2 3
SA6 . 2 4 9 1  . 6 7 5 2
l.OCCC 
. 5 9 4 8  1 . 0 0 0 0
. 4 9 4 5  .5 2 9 7  1 . 0000
. 3 1 9 8  . 2 5 9 4  . 3 3 6 6
. 2 9 0 3  . 3 1 2 9  .4 0 4 4
. 5 5 1 7  . 4 0 7 9  . 5 5 2 5
. 5 8 2 8  . 4 3 7 1  .4 0 9 4
. 6 3 7 9  . 2 5 9 9  . 4 5 5 6
. 3 6 8 4  . 2 7 6 5  . 2 8 1 3
. 4 6 2 4  . 4 6 8 5  . 3 5 6 0
. 5 4 0 0  . 3 7 9 6  . 6 6 7 0
. 2 6 5 5  .1 6 6 8  . 2 7  98
. 0 0 7 3  . 4 4 2 6  . 2 6 0 2
. 3 9 7 1  . 4 2 7 6  . 4 8 3 1
. 3 5 7 4  . 3 0 7 4  . 4 2 2 6
. 5 0 2 4  . 4 5 4 5  . 4 9 0 9
. 5 7 7 7  . 2 9 5 3  .3 4 9 9
. 5 4 4 6  . 2 7 2 1  .3 3 4 4
. 3 3 4 1  . 2 1 7 8  . 1 6 6 2
. 3 8 6 7  . 2 5 8 9  . 1 7 6 2
. 0 1 6 0  . 1 2 5 9  . 0 0 5 7
. 3 7 8 6  . 2 9 2 8  . 5 2 5 4
. 3 8 6 8  . 2 4 4 8  . 3 8 7 7
. 5 7 4 3  . 4 2 2 9  . 2 8 6 0
. 4 4 5 8  . 4 3 6 0  . 5 1 9 6
. 6 4 5 9  .2 1 4 1  . 4 4 7 9
. 6 1 0 2  .5 0 0 0  . 5 1 0 3
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. . 0 0 0 0  
. 2 8 4 4  
. 3 8 0 2  
. 1 3 3 2  
. 2 7 5 1  
. 5 9 6 4  
. 1452  
. 3 3 9 6  
. 2 9 1 7  
.1 2 3 9  
. 2 7 9 5  
. 2 1 7 7  
.2 9 8 6  
. 2 6 5 5  
. 3 8 4 6  
. 2 8 4 6  
. 2 3 7 0  
- . 0 4 7 6  
. 6 5 9 0  
. 5 9 7 9  
. 2 0 2 8  
.5 4 8 3  
. 3 3 9 0  
. 4 7 7 9
1.0000
. 3 7 1 9  
. 3 3 5 0  
. 2 1 8 8  
- . 0 2 6 2  
. 3 1 3 3  
. 1 5 3 9  
. 1 5 6 3  
. 3 2 6 6  
. 3 7 4 0  
. 1454  
. 3 1 8 3  
. 4 2 8 0  
. 2 9 0 7  
. 2 2 2 3  
. 1 2 8 9  
. 2 6 2 5  
. 3 5 1 3  
. 0 6 6 3  
. 2 8 4 4  
. 2 2 6 8  
. 4 2 6 2
. .0000 
. 4 4 3 5  
. 5436  
. 3 5 8 2  
. 2 2 5 8  
. 4 76 6  
. 1784 
. 1680  
. 3 5 6 8  
. 3 2 9 3  
. 2 9 4 6  
. 5 3 7 3  
. 5 9 0 7  
. 2 7 6 6  
. 3 5 3 0  
. 0 5 5 3  
. 3 2 5 5  
. 4 4 6 5  
. 2 5 2 0  
. 4 5 3 5  
. 4 2 8 7  
. 5 2 3 6
. 0 0 0 0  
.5 2 9 1  
.1 6 1 3  
.5 9 5 3  
. 5317  
. 3 7 0 2  
. 0 2 5 5  
.7 1 0 6  
.4934  
. 3677  
. 4 6 8 1  
.4318  
.5 1 3 9  
. 5 9 1 0  
.0104  
,2 ^ 1 7  
. 1 9 2 6  
.2 737  
.3895  
.3 533  
. 4068
1.0000 
. 3 3 2 1  
.4 604 
. 5 7 7 1  
. 2 1 1 0  
- . 0 8 2 4  
.3 9 7 1  
.5 7 5 7  
.5 4 7 1  
.6 1 3 8  
.5 8 0 4  
. 4 4 0 0  
. 4 7 9 3  
- . 1 1 1 0  
. 2 8 2 8  
. 3 0 5 9  
.4 4 2 7  
.44  67 
.6 2 6 8  
. 3 7 4 2





















.4 5 7 2  
.4 4 7 7  
. 3 3 4 0  
. 2 0 0 9  
. 2 4 7 3  
. 2 4 2 6  
. 2 4 6 2  
.3 9 0 8  
. 4 7 1 9  
.3 4 8 4  
. 3 1 6 1  
- . 0 6 9 4  
. 4234  
.4 0 1 7  
. 1 7 2 9  
. 3 6 6 4  
. 2 7 0 0  
. 5 8 9 9
1.0000
.5 0 7 7
. 4 2 2 9
.3 0 9 1
.5 7 7 1
. 5 3 5 0
.5 1 5 2
. 5 1 7 8
. 4 2 5 9
. 3 9 4 2
. 5 3 3 1
. 0 6 4 0
. 2 4 5 6
. 0 9 8 9
. 3 2 0 3
. 3 8 0 8
.3 4 8 7
. 3 7 6 2
1.0000
. 2 7 9 6
. 1 0 5 1
. 3 9 0 8
. 3 8 8 1
. 5 0 0 2
. 3 6 3 5
. 3 7 4 0
. 2 3 0 1
. 1 9 1 3
- . 1 0 3 3
. 4 1 0 1
. 2 9 6 5
. 2 4 6 9
. 3 5 9 5
. 3 4 6 6
. 5 6 7 2
1.0000 
. 1 3 8 2  
. 6548 
. 5093  
.3 9 4 7  
. 5 1 9 2  
. 4 3 2 7  
. 5 4 3 7  
. 5 0 0 5  
. 2 5 8 6  
. 5 3 3 0  
. 3 8 5 2  
. 2 1 5 2  
. 3 5 8 9  
. 3 8 4 7  
. 3 7 7 8
1.0000
.3 0 2 8
.3181
.1 8 7 2
. 0 3 6 5
.1 2 2 9
.0 4 8 0
.2 2 6 4
. 5 3 1 3
.0 8 6 1
.0 9 2 6
. 1 5 9 2
. 1 2 3 1
.0 4 6 0
. 1 8 4 2
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C o r r e l a t i o n  M a t r i x
SA2 SA3 SA4 SA5
SA2 I.OOOC
SA3 . 1 2 4  6 1 . 0 0 0 0
SA4 . 5 1 5 1  .5 175  l .OCCC
S.-.5 .4 6 6 S  . 5 1 8 2  . 5 1 9 2  1 . 0 0 0 0
SA6 . 4 1 5 7  .4 7 2 9  . 4 1 2 4  . 7 6 6 5
SA7 . 6 4 1 1  . 5 0 0 9  . 3 3 3 8  . 5 1 0 1
SAS . 5 5 0 5  .6 0 4 3  . 4 2 2 7  .6 1 1 1
SA9 . 2 5 3 1  .2 4 5 1  - . 0 3 9 5  - . 0 2 7 7
EA1 . 4 3 1 3  .3 9 3 7  . 3 4 0 8  . 3 5 8 7
EA2 . 4 2 0 8  .3 2 1 6  . 3 1 0 8  . 4 3 1 3
EA3 . 3 0 4 0  .3 6 7 0  . 5 2 7 4  . 2 6 3 4
EA4 . 6 2 0 0  .5 7 8 6  . 6 0 1 2  . 4 2 3 1
EA5 . 4 5 9 0  .5 0 6 1  . 6 1 9 2  . 5 5 8 5












. 7 7 0 2  
. 1 44 5  
. 3 4 8 4  
. 2 6 6 0  
. 1 8 2 7  
. 3 8 5 0  











- . 0 8 4 1
- . 0 7 8 7
. 1 0 0 8
- . 1 1 5 2
. 1 5 3 6
. 0 5 8 0
. . 0 0 0 0
. 6 4 8 3
.2 6 1 8
. 5 7 0 1
. 3 8 6 8
.4 8 4 5
EA3 EA4 EA5 EA6
EA3 1 . 0 0 0 0
EA4 . 4 6 6 4  1 . 0 0 0 0
EA5 .7 1 5 4  . 5 5 5 1  1 . 0 0 0 0
EA6 . 4 4 4 6  .4 97 1  . 4 5 5 3  1 . 0 0 0 0
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SA6
1.0000 
. 4 5 6 0  
. 5 '  23 
. 0 0 9 4  
. 4 8 8 7  
. 4 3 5 4  
. 33 65  
. 3 6 9 0  
. 4 9 2 3  
. 54 40
EA2
1 . 0 0 0 0  
. 3 4  53 
. 6418  
. 4548  
. 4 0 0 6
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R E L I A B I L I T Y  A N A L Y S I S  -  S C A L E  ( A L P H A )
N o f  C a s e s  = 5 6 . 0
N o f
S t a t i s t i c s  f o r  Mean V a r i a n c e  S t d  Dev V a r i a b l e s
S c a l e  1 3 1 . 0 1 7 9  2 6 6 1 . 5 3 6 0  5 1 . 5 9 0 1  64
I n t e r - i t e m
C o r r e l a t i o n s  Mean Minimum Maximum Range  M a x / M i n  Var
. 3 0 9 2  - . 1 6 3 9  . 6 1 2 2  . 9 9 6 1  - 4 . 4 1 5 2
R e l i a b i l i t y  C o e f f i c i e n t s  64 i t e m s
A l o h a  = . 9 6 4  9 S t a n d a r d i z e d  i t e m  a l o h a  = . 9 6 6 3
i a n c e
.0 3 0 0
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GENDER G e n d e r  o f  S u b j e c t
V a l u e  L a b e l
Mean 
 ^ i  d 6 v
. 623 
. 495
V a l u e
T o t a l  
S t d  e r r
V a l i d




3 6 . 7
6 3 . 3
3 6 . 7
6 3 . 3
1 0 0 . 0  1 0 0 . c
M e d i a n
Cum
P e r c e n :
3 6 . '
1 0 0 . 0
1 . 0 0 0
V a l i d  c a s e s 7 9 M i s s i n g  c a s e s
A Gl. Age c f  S u b j e c t
V a l u e  L a b e l
Mean 
S t c  d e :
3 . 3 6 7
V a l i d Cum
V a l u e F r e q u e n c y P e r c e n t P e r c e n
3 10 1 2 . 7 7 1 2 . 7
2 17 2 1 . 5 2 1 . 5 34 .2
3 20 2 5 . 3 2 5 . 3 5 9 . 5
4 a 1 0 . 1 1 0 . 1 6 9 . 6
c 14 1 7 . 7 1 7 . 7 8" . 3
6 10 1 2 . 7 1 2 . 7 1 0 0 .0
T o t a l 79 10 C .0 10C.C
S t d  e r r .180 Medi a n 3 . 0 0 0
V a l i d  c a s e s M i s s i n g  c a s e s
REL R e l i g i o n  s t a t u s
V a l u e  L a b e l
Mean 
S t d  d e v
. 0 8 9
. 2 6 6
V a l i d
V a l u e  F r e a u e n c v  P e r c e n t  P e r c e n t
T o t a l  




. 0 3 2
9 1 . 1  
G . 9
9 1 . 1  
S .  9
1 0 0 . 0  100 . 0  
M e d i a n
Cum
P e r c e n t
9 1 . 1
10C. 0
. 0 0 0
V a l i d  c a s e s 7 9 M i s s i n c  c a s e s
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MARITAL M a r i t a l  S t a t u s
V a l u e  L a b e l V a l u e  F r e q u e n c y P e r c e n t
V a l i d
P e r c e n t
Curc
P e r c e n t
0 55
1 23
6 9 . 6
2 9 . 1
1 . 3
7 0 . 5
2 9 . 5  
M e s s i n g
7 0 . 5
1 0 0 . 0
T o t a l  79 1 0 0 . 0 1 0 0 .  C
Mear. . 2 9 5  
S t d  d e v  . 4 5 9
S t d  e r r  . 0 5 2 Medi an . 000
V a l i d  c a s e s  7 8 M e s s i n g  c a s e s  1
CHILDREN C h i l d r e n  c f  S u b j e c t
V a l u e  L a b e l V a l u e  F r e q u e n c y P e r c e n t
V a l i d
P e r c e n t
Cum





5 9 . 5
4 0 . 5
5 9 . 5  
4 C . 5
5 9 . 5
1 0 0 . 0
T o t a l  7 9 1 0 0 . 0 1 0 0 . 0
V a l i d  c a s e s  "’ 5 M i s s i n g  c a s e s  0
SPOUSE c o u n t r y  c f s p o u s e / f i a n c e e
V a l u e  L a b e l V a l u e  F r e q u e n c y P e r c e n t
V a l i d
P e r c e n t
Cum







1 0 . 1  
2 2 . 8  
6 5 . 8  
1 . 3
1 0 . 1 
2 2 . 8  
6 5 . 8  
1 . 3
1 C .1 
3 2 .  9 
98 .7 
1 0 0 . C
T o t a l  7 9 1 0 0 . 0 1 0 0 . C
V a l i d  c a s e s  79 M i s s i n g  c a s e s  0
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SCHOOL s c h o o l  o f  e n r o l l m e n t
V a l u e  L a b e l V a l u e  F r e q u e n c y  P e r c e n t
V a l i d
P e r c e n t
Cum
P e r c e r
Mean 
S t d  d e v
3.  6C3
' 1 B7
4 S ’ s c Z •
2 2 2 1 6 . 5  1~ . 9 2 3 .
3 4 C ’ c s 29 .
4 43 5 4 . 4  5 8 . 9 67 .
- c 6 . 3  6 . 6 94 .
6 4 5 . ’ 5 . 5 IOC.
• 6 7 . 6  M i s s i n g
T o t a l 79 10 C .0  1 0 0 . 0
S t d  e r r . 1 3 9 M e d i a n 4 .0 0 0
V a l i d  c a s e s  7 2 M i s s i n g  c a s e s  6
LEVFLDEG L e v e l  o f  p r o g r a m  d e g r e e
V a l u e  L a b e l V a l u e F r e q u e n c y P e r c e n t
V a l i d
F e r c e r . t
24 3C .4 3 1 . 2
2 33 4 1 . 8 42 . 9
2 20 2 5 . 3 2 6 . 0
. 2 2 . 5 M i s s i n g
T o t a l 79 1C0 . 0 1 0 0 . 0
S t d  e r r .0 9 7 Msdi. an
.urn
Mean 1 . 9 4 8   . S  e d i  2 .0 3C
S t d  d e v  . 7 5 5
V a l i d  c a s e s  77 M i s s i n g  c a s e s
SOAUNION SDA A f f i l i a t i o n  & U n i o n  M e m b e r s h i p
V a l i d Cum
V a l u e  L a b e l V a l u e F r e q u e n c y P e r c e n t P e r c e n t P e r c e n
6 10 . 1 1 0 . 1 1C. 1
y e s ,  SDA m e m b e r s h i p 0 68 86 . 1 6 6 . 1 5 6 . 2
n o ,  n o n  SDA




1 0 0 . 0
3 . 8  
1 0 0 . C
iCC.O
V a l i d  c a s e s  79 M i s s i n g  c a s e s  0













FAIDSDA F i n a n c i a l  A i d  f r o m  SDA I n s t i t u t i o n
V a l u e  L a b e l V a l u e F r e q u e n c y P e r c e n t
V a l i d
P e r c e n t
Cum
P e r c e n t





4 4 . 3
5 4 . 4
1 . 3
4 4 . 3
5 4 . 4  
1 .3
4 4 . 3  
9 3 . 7  
1 0 0 . 0
T o t a l 79 100  . 0 1 0 C .0
V a l i d  c a s e s  79 M i s s i n g  c a s e s  0
FAIDOTH F i n A i d  f r o m  Non SDA
V a l i d  Cum
V a l u e  L a b e l  V a l u e  F r e q u e n c y  P e r c e n t  P e r c e n t  P e r c e n t
1 1 . 3  1 . 3  1 . 3
y e s  1 9 1 1 . 4  1 1 . 4  1 2 . 7
r.c 2 69 3 7 . 3  8 7 . 3  1 0 0 .  C
T o t a l  79  1 0 C . 0  1 0 C .0
V a l i d  c a s e s  7 9 M i s s i n g  c a s e s  0
FAIDNOT F i n A i d  f r o m  a n y  o t h e r
V a l u e  L a b e l V a l u e F r e q u e n c y P0 zrcsn w P e r c e c
y e s 1 * 1 3 . 9 13 .  9
no 2 66 8 6 . 1 5 6 . 1
T o t a l 79 1 0 0 . 0 1 0 0 . 0
V a l i d  c a s e s  79 M i s s i n g  c a s e s  0
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f a :DOTH! F i n a n c i a l A i d -  P e r s o n a l  F u n d s
V a l u e  L a b e l V a l u e  F r e q u e n c y P e r c e n t
V a l i d
P e r c e n t
Cum
P e r c e n t
v e  s
45
1 34 
T o t a l  7 5
5 7 . C 
43 . 0
100 . 0
5 7 . 0
4 3 . 0
1 0 0 . 0
57 .0  
1 0 0 . C
V a l i c  c a s e s  T9 M i s s i n g  c a s e s  0
FAIDCTH2 F i n a n c i a l A i d -  Campus Work
V a l u e  L a b e l V a l u e  F r e q u e n c y P e r c e n t
V a l i d
P e r c e n t
Cum





T o t a l  79
€7 . :  
3 1 . 6  
1 . 3
1 0 C . 0
6 7 . 1  
3 1 . 6
10C.C
67 . l  
9 8 . 7  
100  .0
V a l i d  c a s e s  79 M i s s i n g  c a s e s  0
r.-—j OTh j  F i r . a r . c i a _ A i d -  Unv.  L o a n s / G r a m s
V a l u e  L a b e l V a l u e  F r e q u e n c y P e r c e n t
V a l i d
P e r c e n t
Cum





T o t a l  79
74 .7  
2 2 . 8
1 0 0 . c
1.  3
7 4 . 7
2 2 . 8
10C.C
1 .  3 
7 5 . 9  
98 . 7  
1 0 C.C
V a l i d  c a s e s  75 M i s s i n g  c a s e s  G
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FAIDCTH4 F i n a n c i a l  A i d  -  S a v e d  b e f o r  AU
V a l i d  Cum
V a l u e  L a b e l  V a l u e  F r e q u e n c y  P e r c e n t .  P e r c e n t  P e r c e r
c i  • 9 .  ■ s . . s . .
y e s  1 14 1 7 . 7  i t . 7 9 E .
€ 1 1 . 3  1 . 3  130 .
T o t a l  79 1 0 C . 0  10C.C
V a l i d  c a s e s  7 3 K i s s i n g  c a s e s  C
FAICCTH5 F i n a n c i a l  A i d  -  O t h e r
V a l i d
V a l u e  L a b e l  V a l u e  F r e q u e n c y  P e r c e n t  P e r c e n t
58 7 3 . 4  7 3 . 4
r e s p o n s e  1 19 2 4 . 1  2 4 . 1
6 1 1 . 3  1 . 3
=0--
T o t a l  79 1 0 0 . 0  1 0 0 . 0
V a l i d  c a s e s  79 M i s s i n g  c a s e s  0
SDAEM? Y e a r s  E m p l o y e d  b y  SDA 
V a l u e  L a b e l
Mean 3 . 0 7 7
S t d  d e v  1 . 6 4 2
V a l i d  c a s e s  78 M i s s i n g  c a s e s
V a l u e F r e q u e n c y P e r c e n t
V a l i d
P s r c s n t Pe rc e :
21 2 6 .  c 2 6 . 3 26 .
2 14 17 . 7 1" . 3 44 .
3 5 6 . 3 6 . 4 C 1
4 14 1 7 . 7 17 . 9 69 . .
5 24 3 0 . 4 30 . c 100 .
. 1 1 . 3 M i s s i n g
T o t a l 79 1 0 0 . 0 1 0 0 .  0
S t d  e r r . 1 8 6 Medi an 3 . 0 0 0
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TRIPS No. T r i p s  o u r  o f  home c o u n t r y
V a l i d Cum
V a l u e  L a b e l V a l u e  F r e q u e n c y P e r c e n t P e r c e n t P e r c e n
1 29 3 6 . 7 S ' ' .  2 37 . 2
2 19 2 4 . 1 24 .4 61 . 5
3 30 3S.C 3 8 . 5 .L 0 W . 0
1 ' . 3 M i s s i n g
T o t a l  79 10C .0 100 . 0
Mean 2 . 1 1 3 S t d  e r r  . 0 9 9 Medi.an 2 . 0 CC
S r i  r e v  . B"75
V a l i d  r a s e s  '7B M i s s i n g  c a s e s  1
CHGCFRZS Change  r e s i d e n c e  b e f o r e  a g e  IS
V a l i d
V a l u e  L a b e l V a l u e  F r e q u e n c y P e r c e n t P e r c e n t P e r c e n '
1 59 7 4 . 7 96 .3 58 . 3
2 1 1 .3 *7 '  *7 n r\ * \J ^
19 24 .1 M i s s i n g
T o t a l  7= 1 0 0 . c 100 . 0
Mean 1 . 0 1 " S t d  e r r  . 0 1 " Medi an r  n ^— . w  w o
S t d  d e v  . 1 2 9
V a l i d  c a s e s  6C M i s s i n g  c a s e s  19
TIMZATAC How l o n g  a r  AC
V a l i d Cum
V a l u e  L a b e l V a l u e  F r e q u e n c y P e r c e n t P e r c e n t P e r  cenv
1 57 7 2 . 2 74 .0 7 4 . 0
2 14 17 .7 1 3 . 2 5 2 . 2
3 6 7 . 6 7 . 6 IOC . c
2 2 . 5 M i s s i n g
T o t a l  75 10C .0 100 . 0
Mean 1 .3 3 B S t d  e r r  . 0 7 1 Medi an 1 . c o o
S r c  d e v  .62C
V a l i d  c a s e s  77 M i s s i n g  c a s e s  2
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ADJTCUSA I n :  
V a l u e  L a b e l
Mear.
S t d  d e v
V a l i d  c a s e s
1 1 "SINUS S a c  
V a l u e  L a b e l
Mear.
S t d  c e v
V a l i d  c a s e s
LOCATION s a c  
V a l u e  L a b e l
Mean 
S c d  d e v
V a l i d  c a s e s
V a l i d Cun
V a l u e F r e q u e n c y P e r c e n t P e r c e n t P e r c e n t
1 7 8 . 9 9 . 0 9 . 0
2 1. 1 3 . 9 14 .1 2 3 . 1
3 c. 2 2 “ . 3 2 8 . 2 3 1 . 3
4 3 c 33 . C 3 8 . 5 8 9 . "
c. 8 1 0 . 1 1C.3 ICC . 0
• 1.  3 M i s s i n g
T o t a l 7 9 1 0 0 . 0 10C .0
. e r r . 12  6 Medi a n 3 . 0 0 0
7£ M i s s i n g  c a s e s
. s f a r tc c i o r .  wicr . . i f e  ir US
V a l i d Cur.
V a l u e F r e q u e n c y P e r c e n t po ^ rcsn~ po ^  w
2 2 . 5 2 . 6 2 .5
2 6 7 . 6 7 ^ 1 0 . 3
■a 33 4 1 . 8 4 2 . 3 5 2 . 6
4 31 3 9 . 2 3 9 . 7 9 2 . 3
3 6 7 . 6 — 1 0 C .0
• - 1 . 3 M i s s i n g
T o t a l 79 1 0 0 . 0 I0 C .C
e r r . 0 9 6 M e d i a n 3 . 0 C C
7c  M i s s i n g  c a s e s
i s f a c c i o n  l o c a t i o n  o f  AU
V a l i d  Cun 
V a l u e  F r e q u e n c y  P e r c e n t  P e r c e n t  P e r c e n t
1 6 7 . 6
2 6 1 0 . 1 1 0 . 3 1" . 9
2 25 3 1 . 6 3 2 . 1 5C.C
4 27 34 . 2 34 .6 64 . 6
c 12 1 5 . 2 1 5 . 4 1 0 0 .  C
• 1 1 . 3 M i s s i n g
T o t a l 79 1 0 0 . 0 10C . 0
S t d  e r r . 126 M e d i a n 3 . 5 0 0
1 . 1 0 9
78 M i s s i n g  c a s e s  1
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2 1 ;<
PRESENCE s a t i s f / p r e s e n c e  i n t  s t u d e n t s
V a l i d Cuin
V a l u e  L a b e l V a l u e F r e q u e n c y P e r c e n t P e r c e n t P e r c e n
2 2 2 . 5 2 . 5 2 . 5
3 16 2 0 . 3 2 0 .3 2 2 . 8
4 40 50 . 6 5 0 . 6 73 . 4
5 21 2 6 . 6 2 6 . 6 100  .0
** XK — *i 79 1 0 0 . 0 1 0 0 . c
Mean 4 . 0 1 3 S t d  e r r . 0 8 5 Medi an 4 . 000
S t d  d e v . 7 5 9
V a l i d  c a s e s 79 M i s s i n g  c a s e s  0
ZMGLZ3H L’s e o f  E n g l i s h  l a n g u a g e
V a l i d Cum
V a l u e  L a b e l V a l u e F r e q u e n c y P e r c e n t P e r c e n t P e r c e n '
1 3 3 . 8 3 . 9 3 . 9
2 C. 6 . 3 6 . 5 1 0 . 4
3 28 3 5 . 4 36 .4 4 6 . 8
4 2 1 . 5 22 . 1 6 8 . 8
5 24 3 0 . 4 3 1 . 2 1 0 0 . 0
• 2 n c Mi. s s i r . c
T o t a l 79 1 0 0 . 0 100 . 0
Mean 3 . 7 0 1  S t d  e r r . 1 2 5 Medi an 4 . 0 0 0
S t d  d e v 1 . 1 0 1
V a l i d  c a s e s 77 M i s s i n g  c a s e s  2
PHONEHOM Time s p e n t  on  home c a l l s
V a l i d Cum
V a l u e  L a b e l V a l u e F r e q u e n c y P e r c e n t P e r c e n t P e r c e n
10 1 2 . 7 1 3 . 0 1 3 . 0
2 40 5 0 . 6 51.  9 64 . 9
3 27 3 4 . 2 3 5 . 1 1 0 C.C
2 2 . 5 M i s s i n g
T o t a l 79 1 0 0 . 0 100. 0
Mean 2 . 2 2 1  S t d  e r r . 0 7 5 Medi an 2 . COO
S t d  d e v . 6 6 1
V a l i d  c a s e s  77 M i s s i n g  c a s e s  2
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LETTERS No.  o f  l e t t e r  f r o m  home
V a l u e  L a b e l V a l u e  F r e q u e n c y P e r c e n t
V a l i d
P e r c e n t
Cum








2 5 . 6  
67 .9  
6 . 4  
M i s s i n g
2 5 . 6
9 3 . 6  
1 0 0 . 0
T o t a l  75 1 0 0 . 0 1 0 0 . 0
Mean 1 . 8  06 
S t d  d e v  . 5 3 6
S t d  e r r  . 0 6 1 Medi .an 2 . 0 0 0
V a l i d  c a s e s  76 M i s s i n g  c a s e s  1
SCCIAHOM S o c i a l i z e s t u d e n t s  f r o m  home
V a l u e  L a b e l V a l u e  F r e q u e n c y P e r c e n t
V a l i d







1 0 . 1  
5c . 2 
2 9 . 1  
2 . 5
10.  4 
5 9 . 7  
2 9 . 5  
M i s s i n g
1 0 . 4  
70 . 1
1 0 0 . c
T o t a l  7 5 1 0 0 . 0 « a r>jG . U
Mean 2 . 1 9 5  
S i d  d e v  . 6 0 9
S t d  e r r  . 0 6 9 Medi an 2 . 0 0 0
V a l i d  c a s e s  77 M i s s i n g  c a s e s  2
SOCIAINT s o c i a l i z e o t h e r  i n i  s t u d e n t s
V a l u e  L a b e l V a l u e  F r e q u e n c y P e r c e n t
V a l i d
P e r c e n t
Cum






2 C . 3
1 . 3  
4 9 . 4  





2 8 . 2
M i s s i n g
2 C . 5  
2 1 . 8  
7 1 .  B 
1 0 0 . C
T o t a l  7 9 1 0 0 . 0 1 0 0 . 0
Mean 2 . 0 7 1  
S t d  d e v  . 7 0 1
S t d  e r r  . 0 7 9 Medi an 2 . 0 0 C
V a l i d  c a s e s  78 M i s s i n g  c a s e s  1







SOCIAMEP. S o c i a l i z e  w i t h  A m e r i c a n s
V a l i d Cum
V a l u e  L a b e l V a l u e F r e q u e n c y P e r c e n t P e r c e n t P e r c e n
19 2 4 . 1 24 . 7 2 4 . 7
2 * 1 . 3 1 . 3 2 6 . C
2 33 4 1 . 8 4 2 .  9 68 . 8
3 24 30 .4 3 1 . 2 1 0 0 . 0
- 2 2 . 5 M i s s i n g
T o t a l 79 1 0 0 . 0 100 . 0
Mean 2 . 0 5 8 S t d  e r r . 0 8 6 Medi an 2 . 0 0 0
V a l i d  c a s e s  77 M i s s i n g  c a s e s  2
TRIFSUSA No. o f  t r i p s  i n  t h e  U . S . A .
V a l i d Cum
V a l u e  L a b e l V a l u e F r e q u e n c y P e r c e n t P e r c e n t P e r c e n 1
1 16 2 0 . 3 2 0 . 8 2 0 . 8
2 34 4 3 . 0 44 .2 64 . 9
3 1 3 . 9 14 . 3 7 9 . 2
4 16 2 0 . 3 2 0 . 8 100 . 0
• 2 ^ M i s s i n g
T o t a l 79 100.0 1 0 0 . 0
Mean 2 . 3 5 1 S t d  e r r . 1 1 6 M ed ia n 2 . 0 0 0
V a l i d  c a s e s  77  M i s s i n g  c a s e s  2
RETURN y e a r s  t o  r e t u r n
V a l i d  Cum
V a l u e  L a b e l  V a l u e  F r e q u e n c y  P e r c e n t  P e r c e n t  P e r c e n :
1 9 1 1 . 4  1 2 . 0  1 2 .
2 33 4 1 . 8  4 4 . C 5 6 .
3 23 2 9 . 1  3 C . 7  8 6 .
4 10 1 2 . 7  1 3 . 3  1 0 0 .
4 5 . 1  M i s s i n g
T o t a l  79 1 0 0 . 0  1 0 0 . 0
Mean 2 . 4 5 3  S t d  e r r  . 1 0 1  M e d i a n  2 . 0 0 0
S t d  d e v  . 8 7 4
V a l i d  c a s e s  75  M i s s i n g  c a s e s
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PLACERES P l a c e  o f  r e s i d e n c e
V a l i d Cum
V a l u e  L a b e l V a l u e F r e q u e n c y P e r c e n t P e r c e n t P e r c e n
u n i v e r s i t y  a p a r t m e n t 2 59 7 4 . 7 7 4 . 7 7 4 . 7
c o m m u n i t y 3 20 2 5 . 3 2 5 . 3 1 0 0 . 0
T o t a l 79 1 0 0 . 0 1 0 0 . 0
V a l i d  c a s e s  79 M i s s i n g c a s e s  0
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N u m b e r  o f  v a l i d  o b s e r v a t i o n s  ( l i s t w i s e ) 7 8 . 0 0
V a r i a b l e Mean S . E . Mean S t d  Dev
V a l i d
N L a b e l
LAMEANS 1 . 8 8 .1 2 1 . 0 3 79 l i n g u i s t i c  a s p e c t s
SAME AN S 1 . 9 7 • *  «- .94 79 s o c i a l  a d j u s t m e n t
CWMEANS 1.  99 .  *  — . 94 79 c h u r c h  w o rk  a d j u s t m e n t
CAMEANS 2 . 1 1 .  ^  ^ .9 8 79 c u l t u r a l  a d j u s t m e n t
PAMEANS 2 . 2 2 .  11 . 9 6 78 p r o f e s s i o n a l  a s p e c t s
NPMEANS 2 . 3 6 .14 1 . 2 3 79 n a t i o n a l  s p o l i t i c a l  m e a n s
EAMEANS 2 . 5 1 .1 2 1 . 0 9 78 e d u c a t i o n a l  a s p e c t s
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
224
d e s c r i p t i v e s  f o r  s e v e n  a re a s  o f  r e e n t r y  concern
Number  o f v a l i d  o b s e r v a t i o n s ( l i s t w i s e )
V a l i d
7 8 . 0 0
V a r i a b l e Mean S . E . Mean S t d  Dev N L a b e l
LAMEANS 1 . 8 6 .12 1 .C 3 ' 9 l i n g u i s t i c  a s p e c t s
SAMEANS 1 . 9 7 . 11 . 94 75 s o c i a l  a d j u s t m e n t
CWMEANS 1 . 9 9 .11 . 94 79 c h u r c h  w o r k  a d j u s t m e n t
CAMEANS 2 . 1 1 * 1 . 98 79 c u l t u r a l  a d j u s t m e n t
PAMZ.-.-’S 2 . 2 2 . 96 78 p r o f e s s i o n a l  a s p e c t s
NPMEANS 2 . 3 6 .14 1 . 2 3 79 n a t i o n a l  & p o l i t i c a l  m e a n s
EAMEa NS 2 . 5 1 .12 1 . 0 9 76 e d u c a t i o n a l  a s p e c t s
REENTRY VARIABLES BY DESCENDING VALUES 
Number  o f  v a l i d  o b s e r v a t i o n s  ( l i s c w i s e !






















Mean S . E .
2 . 6 7  
2 . 7 7  
2 . 7 1  
2 . 6 2  
2 . 6 2
2 . 5 6









2 . 2 9  
2 . 2 6  
2 . 2 6  
2 . 2 5  
2 .24  
2 . 2 3
Mean S t d  Dev
V a l i d
N
.18 1 . 5 8 78
. 16 1 . 6 2 77
.18 1 . 6 3 79
.16 1 . 6 4 79
.16 1 . 4 2 78
. 16 1 . 6 0 79
. 18 1 . 5 7 75
. 19 1 . 6 5 77
* *? 1 . 4 7 77
.18 1 . 5 7 79
. 17 1 . 4 6 77
* ^ 1 . 4 6 7 ~
.16 1 . 4 1 78
.16 1 . 3 9 76
.19 1 . 7 0 75
. 16 1 . 4 2 77
.20 1 . 7 5 76
. — * 1 . 5 2 73
.14 1 . 2 0 78
•* “* 1 . 4 6 78
.16 1 . 4 2 77
.16 1 . 4 0 78
.17 1 . 4 7 77
5 6 . 0C
L a b e l
E d u c a t i o n a l  
E d u c a t i o n a l  
N a t .  & P o l .  
N a t .  & P o l .  
E d u c a t i o n a l  
C h u r c h  Work 
P r o f e s s i o n a l  
P r o f e s s i o n a l  
P r o f e s s i o n a l  
N a t .  & P o l .  
P r o f e s s i o n a l  
P r o f e s s i o n a l  
E d u c a t i o n a l  
E d u c a t i o n a l  
N a t . & P o 1 .  
P r o f e s s i o n a l  
C h u r c h  Work 
N a t .  & P o l .  
C u l t u r a l  Ad} 
C h u r c h  Work 
P r o f e s s i o n a l  
C u l t u r a l  Adj  
S o c i a l  A d j u s
A s p e c t s  Q u e s t i o n  3 
A s p e c t s  Q u e s t i o n  5 
C o n d i t i o n  Q u e s t i o n  
C o n d i t i o n s  Q u e s t i o n  
A s p e c t s  Q u e s t i o n  4 
Q u e s t i o n  10 
A s p e c t s  Q u e s t i o n  1 
A s p e c t s  Q u e s t i o n  
A s p e c t s  Q u e s t i o n  
C o n d i t i o n  Q u e s t i o n  
A s p e c t s  Q u e s t i o n  2 
A s p e c t s  Q u e s t i o n  1 
A s p e c t s  Q u e s t i o n  2 
A s p e c t s  Q u e s t i o n  1 
C o n d i t i o n s  Q u e s t i o n  
A s p e c t s  Q u e s t i o n  1 
Q u e s t i o n  12 
C o n d i t i o n  Q u e s t i o n  
u s t m e n t  Q u e s t i o n  4 
Q u e s t i o n  4 
A s p e c t s  Q u e s t i o n  8 
u s t m e n t  Q u e s t i o n  3 
t m e n t  Q u e s t i o n  2






REENTRY VARIABLES BY DESCENDING VALUES 
RAGE 2
Number  c f v a l i d  o b s e r v a t i o n s ( l i s t w i s e )  = 5 6 . OC
V a l i d
V a r i a b l e Mear. S . E . Mear. S t d  Dev N L a b e l
NAPC2 2 . 1 9 . IS 1 . 5 c 79 N a t .  & P o l .  C o n d i t i o n s  Q u e s t i
CWA14 £. . — 2 7 .  . *lw 7 Cr.ur or. Work Q u e s t i o n  14
CWA15 2 . 1 3 . 16 1 . 4 3 75 C h u r c h  Work Q u e s t i o n  15
RA11 2.  IT . 16 1 . 3 8 77 P r o f e s s i o n a l  A s p e c t s  Q u e s t i o n
CA6 2 . 17 . 1 6 1 . 4 4 78 C u l t u r a l  A d j u s t m e n t  Q u e s t i o n
SAG 2 . 1 5 - c, 1 . 2 9 79 S o c i a l  A d j u s t m e n t  Q u e s t i o n  8
NAPC2 2 . 1 3 1 . 4 7 79 N a t .  & P o l .  C o n d i t i o n s  Q u e s t i
CWA11 2 . 1 1 . 17 1 . 4 6 75 C h u r c h  Work Q u e s t i o n  11
SA1 2 . 1 0 . 1 6 1 . 3 8 79 S o c i a l  A d j u s t m e n t  Q u e s t i o n  1
SA9 2 . 0 9 . 2 1 1 . 8 7 78 S o c i a l  A d j u s t m e n t  Q u e s t i o n  5
uA4 2 . 0 6 . 15 1 . 3 2 78 L i n g u i s t i c  A s p e c t  Q u e s t i o n  4
CWA2 2 . 0 5 .1 7 1 . 4 8 78 C h u r c h  Work Q u e s t i o n  2
2 . 0 5 1 c 1 . 3 2 78 C u l t u r a l  A d j u s t m e n t  Q u e s t i o n
NAPCS 2 . 0 2 . 16 1 . 4 3 78 N a t .  & P o l .  C o n d i t i o n s  Q u e s t i
PAT 2 . 0 1 . 1 6 1 . 4 4 77 P r o f e s s i o n a l  A s p e c t s  Q u e s t i o n
CWAS 2 . Cl . 1 9 1 . 7 2 78 C h u r c h  Work Q u e s t i o n  8
SA5 2 . Cl n £ 1 . 3 5 79 S o c i a l  A d j u s t m e n t  Q u e s t i o n  5
SA4 2 . 0 0 . 16 1 . 4 1 79 S o c i a l  A d j u s t m e n t  Q u e s t i o n  4
EA6 1. 99 . 16 1 . 4 4 78 E d u c a t i o n a l  A s p e c t  Q u e s t i o n  6
CWA2 1 . 9 " . » ' 1 . 4 7 79 C h u r c h  Work Q u e s t i o n  3
CA2 1.  97 . 1 5 1 . 2 9 78 C u l t u r a l  A d j u s t m e n t  Q u e s t i o n
CWA9 1 . 9 " . 15 1 . 3 5 77 C h u r c h  Work Q u e s t i o n  9
1.  97 . 14 1 . 2 6 77 C u l t u r a l  A d j u s t m e n t  Q u e s t i o n
CA1 1.  96 . 14 1 . 2 3 79 C u l t u r a l  A d j u s t m e n t  Q u e s t i o r . l
LAI 1.  94 . 14 1 . 2 1 79 L i n g u i s t i c  A s p e c t  Q u e s t i o n  1
SA3 1. 92 . 15 1 . 3 7 79 S o c i a l  A d j u s t m e n t  Q u e s t i o n  3
PA4 1 . 9 2 . 1 6 1 . 3 9 77 P r o f e s s i o n a l  A s p e c t s  Q u e s t i o n
LAS 1. 92 .2 2 1 .  90 76 L i n g u i s t i c  A s p e c t s  Q u e s t i o n  6
SAT 1 . 8 6 . 16 1 . 3 6 / 7 S o c i a l  A d j u s t m e n t  Q u e s t i o n  ?
S.-.5 1 . 8 6 . 14 1 . 2 6 77 S o c i a l  A d j u s t m e n t  Q u e s t i o n  6
1 . 8 6 . 17 1 . 4 8 77 L i n g u i s t i c  A s p e c t s  Q u e s t i o n  3
**A2 1 . 8 1 . 15 1 . 2 9 78 L i n g u i s t i c  A s p e c t s  Q u e s t i o n  2
PA3 1 . 7 7 . 15 1 . 3 5 77 P r o f e s s i o n a l  A s p e c t s  Q u e s t i o n
CWA13 1 . 7 6 . 1 6 1 . 3 9 78 C h u r c h  Work Q u e s t i o n  13
CWAT 1 . 7 5 . 14 1 . 2 8 79 C h u r c h  Work Q u e s t i o n  7
PA6 1 . 7 4 .14 1 . 2 3 77 P r o f e s s i o n a l  A s p e c t s  Q u e s t i o n
LA5 1 . 6 7 . 2 0 1 . 7 6 78 L i n g u i s t i c  A s p e c t  Q u e s t i o n  5
CWA6 1 . 6 6 . 14 1 . 2 2 79 C h u r c h  Work Q u e s t i o n  6
CWA1 1 . 6 2 . 1 6 1 . 3 9 ■>6 C h u r c h  Work Q u e s t i o n  1
CWAS 1 . 4 6 . 13 1 . 1 4 79 C h u r c h  Work Q u e s t i o n  5
SA1C 1 . 3 5 .1 7 1 . 5 2 78 S o c i a l  A d j u s t m e n t  Q u e s t i o n  11
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DESCRIPTIVES FOR ALL REENTRY VARIA3LES
Number  o f  v a l i d  o b s e r v a t i o n s  ( l i s t w i s e )  = 3 5 . OC
V a r i a b l e Mean S . E . Mean S t d  Dev
V a l i d
N L a b e l
c a : 1 . 9 6 .14 1 . 2 3 ~ 9
CA2 1. 97 1 . 2 9 78 C u l t u r a l  A d j u s t m e n t  C u e s t i c r .  2
CAj 2 . 2 4 . 16 1 . 4 0 76 C u l t u r a l  A d j u s t m e n t  Q u e s t i o n  3
CA4 2 . 2 6 .14 1 . 2 0 78 C u l t u r a l  A d j u s t m e n t  Q u e s t i o n  4
— ;  c 2 .C 3 1 c 1 . 3 2 75 C u l t u r a l  A d j u s t m e n t  Q u e s t i o n  5
CA.5 2 . 1 ” .1 6 1 . 4 4 -  c C u l t u r a l  A d j u s t m e n t  Q u e s t i o n  6
CA • 1 .  97 .14 1 . 2 6 ■7 ”7 C u l t u r a l  A d j u s t m e n t  Q u e s t i o n  7
SA1 2 . 1 0 . 16 1 . 3 6 79 S o c i a l  A d j u s t m e n t  Q u e s t i o n  1
SA2 2 . 2 3 . 17 1 . 4 7 77 S o c i a l  A d j u s t m e n t  Q u e s t i o n  2
SA3 1 . 9 2 . 15 1 .  3~ 7 9 S o c i a l  A d j u s t m e n t  Q u e s t i o n  3
3A4 2 .0 C . 16 1 . 4 1 79 S o c i a l  A d j u s t m e n t  Q u e s t i o n  4
SA5 2 . 0 1 . 15 1 . 3 5 79 S o c i a l  A d j u s t m e n t  Q u e s t i o n  5
3 A. 6 l . C c . 14 1 . 2 6 7 7 S o c i a l  A d j u s t m e n t  Q u e s t i o n  6
SA.~ 1 . 6 6 . 1 6 1 .  36 77 S o c i a l  A d j u s t m e n t  Q u e s t i o n  7
SAr 2 . 1 5 . 1 5 1 . 2 9 79 S o c i a l  A d j u s t m e n t  Q u e s t i o n  6
S.A 9 2 . 0 9 . 2 1 1 . 6 7 76 S o c i a l  A d j u s t m e n t  Q u e s t i o n  9
3A1C 1 . 3 5 . 17 1 . 5 2 76 S o c i a l  A d j u s t m e n t  Q u e s t i o n  iO
LAI 1 . 9 4 .14 1 . 2 1 79 L i n g u i s t i c  A s p e c t  Q u e s t i o n  1
LA2 1 . 6 1 . 15 1 . 2 9 78 L i n g u i s t i c  A s p e c t s  Q u e s t i o n  2
LA. 3 1 . 6  6 . 17 1 . 4 8 "* “* L i n g u i s t i c  A s p e c t s  Q u e s t i o n  3
LA 4 2 . 0 6 . 1 5 1 . 3 2 78 L i n g u i s t i c  A s p e c t  Q u e s t i o n  4
LA5 1 . 6 7 .2 0 1 . 7 6 78 L i n g u i s t i c  A s p e c t  Q u e s t i o n  5
LAS 1 . 9 2 .2 2 1 .  90 76 L i n g u i s t i c  A s p e c t s  Q u e s t i o n  6
NA.PC1 2 . 5 0 .1 6 9- c 7 a N a t .  & P o l .  C o n d i t i o n  Q u e s t i o n
NAPC2 2 . 1 3 . 17 1 . 47 7 9 N a t .  4 P c i .  C o n d i t i o n s  Q u e s t i o n
NA.PC3 2 . 1 9 . 15 1 .  56 79 N a t .  4 P c i .  C o n d i t i o n s  Q u e s t i o n
N'A.PC 4 2 . 3 5 . 19 1 .~C 7 9 N a t .  4 P o l .  C o n d i t i o n s  Q u e s t i o n
NAPCS . ' • . 16 1 . 6 3 79 N a t .  4 P o l .  C o n d i t i o n  Q u e s t i o n
NAPC6 2 . 6 2 .1 8 1 . 6 4 79 N a t .  4 P o l .  C o n d i t i o n s  Q u e s t i o n
NAPC7 2 . 2 9 . 17 1.  52 78 N a t .  4 P o l .  C o n d i t i o n  Q u e s t i o n
NAPCS 2 . 0 2 . 1 o 1 . 4 3 75 N a t .  4 P c i .  C o n d i t i o n s  Q u e s t i o n
EAi 2 . 4 1 . 16 1 . 3 9 78 E d u c a t i o n a l  A s p e c t s  Q u e s t i o n  1
z.A2 2 . 4 1 . 1 6 1 . 4 1 78 E d u c a t i o n a l  A s p e c t s  Q u e s t i o n  2
EA3 2 . 8 7 . 16 1 .  56 78 E d u c a t i o n a l  A s p e c t s  Q u e s t i o n  3
EA4 2 . 6 2 . 16 1 . 4 2 78 E d u c a t i o n a l  A s p e c t s  Q u e s t i o n  4
EA5 2 . 7 7 .1 6 1 .  62 7 7 E d u c a t i o n a l  A s p e c t s  Q u e s t i o n  5
EA6 1 . 9 9 . 1 6 1 . 4 4 78 E d u c a t i o n a l  A s p e c t  Q u e s t i o n  6
PA1 2 . 3 6 . 16 1 .  42 77 P r o f e s s i o n a l  A s p e c t s  Q u e s t i o n  1
PA2 2 . 4 6 . A ‘ 1 . 4 6 77 P r o f e s s i o n a l  A s p e c t s  Q u e s t i o n  2
PA3 1 . 7 7 . 15 1 . 3 5 77 P r o f e s s i o n a l  A s p e c t s  Q u e s t i o n  3
PA4 1 . 9 2 . 16 1 . 3 9 77 P r o f e s s i o n a l  A s p e c t s  Q u e s t i o n  4
PA5 2 . 5 3 . 17 1 . 4 7 7 7 P r o f e s s i o n a l  A s p e c t s  Q u e s t i o n  5
PA 6 1 . 7 4 . 14 1 . 2 3 : 1 P r o f e s s i o n a l  A s p e c t s  Q u e s t i o n  6
PA.7 2 . 0 1 . 1 6 1 . 4 4 7 P r o f e s s i o n a l  A s p e c t s  Q u e s t i o n  7
PAS 2 . 2 5 . 16 1 . 4 2 *7 ^ P r o f e s s i o n a l  A s p e c t s  Q u e s t i o n  6
PAS 2 . 5 6 . 19 1 . 6 5 77 P r o f e s s i o n a l  A s p e c t s  Q u e s t i o n  9
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DESCRIPTIVES FOR A l l  REENTRY VARIABLES 
PAGE TWO
Number o f v a l i d  o b s e r v a t i o n s ( l i s t w i s e ) — 3 5 . 0 0
V a l i d
V a r i a b l e Mean S . E . Mear. S t d  Dev N L a b e l
PA10 2 . 5 7 .18 1 .  57 75 P r o f e s s i o n a l  A s p e c t s Q u e s t i o n
PA1I 2 . 1 7 . 16 1 . 3 8 • t P r o f e s : s i o n a l  A s p e c t s Q u e s t i c r .
PAI 2 2 . 47 . 17 1 . 4 6 ^  S, P r o f e s s i o n a l . A s p e c t s Q u e s t i o n
CWA1 1 . 6 2 . 1 c 1 . 3 9 6 C h u r c h Work Q u e s t i o n *
CWA2 2 . 0 5 . 17 1 . 4 6 78 C h u r c h Work Q u e s t i o n 2
CWA3 1 . 9 7 . 17 1 .  47 79 C h u r c h Work Q u e s t i o n 3
CWA4 2 . 2 6 t — 1 . 4 6 7 S C h u r c h Work Q u e s t i o n 4
CWA5 1 . 4 6 .13 1 . 1 4 79 C h u r c h Work Q u e s t i o n c.
CWA6 1.  66 .14 1 . 2 2 79 C h u r c h Work Q u e s t i o n 6
CWA7 1 . 7 5 .14 1 . 2 8 79 C h u r c h Work Q u e s t i o n
CWAS 2 . 0 1 .1 9 1 . 7 2 78 C h u r c h Work Q u e s t i o n 6
CWA9 1.  97 . 15 1 . 3 5 ~J~T C h u r c h Work Q u e s t i o n 9
CWAIO 2 . 5 8 .18 1 . 6 0 79 C h u r c h Work Q u e s t i o n * n«  U’
CWA1I 2 . 1 1 ? “t 1 . 4 6 75 C h u r c h Work Q u e s t i o n H
CWAI2 2 . 2 9 .2 0 1 . 7 5 78 C h u r c h Work Q u e s t i o n 12
CWA13 1 . 7 6 .1 6 1 . 3 9 78 C h u r c h Work Q u e s t i o n 13
CWA14 2 . 1 8 . 17 1 . 4 5 / / C h u r c h Work Q u e s t i o n ^  *i
CWA15 2 . 1 8 .1 6 1 . 4  3 78 C h u r c h Work Q u e s t i o n 15
SELECTED VARIABLES— SATISFACTION LEVEL 
Number o f  v a l i d  o b s e r v a t i o n s  ( l i s t w i s e )  = 7 5 . 0 0
V a r i a b l e Mean S . E .  Mean S t d  Dev
V a l i d
N L a b e l
PRESENCE 4 . 0 1 .0 9 .7 6 79 s a t i s f / p r e s e n c e  i n t  s t u d e n t s
ENGLISH 3 . 7 0 13 1 . 1 0 77 U se  c f  E n g l i s h  l a n g u a g e
LIFEINUS 3 . 4 2 .1 0 .8 5 76 S a t i s f a c t i o n  w i t h  l i f e  i n  US
LOCATION 3 . 4 0 . 13 1 . 1 1 7 6 s a t i s f a c t i o n  l o c a t i o n  o f  AU
ADJTOUSA 3 . 2 7 .1 3 1 . 1 1 78 I n i t i a l  a d j u s t m e n t  t o  US
SELECTED VAKIA3LES- -TIMES SOCIALIZING
Number o f  v a l i d  o b s e r v a t i o n s  ( l i s t w i s e )  = 7 4 . 0 0
V a r i a b l e Mean S . E . Mean S t d  Dev
V a l i d
N L a b e l
SOCIAHOM 2 . 1 9 .07 .6 1 77 S o c i a l i z e s t u d e n t s  f r o m  heme
SOCIAINT 2 . 0 7 .08 .7 0 78 s o c i a l i z e o t h e r  m t  s t u d e n t s
SOCIAMEP. 2 . 0 6 . 0 9 .7 5 77 S o c i a l i z e w i t h  A m e r i c a n s
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t - t e s t s  f o r  I n d e p e n d e n t  S a m p l e s  o f  GENDER G e n d e r  c f  S u b j e c t
Number
V a r i a b l e  o f  C a s e s  Mean SD SE o f  Mean
CAMEANS c u ! t u ," ? l  a d j u s t m e n t
GENDER C 2S 2 . 2 2 3 2  
GENDER. 1 50 2 . 0 3 5 2
1 . 0 3 2
.9 5 5
. 192
Mear. D i f f e r e n c e  = . 1 6 5 1
L e v e n e ' s  T e s t  f o r  E q u a l i t y  o f  V a r i a n c e s : s-= . 4 9 6  ?= . 4 6 3
t - t e s t  f o r  E q u a l i t y  c f  Means 
V a r i a n c e s  t - v a l u e  d f  2 - T a i l  S i g  SE o f D i f f
951
C l  f o r  D i f f
E q u a l  . 5 1  ~ n . 4 2 3  
U n e q u a l  . 7 3  5 4 . 9 0  . 4 3 3
.2 3 0
.234
( - . 2 7 2 ,  . 6 4 2 )  
( - . 2 5 5 ,  . 6 5 5 )
: - t e s t s  f o r  I n d e p e n d e n t  S a m p l e s  o f  GENDER G en d e r  c f S u b j e c t
Number
V a r i a b l e  o f  C a s e s  Mean SD SE o f  Mean
SAMEAN3 s o c i a l  a d j u s t m e n t
GENDER C 2= 1 . 9 5  97 
GENDER 1 50 1 . 9 5 1 6
C "1 = . C 6. ~
1 . 0 1 0
- e ■;
. 143
Mean D i f f e r e n c e  = .0 3 5 1
L e v e n e ' s T e s t  f o r  E q u a l i t y  c f  V a r i a n c e s : r - 1 . 2 9 4  ?= . 2 5 9
t - t e s t  f o r  E q u a l i t y  o f  Means 
V a r i a n c e s  t - v a l u e  d f  2 - T a i l  S i g  SE c f D i f f
95*
QT ^
E q u a l  . 1 7  77 . 8 6 4  
U n e q u a l  . i e  6 8 . 3 0  . 8 5 6
.2 21
. 2 0 9
( - . 4 0 2 ,  . 4 7 5 )  
( - . 3 5 0 ,  . 4 5 6 )
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t - t e s t s  f o r  I n d e p e n d e n t  S a m p l e s  o f  GENDER G e n d e r  o f  S u b j e c t
Number
V a r i a b l e  o f  C a s e s  Mean SD SE o f  Mean
LAMEANS l i n g u i s t i c  a s p e c t s
GENDER C 
GENDER 1
2 9  1 .  
5C 1 .
79 1 4  .8 27  
9300  1 . 1 3 9
.1 54
.1 6 1
Mean D i f f e r e n c e  = - . 1 3 8 6
L e v e n e ' s  T e s t  f o r  E q u a l i t y  o f  V a r i a n c e s :  F= 4 . 2 5 2  P= . 043
V a r i a n c e s
e s t  f o r  E q u a l i t y  o f  Means
t - v a i u e  d f  2 - T a i l  S i g SE o f  D i f f
95%
Cl  f o r  D i f f
E q u a l
U r . ecua l
- . 5 7  77 . 5 6 3  
- . 6 2  7 3 . 0 0  . 5 3 5
.2 4 2
.2 2 3
( - . 6 2 0 ,  . 3 4 3 )  
( - . 5 8 2 ,  . 3 0 5 )
t - t e s t s  f c r  I n d e p e n d e n t  S a m p l e s  o f  GENDER G e n d e r  o f  S u b j e c t
V a r i a b l e
Number
o f  C a s e s  Mean SD SE o f  Mean
NPMEANS n a t i o n a l  5, p o l i t i c a l  m e a n s
GENDER 0 
GENDER 1
29  2 . 6 5 2 0  1 . 3 6 5  . 2 5 3  
50  2 . 1 S 5 C  1 . 1 2 9  .1 6 0
Mear. D i f f e r e n c e  = . 4 6 3 0
l e v e n e ' s T e s t  f o r  E q u a l i t y  o f  V a r i a n c e s :  F= 1 .1 3C  ?= . 2 9 1
t - t e s t  f o r  E q u a l i t y  c f  Me ans  95*
V a r i a n c e s  t - v a l u e  d f  2 - T a i l  S i g  SE o f  D i f f  Cl  f o r  D i f f
E q u a l  1 . 6 4  77 . 1 0 4  . 2 3 5  ( - . 0 9 9 ,  1 . 0 3 5 )
U n e q u a l  1 . 5 6  5 0 . 1 1  . 1 2 5  . 3 0 0  ( - . 1 3 4 ,  1 . 0 7 0 )
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t - t e s t s  f c r  I n d e p e n d e n t  S a m p l e s  o f  GENDER G e n d e r  o f  S u b j e c t
Number
V a r i a b l e  o f  C a s e s  Mean SD SE c f  Mean
EAMEANS e d u c a t i o n a l  a s p e c t s
GENDER C 2= 
GENDER 1 50
2 . 7 5 6 0
2 . 3 7 1 7
1 . 0 1 9  .1 9 3  
1 . 1 1 0  .1 5 7
Mean D i f f e r e n c e  = . 3 8 4 3
L e v e n e ' s  T e s t  f o r  E q u a l i t y  o f V a r i a n c e s : . 1 2 0  P= . 7 3 0
t - t e s t  f o r  E q u a l i t y  o f  Means 
V a r i a n c e s  t - v a l u e  d f  2 - T a i l S i g  SE o f
95*
D i f f  Cl  f o r  D i f f
E q u a l  1 . 5 1  7 6 
U n e q u a l  1 . 5 5  6 0 . 1 5
135
127
. 2 5 5  ( - . 1 2 3 ,  . 8 9 1 !  
.2 4 8  ( - . 1 1 3 ,  . 8 8 1 ;
: - t e s t s  f o r  I n d e p e n d e n t  S a m p l e s  o f  GENDER Gende . r  o f  S u b j e c t
Number
V a r i a b l e  o f  C a s e s Mean SD SE o f  Mean
RAMEANS p r o f e s s i o n a l  a s p e c t s
GENDER C 25 
GENDER 1 50
2 . 4 9 9 2
2 . 0 6 9 2
1 . 0 0 2  . 1 8 5  
. 9 1 5  . 1 2 9
Mean D i f f e r e n c e  = .4 3 1 0
L e v e n e ' s  T e s t  f o r  E q u a l i t y  o f V a r i a n c e s : r = .5 0 5  ?= . 4 9 0
t - t e s t  f o r  E q u a l i t y  o f  Means 
V a r i a n c e s  t - v a l u e  d f  2 - T a i l S i g  SE o f
951
D i f f  Cl  f o r  D i f f
E q u a l  1 . 9 3  7 6 
U n e q u a l  1 . 8 8  5 1 . 9 1
058
066
. 22 4  ( - . 0 1 4 ,  . 5 7 6 !  
. 2 2 9  ( - . 0 2 9 ,  . 8 9 1 )
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t - t e s t s  f c r  I n d e p e n d e n t  S a m p l e s  o f  GENDER G e n d e r  o f  S u b j e c t
Number
V a r i a b l e  o f  C a s e s  Mean SD SE o f  Mean
CWMEANS c r . u r c i i  w o r k  a d j u s t m e n t
GENDER C 29 2 . 0 8 4 9  . 9 4 8  . 1 7 6
GENDER 1 50 1 - 9 3 1 2  . 9 4 7  . 1 3 4
Mean D i f f e r e n c e  -  . 1 5 3 7
L e v e n e ' s  T e s t  f o r  E q u a l i t y  o f  V a r i a n c e s :  F= . 0 5 4  P= . 8 1 7
t - t e s t  f o r  E q u a l i t y  o f  Means  
V a r i a n c e s  t - v a l u e  d f  2 - T a i l  S i g  SE o f  D i f f
E q u a l  . 7 0  77 . 4 8 9  . 2 2 1  ( - . 2 6 7 ,  . 5 9 4 !
U n e q u a l  . 7 0  5 8 . 6 0  . 4 9 0  . 2 2 1  ( - . 2 8 9 ,  . 5 9 6 )




t - t e s t s  f o r  I n d e p e n d e n t  S a m p l e s  o f  MARITAL M a r i t a l  S t a t u s
Number
V a r i a b l e  o f  C a s e s  Mean SO SE c f  Mean
CAMEANS c u l t u r a l  a d j u s t m e n t
MARITAL Q 
MARITAL 1
54 2 . 0 8 5 6  
23 2 . 2 1 3 3
1 . 0 0 2
.9 6 1
. 1 3 6
. 2 0 0
Mean D i f f e r e n c e  = -  
L e v e n e ' s  T e s t  f o r  E:
. 1 2 7 6
q u a l i t y  c f  V a r i a n c e s : F= . 4 1 2  P= . 5 2 3
t - t e s t  f o r  E q u a l i t y  o f  
V a r i a n c e s  t - v a l u e  d f
Means
2 - T a i l  S i g  SE o f  D i f f
95 %
C l  f c r  D i f f
E a u a l  - . 5 2  7 5 . 606 . 2 4 7 ( -  . 6 1 9 ,  . 36 4;
U n e q u a l  - . 5 3  4 3 . 2 6 . 601 .2 4 2 ( - . 6 1 6 ,  . 3 6 1 )
Number
V a r i a b l e  o f  C a s e s  Mean SD SE o f  Mean
3AMEAND s o c i a l  a d j u s t m e n t
MARITAL C 54 1 . 9 6 5 S  i . 0 0 5  
MARITAL 1 23 1 . 9 8 7  9 . 8 2  6
. 137 
. 172
Mean D i f f e r e n c e  = - . 0 2 2 1
L e v e n e ' s  T e s t  f o r  E q u a l i t y  o f  V a r i a n c e s :  r =  2 . 1 4 7 ?= . 1 4 7
t - t e s t  f o r  E q u a l i t y  o f  Means 
V a r i a n c e s  t - v a l u e  d f  2 - T a i l  S i g  SE o f  D i f f
95%
C l  f c r  D i f f
E q u a l  - . 0 5  75 . 9 2 6  . 2 3 8  
U n e q u a l  - . 1 0  5 0 . 2 1  . 9 2 0  . 2 2 0
( - . 4 9 6 ,  . 4 5 2 ;  
( - . 4 6 4  , . 4 2 0 1
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t - t e s t s  f o r  I n d e p e n d e n t  S a m p l e s  o f  MAP-ITAL M a r i t a l S t a t u s
Number
V a r i a b l e  c f  C a s e s  Mean SD SE c f  Mean
LAMEANS l i n g u i s t i c  a s p e c t s
MARITAL 0 54 2 . G 2 2 2  
MARITAL 1 2 -  1 . 6 3 0 4
1 . 1 0 0  
.7 58
. 1 5 0  
. 164
Mean D i f f e r e n c e  = . 3 9 1 8
L e v e n e ' s T e s t  f o r  E q u a l i t y  o f  V a r i a n c e s :  E= 3 . 7 3 9 P= 057
t - t e s t  f c r  E q u a l i t y  o f  Means 
V a r i a n c e s  t - v a l u e  d f  2 - T a i l  S i g  SE c f D i f f
95%
CT ^ ■* *  *
E c u a l  1 . 5 5  75 . 1 2 6  
U n e q u a l  1 . 7  6 5 7 . 2 6  . 0 8 3
. 2 5 3
.2 2 2
( - . 1 1 3 ,  . 8 9 7 ;  
( - . 0 5 3 ,  . 8 3 7 )
Number
V a r i a b l e  o f  C a s e s  Mean SD SE o f  Mean
NPMEANS n a t i o n a l  & p o l i t i c a l  means
MARITAL C 54 2 . 0 8 9 1  
MARITAL I  23 3 . 1 1 9 6
1 . 1 6 7
1 .C 25
. 1 5 9
. 2 1 4
Mean D i f f e r e n c e  = - 1 . 0 3 0 4
L e v e n e ' s  T e s t  f o r  E q u a l i t y  o f  V a r i a n c e s :  F= .834 ?= . 364
t - t e s t  f o r  E q u a l i t y  o f  Means 
v a r i a n c e s  t - v a l u e  d f  2 - T a i l  S i g  SE o f D i f f
95%
C l  f o r  D i f f
E q u a l  - 3 . 6 7  75 . 0 0 0  
U n e q u a l  - 3 . 8 "  4 7 . 0 7  . 0 0 0
.281
. 2 6 6
( - 1 . 5 9 0 ,  - . 4 7 1 )  
( - 1 . 5 6 6 ,  - . 4 9 5 )
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t - t e s t s  f c r  I n d e p e n d e n t  S a m p l e s  o f  MARITAL M a r i t a l  S t a t u s
Number
V a r i a b l e o f  C a s e s Mean SD SE o f  Mean
EAMEANS e d u c a t i o n a l a s p e c t s
MARITAL C 54 2 . 3 3 8 0 1 . C 2 S . 14 0
MARITAL 1 23 2 . 3 6 9 6 1 . 1 5 6 . 2 4 1
Mean D i f f e r e n c e  = - . 5 3 1 6
L e v e n e ’ s T e s t  f o r  E q u a l i t y  o f  V a r i a n c e s :  F= . 3 9 2  ?= . 3 4 8
t - t e s t  f o r  E q u a l i t y  o f  Means  95%
V a r i a n c e s  t - v a l u e  d f  2 - T a i l  S i g  SE o f  D i f f  C l  f c r  D i f f
E q u a l  - 2 . 0 0  75 
U n e q u a l  - 1 . 9 1  3 7 . 5 9
. 0 4 9  
. 064
. 2 6 6
. 2 7 9
( - 1 . 0 6 1 ,  - . 0 0 2 )  
( - 1 . 0 9 6 ,  . 0 3 3 )
Number
V a r i a b l e  o f  C a s e s Mean SD SE c f  Mean
RAMEANS p r o f e s s i o n a l  a s p e c t s
MARITAL C 54 
MARITAL 1 23
2 . 0 1 9 3
2 . 6 7 7 9
. 923 
. 931
. 126  
. 1 9 4
Mear. D i f f e r e n c e  = - . 6 5 8 5
L e v e n e ' s  T e s t  f o r  E q u a l i t y  o f V a r i a n c e s :  F= . 053 P= . 8 1 0
t - t e s t  f o r  E q u a l i t y  o f  Means  
V a r i a n c e s  t - v a l u e  d f  2 - T a i l S i g  SE o f rv
95%
C l  f o r  D i f f
E q u a l  - 2 . 3 6  75 
U n e q u a l  - 2 . 8 5  4 1 . 3 0
. 0 0 6
. 0 0 7
. 2 3 0
. 2 3 1
( - 1 . 1 1 3 ,  - . 1 9 9 )  
( - 1 . 1 2 5 ,  - . 1 9 2 )
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t - t e s t s  f o r  I n d e p e n d e n t  S a m p l e s  o f  MARITAL M a r i t a l  S t a t u s
N u m b e r
V a r i a b l e  o f  C a s e s  Mean SD SE o f  Mean
CWMEANS c h u r c h  w o r k  a d j u s t m e n t
MARITAL 0 54 1 . 9 1 C 7  .6  90 . 1 2 1
MARITAL 1 22 2 . 1 5 1 9  1 . 0 9 0  . 2 2 7
Mean D i f f e r e n c e  = - . 2 4 1 1
L e v e n e ' s T e s t  f o r  E q u a l i t y  o f  V a r i a n c e s :  F= 1 . 6 5 1  P= .2 0 3
t - t e s t  f o r  E q u a l i t y  o f  M eans  95%
V a r i a n c e s  t - v a l u e  d f  2 - T a i l  S i g  SE o f  D i f f  Cl  f o r  D i f f
E q u a l  - 1 . C 2  75 . 3 1 3  . 2 3 7  ( - . 7 1 4 ,  . 2 3 2 )
U n e q u a l  - . 9 4  3 5 . 1 0  . 3 5 6  . 2 5 8  ( - . 7 6 4 ,  . 2 8 2 !
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t - t e s t s  f o r  I n d e p e n d e n t  S a m p l e s  c f  CHILDREN C h i l d r e n  o f  S u b j e c t
Number
V a r i a b l e  o f  C a s e s  Mean SD SE o f  Mean
CAMEANS c u l t u r a l  a d j u s t m e n t
y e  4~ 
no  31
1 . 9 6 6 5  
2 . 3 5 3 6
.944
1 . 0 0 2
. 1 3 8
. 1 8 0
Mean D i f f e r e n c e  = - . 3 8 7 1
L e v e n e ' s  T e s t  f o r  E q u a l i t y  o f V a r i a n c e s :  E= . 26 4 P= . 6 0 9
t - t e s t  f o r  E q u a l i t y  o f  M eans  
V a r i a n c e s  t - v a l u e  d f  2 - T a i l S i c  SE o f D i f f
95%
Cl  f o r  D i f f
E q u a l  - 1 . 7 3  76 




. 2 2 7
(
(
- . 8 3 3 ,  . 0 5 9 )  
- . 8 4 0 ,  . 0 6 6 )
Number
V a r i a b l e  o f  C a s e s Mean SD SE o f Mean
SAMEANS s o c i a l  a d j u s t m e n t
v e  4 7 
no  ‘ 31
1 . 8 0 9 2
2 . 1 9 8 2
.9 2 4
.9 4 8
. 1 3 5  
. 170
Mean D i f f e r e n c e  = - . 3 8  90
L e v e n e ' s  T e s t  f o r  E q u a l i t y  o f V a r i a n c e s :  F= .0 6 1 ?= .7 7 7
t - t e s t  f o r  E q u a l i t y  o f  Me ans  
V a r i a n c e s  t - v a l u e  d f  2 - T a i l S i g  SE o f D i f f
95%
Cl  f o r  D i f f
E q u a l  - 1 . 8 0  76 







- . 6 1 9 ,  . 0 4 1 !  
- . 8 2 3 ,  . 0 4 5 )
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
238
t - t e s t s  f o r  I n d e p e n d e n t  S a m p l e s  o f  CHILDREN C h i l d r e n  c f  S u b j e c t
Number
V a r i a b l e  o f  C a s e s Mean SD SE c f  Mean
LAMEANS l i n g u i s t i c  a s p e c t s
ye 4 7 
nc  31
1 . 929S 
1 . 8 5 4 8
1 . 0 0 9
1 . 0 5 6
. 1 4 "
.1 9 0
Mean D i f f e r e n c e  = . 0 1 4 9
L e v e n e ' s  T e s t  f o r  E q u a l i t y  c f  V a r i a n c e s :  F= . 0 0 6
t - t e s ~  f o r  E q u a l i t y  c f  Means 95*
V a r i a n c e s  t - v a l u e  d f  2 - T a i l  S i g  SE c f  D i f f  Cl  f o r  D i f f
A
U n e q u a l
. 3 2  76 . 7 5 3  
. 3 1  6 2 . 3 0  . 7 5 6
. 2 3 6
. 2 4 0
{ * . 3 9 9 /  .549 ' .  
( - . 4 0 5 ,  . 5 5 5 '
V a r i a b l e
Number  
o f  C a s e s  Mean SD SE c f  Mssr.
NPMEANS n a t i o n a l  & p o l i t i c a l  means
ye 47 1 . 9 6 6 7  
31 2 . 9 9 4 0
1 . 0 7 8  
1 . 1 6 4 .2 0 9
Mean D i f f e r e n c e  = - 1 . 0 C 7 2
L e v e n e ' s T e s t  f o r  E q u a l i t y  o f  V a r i a n c e s :  F= . 0 6 2 ?*  . 7 7 5
V a r i a n c e s
e s t  f o r  E q u a l i t y  c f  Means
t - v a l u e  d f  2 - T a i l  S i g  SE c f D i f f
95%
Cl  f c r  D i f f
E q u a l
U n e q u a l
- 3 . 9 1  76  . 0 0 0  
- 3 . 8 5  6 0 . 8 3  . 0 0 0
. 2 5 7
. 2 6 2
( - 1 . 5 2 0 ,  - . 4 9 5 )  
{ - 1 . 5 3 0 ,  - . 4 9 4 ;
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t - t e s t s  f o r  I n d e p e n d e n t  S a m p l e s  o f  CHILDREN C h i l d r e n  o f  S u b j e c t
Number
V a r i a b l e  o f  C a s e s  Mean SD SE c f  Mean
EAMEAN5 e d u c a t i o n a l  a s p e c t s
ye  4 7 2 . 2 5 0 0  
r.c 21 2 . 9 C 2 2
1.C14
1 . 0 9 2
. . 1  w 
' M
Mean D i f f e r e n c e  = - . 6 5 3 2
L e v e n e ' s  T e s t  f o r  E q u a l i t y  o f  V a r i a n c e s : p = . 236 ?= . 6 2  9
t - t e s t  f o r  E q u a l i t y  o f  Means 
V a r i a n c e s  t - v a l u e  d f  2 - T a i l  S i g  SE D i f f
E c u a l  - 2 . 7 0  76 . 0 0 9  
U n e q u a l  - 2 . 6 6  6 0 . 9 3  . 0 1 0
.242
.246 4 z  f
Number
V a r i a b l e  o f  C a s e s  Mean c — SE o f  Mear.
FAMEANS p r o f e s s i o n a l  a s p e c t s
ve  4 7 1 . S 5 3 6 
no 21 2 . 7 6 2 5
.524  
. 297
- ** r  . « £ - w
. 161
Mean D i f f e r e n c e  = - . 9 2 = 7
L e v e n e 1s  T e s t  f o r  E q u a l i t y  o f  V a r i a n c e s  : =•= .234 ?= . 6 2  0
t - t e s t  f o r  E q u a l i t y  o f  Means  
V a r i a n c e s  t - v a l u e  d f  2 - T a i l  S i g  SE o f
95 i
E q u a l  —4 . 7  0 7 6 .0  00 
U n e q u a l  - 4 . 6 2  6 0 . 4 9  . 0 0 0
.195 
. 201 ( - 1 . 3 2 1 ,  - . 5 2 " I
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Numbe
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Numbe
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- t e s t s  f o r  I n d e p e n d e n t  S a m p l e s  o f  FAIDSDA F i n a n c i a l A i d  f r o m  SDA I n s
Number
V a r i a b l e  o f  C a s e s Mean SD SE c f  Mean
EAMEANS e d u c a t i o n a l  a s p e c t s
ye  2 5 2 . 
r.c 36 2 .
5714  1 
36 3 1  1
. 1 1 5  .13  9 
. 0 3 3  . 1"3
Mean D i f f e r e n c e  = .2C34
L e v e n e ' s  T es t ,  f o r  E q u a l i t y  o f  V a r i a n c e s :  F= . 3 3 0  ?= .5 40
t - t e s t  f o r  E q u a l i t y  o f  Means  95%
V a r i a n c e s  t - v a l u e  d f  2 - T a i l  S i c  SE c f  D i f f  Cl  f o r  D i f f
E q u a l  . 7 9  69 . 4 2 9  
U n e q u a l  . 7 9  6 3 . 2 9  .4 3 0
. 256  
. 2 5 6
! - . 3 C 7 ,  . 7 1 4 )  
( - . 3 0 5 ,  . 7 1 4 )
Nur-ber
V a r i a b l e  c f  C a s e s  Mean SD SE c f  Mean
FAMEANS p r o f e s s i o n a l  a s p e c t s
ye  23 2 . 2 1 9 3  
r.c 36 2 . 1 0 7 5
. 8 7 1
1 . 0 0 3
. 147
. 167
Mean D i f f e r e n c e  = . 1 1 1 5
L e v e n e ' s  T e s t  f o r  E q u a l i t y  o f  V a r i a n c e s : F= 1 . 9 2 5 P= .1 70
t - t e s t  f o r  E q u a l i t y  o f  Means 
V a r i a n c e s  t - v a l u e  d f  2 - T a i l  S i g  SE o f  D i f f
95%
n 4 e  *
E q u a l  . 5 0  69 . 6 1 3  
U n e q u a l  . 5 0  6 6 . 1 5  .617
. 2 2 3
. 2 2 3
( - . 3 3 3 ,  . 3 5 - )  
( - . 3 3 2 ,  . 5 5 5 )
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t - t e s t s  f o r  I n d e p e n d e n t  S a m p l e s  o f  FAIDSDA F i n a n c i a l  A i d  f r o m  SDA I n s t i t u t i o n
Number
V a r i a b l e  o f  C a s e s  Mean SD SE o f  Mean
CWMEANS c h u r c h  w o r k  a d j u s t m e n t
y e  25 1 . 9 7 2 1  .892  . 1 5 1
r.c 26 1 . 9 5 7 8  . 9 5 9  . 165
Mean D i f f e r e n c e  = . 0 1 5 2
l e v e n e ' s  T e s t  f o r  E q u a l i t y  o f  V a r i a n c e s :  F= . 2 6 9  P= . 5 4 5
t - t e s t  f o r  E q u a l i t y  c f  M eans  95%
V a r i a n c e s  t - v a l u e  d f  2 - T a i l  S i g  SE o f  D i f f  C l  f o r  D i f f
E q u a l  .0 7  69 . 9 4 6  .2 24  ( - . 4 3 1 ,  . 4 6 2 )
U n e q u a l  .0 7  6 8 . 6 2  . 9 4 6  . 2 2 3  ( - . 4 3 0 ,  . 4 6 1 )
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t - t e s t s  f o r  I n d e p e n d e n t .  S a m p l e s  o f  GENDER G e n d e r  o f  S u b j e c t
Number
V a r i a b l e  o f  C a s e s  Mean SD SE o f  Mean
LAMEANS l i n g u i s t i c  a s p e c t s
GENDER 0 2 5 
GENDER 1 £0
1 . 7914 
1 . 9 3 0 0
. 8 2 7  . 1 5 4  
1 . 1 3 9  . 1 6 1
Mean D i f f e r e n c e  = - . 1 3 3 6
L e v e n e ' s  T e s t  f o r  E q u a l i t y  c f V a r i a n c e s :  F= 4 . 2 5 2  P= . 0 4 3
t - t e s t  f o r  E q u a l i t y  o f  Means 
V a r i a n c e s  t - v a l u e  d f  2 - T a i l S i g  SE o f
95%
D i f f  C l  f o r  D i f f
E q u a l  - . 5 7  77 
U n e q u a l  - . 6 2  7 3 . 0 0
563
535
. 2 4 2  ( - . 6 2 0 ,  . 3 4 3 )  
. 2 2 3  ( - . 5 6 2 ,  . 3 0 5 ;
: - t e s t s  f o r  I n d e p e n d e n t  S a m p l e s  c f  GENDE!R G e n d e r  o f S u b j e c t
Number
V a r i a b l e  o f  C a s e s Mean SD SE c f  Mean
NRMEANS n a t i o n a l  & p o l i t i c a l  m e a n s
GENDER G 25 
GENDER 1 5C
2 . 6 5 3 0  
2 . 1 3 5 0
1 . 3 6 5  . 2 5 3  
1 . 1 2 9  . 1 6 0
Mean D i f f e r e n c e  = . 4 6 8 0
L e v e n e ' s  T e s t  f o r  E q u a l i t y  c f V a r i a n c e s :  F= 1 . 1 3 0  ?= . 2 9 1
t - t e s t  f o r  E q u a l i t y  o f  Means 
V a r i a n c e s  t - v a l u e  d f  2 - T a i l S i g  SE o f
95%
D i f f  C l  f o r  D i f f
E q u a l  1 . 6 4  77 
U n e q u a l  1 . 5 6  5 0 . 1 1
104
125
. 2 3 5  ( - . 0 9 9 ,  1 . 0 3 5 ;  
. 3 0 0  ( - . 1 3 4 ,  1 . 0 7 0 ;
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. - t e s t s  f o r  I n d e p e n d e n t  S a m p l e s  c f  FAIDSDA F i n a n c i a l A i d f r o m  SDA I n s
Number
V a r i a b l e  o f  C a s e s Mean SD SE o f  Mean
CWMEANS c h u r c h  w o rk  a d j u s t m e n t
y e  35 1 
r.c 36 1
. 5731 
. 5 5 7 6
. 5 5 2  
. 95 5 . 1 6 5
Mear. D i f f e r e n c e  = . C152
L e v e n e ' s  T e s t  f o r  E q u a l i t y  o f  V a r i a n c e s :  F= . 3 6 5  ?= .54  5
t - t e s t  f o r  E q u a l i t y  c f  Means 55%
V a r i a n c e s  t - v a l u e  i f  2 - T a i l  S i c  SE o f  D i f f  Cl  f o r  D i f f
E q u a l  . 0 7  65 . 5 4 6  .2 2 4  ( - . 4 3 1 ,  . 4 6 2 )
U n e q u a l  -C7 6 5 . 6 2  . 5 4 6  . 2 2 3  (—. 4 3 0 ,  . 4 6 1 )
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